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Primary UG (QTS)

School Experience Expectations, Directed Task and Weekly Breakdown: Stage 2 - Early Years and Later Years 2025-2026


	UG Stage 2

	Induction week: w/c 08 December 2025
Training Dates: 5 January –20 March 2025
ITaP weeks – wk 3- 19 January & wk 7 – 23rd February





All documents and pro formas can be found at: https://www.leedstrinity.ac.uk/study/teaching/primary-school-experience-documents/




This document is primarily for Trainees, School Mentors, ITT Coordinators and Lead Mentors.   It provides guidance on School Experience for Trainees on the Primary Undergraduate Programme.   All information is subject to amends if DfE or Government policy changes during the academic year.
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Primary UG Stage 2 School Experience Expectations and Directed Tasks

	
Partnership Values: Aspiration. Collaboration. Leadership.
· Aspiration for every child in our region and beyond to reach their potential through consistently high-quality teaching.
· Collaboration across the Partnership to meet local and regional needs.
· Developing teachers through a rigorous and ambitious ITT curriculum to become confident future leaders. 
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This booklet provides an overview of the expectations for both the School Mentor and the Trainee during School Experience. It has also been designed to provide a link between content delivered at the Centre (University and/or Delivery Partner) and practice in school. 

Whilst the Trainee will be expected to take the lead in organising their own professional learning, we expect School Mentors and class teachers to be involved in the process. This will be through the facilitation of observations and dialogue; providing feedback and target setting; co-planning and evaluating; ensuring access to relevant resources and monitoring ongoing engagement with the big questions. 

The Directed Tasks themselves are not meant to be box ticking exercises. They reflect the key knowledge that Trainees need to complete each specific stage of their training. The tasks relate closely to the entitlements of the Initial Teacher Training and Early Career Framework (ITTECF) and our Core Competencies. 

This booklet provides pertinent information that relates to each week of School Experience. It includes:

· An overview of the Core Competency domain that will be addressed that week
· The Big Question
· A reading
· Expectations for Trainees, class teachers and School Mentors
· School Experience Directed Tasks

Each week will be supported by an accompanying Curriculum Connections video and a Classroom/Teacher lens video, designed to be watched with the trainee where possible.
These will review expectations and pick up on anything additional that will need to be addressed. A checklist of what is expected to be completed each week and where it is to be filed can be found in the next section of this booklet. 

We appreciate that schools work in different ways and if the tasks that we have identified do not fit your school’s way of working, or if you feel there are other tasks that you would prefer the Trainee to complete that link to that domain, please liaise with the relevant Lead Mentor. 

The Big Questions have been framed to support the class teacher, School Mentor, and trainee to think reflectively about the theme for that week. Trainees will record their response to this question in their Development Record. 

Overview introduction to UG2 and key staff

 
	UG Stage 2 School Experience
	Samantha Wilkes s.wilkes@leedstrinity.ac.uk 

	Centre-based Lead
	Chris Price c.price@leedstrinity.ac.uk

	Deputy Head of School, UG
	Jo Hopton j.hopton@leedstrinity.ac.uk

	School Experience Workshop tutors
	Samantha Wilkes, Chris Price, 
Lewis Morgan l.morgan@leedstrinity.ac.uk
Dr. Kate Aspin k.aspin@leedstrinity.ac.uk



The UG Stage 2 School Experience is designed to enable trainees to develop their continuity and progression by planning and teaching a sequence of lessons and monitoring pupil progress for a larger group of pupils in English and maths. Planning should be completed under the guidance of the class teacher throughout UG Stage 2 and the Trainee should evidence increasing independence. During UG Stage 2 of School Experience, the Trainee should plan sequences of learning with the class teacher, building to more independent planning in readiness for UG3.
 
Trainees placed in FS will be expected to develop skills across all areas of learning and development (including Physical Development) and in managing the learning environment.  
 
Trainees placed in Key Stage 1 & 2 will be expected to widen their subject expertise by teaching more subjects including Physical Education. 
 
Within this document, there is a Curriculum Tracking document which covers all FS, KS1 and KS2 subjects – please track weekly subjects/AoL that are observed, co-taught and taught for monitoring coverage of the curriculum.

 
Planning on placement

Trainees use the University’s lesson planning proformas – sequences of learning - for all subjects taught.
Where schools teach lessons from pre-existing sequences of learning, there is an expectation that trainees will use these as a starting point and adapt appropriately for the needs of their pupils using the LTU planning proforma.  
 
Trainees should also plan on the individual lesson proforma when they are planning for the weekly observed lessons – these should be shared with class teacher/mentor 48 hours in advance of teaching, for edits/adaptions.
 
Some trainees will be able to develop the planning and teaching sequence more rapidly than others. However, trainees should not be expected to plan completely independently at the beginning of school Experience, this will develop over time, towards the mid-point of UG Stage 2; to prepare for UG3.

As the placement develops – after the mid-point - trainees may use the school’s planning proformas, in place of LTU’s, this is following discussion with trainee, School mentor/Class teacher and the Lead mentor.
 
As the placement progresses, and at the discretion of the class teacher/School Mentor, trainees may lead learning without the constant presence of the class teacher, providing there are additional school staff in the classroom to support. All trainees must have a qualified teacher/practitioner present when teaching PE.   
 
Assessment of the Pupils

Trainees should be using formative assessment procedures for all the pupils they are working with and recording this assessment in line with school policy.  In addition to this, trainees should use summative assessment processes and gather and record information to reflect the impact their planning and teaching has had on pupil progress.  All data should be monitored in-line with school policy.  
 
Throughout the placement, trainees will gather information regarding pupil progress and complete a maths/MD and English/CL/SSP tracking document of approximately 15 pupils in their class. Towards the end of the placement, trainees will conduct a pupil progress meeting with their School Mentor, supported by their tracking documentation, evidencing the impact their planning and teaching has had upon their pupils’ progress in phonics, English and maths.  
 
For trainees in EYFS: observe how staff record pupils’ responses/progress for assessment purposes. What system do they use? Do they use electronic or paper learning journeys? As School Experience progresses, use the setting’s systems to assess pupils in your focus group and use key assessment information in your planning. This will aid your Pupil Progress meeting at the end of the placement.
 
Wider Responsibilities 
 
Trainees should also observe the teaching and learning in a key stage where they are not completing School Experience. This can be planned for CPD time.  
 
Trainees should begin to take note of the wider school environment and responsibilities in UG Stage 2 and become more involved in wider school opportunities. Trainees are expected to attend additional continual professional development opportunities available to staff, this includes staff meetings and training days or events. 
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Please add details of this to the ‘additional experiences section’ your Curriculum Tracking Grid - below.
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· Please use the pro forma below to track the session that you have observed and taught. There are versions for both EYFS and KS1 & 2 - only use the one that reflects the age phase you are placed in.  
· You must complete this tracker weekly when you are on School Experience.  
· It will be reviewed by your Lead Mentor and used to monitor the experience you are gaining across the curriculum. 
· Each row represents one week of School Experience. Put the date in the first column and then use the codes you can find on the table below to indicate your activities that week.  
· At the end of the School Experience, you will upload this to Abyasa. 
 
Suggested Key 
 
	0 
	Observed an expert colleague delivering a lesson and kept notes about what was seen  

	T 
	Taught a lesson that you had planned  

	CT 
	Co-taught alongside an expert colleague, using their planning - this might include supporting small groups of learners during a lesson led by your class teacher.  


 
 
1. 
Curriculum Tracking Grid – Key Stage 1 and 2  

Key Stages 1 and 2: Please indicate on the grid the sessions that you have observed, co-taught and taught, with the date. 

	

	Week 
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	Phonics 
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	Log of additional experiences with different year groups: Continue on a separate sheet if necessary; include here any across age phase observations etc.  
 
 
 
 
 
 
 


 

Curriculum Tracking Grid – Foundation Stage  

 Foundation Stage: Please indicate on the grid the sessions that you have observed, co-taught and taught with the date. 

	  
	The Prime Areas 
	The Specific Areas 

	Week 
Commencing 
	Communication and Language 
	Physical Development 
	Personal, Social, and Emotional development 
	Literacy 
	Mathematics 
	Understanding the World 
	Expressive Arts and Design 

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	Log of additional experiences with different year groups: Continue on a separate sheet if necessary; include here any across age phase observations etc.  
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Domain: Professional Behaviours
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	Foundational Competencies for Stage 1 & 2
	Additional Competencies for Stage 3

	Build positive working relationships with expert colleagues
	· A commitment is shown to the teaching profession through attendance, punctuality, and preparedness.  
· Planning is shared within the deadlines for review that has been agreed with colleagues. 
· Resources are identified and organised prior to teaching.  
· Conduct s respectful when observing colleagues’ lessons.
	· Proactive collaboration with colleagues, sharing the load of planning and preparation as appropriate. 
· A contribution is made to the wider school culture, showing an understanding of the impact the school has on the lives of children and young people. 

	Draw upon research and evidence informed practice
	· Use is made of research and other evidence sources to inform practice in the classroom. 
· An active part is taken in professional learning communities such as engagement in the department or through participation in all university sessions. 
	· Reliable sources of research and evidence are identified with growing independence. Reflection is made on the impact these have on professional practice. 

	Utilise the expertise of other professionals
	· The different responsibilities of colleagues in the school are understood. There is knowledge of when to call on expertise of colleagues (SENCO/ DSL), including knowledge of who to contact with safeguarding or pupil mental health concerns.
· The role other adults are expected play across each element of the lesson is included on planning.
	· Other adults who are tasked with supporting learning in the classroom understand prior to the lesson how they will supplement the work of the teacher.

	Engage in reflective practice for professional growth
	· Appropriate reflection is made on professional practice through the Development Record
· An appropriate response is made to advice and feedback given by expert colleagues. Targets are responded to.
· Uses observations of colleagues to respond to targets and develop teaching.
	· Autonomy is shown in identifying and engaging in activities that support continual professional development (CPD) in response to targets.




	
Communicate professionally
	· Communication with colleagues is in line with school / university expectations. 
· Agreed protocols are followed when reporting absence. 
· Communication with parents and caregivers takes place in line with the policy of the school or setting. 
	· Opportunities are taken to engage with parents and carers following the policy of the school.  Activities might include attendance at parents’ evenings, gate duties at the end or beginning of the day and/or report writing etc.


	Manage workload
	· Effective use is made of designated time away from the classroom.
· Support for workload and wellbeing is sought in a timely manner.
	· Non-contact time is used effectively, and work-life balance is maintained to ensure well-being.


	
Uphold professional standards
	Professional standards and school expectations of staff conduct are maintained in line with Personal, Professional Conduct expectations, the School Codes of Conduct and Part 2 of the Teachers’ Standards. 
· High standards of attendance and punctuality are maintained across the programme. 
High standards of personal and professional conduct including openness and honesty are evident in conduct and communication.



Domain: Curriculum and Subject
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	Foundational Competencies for Stage 1 &2
	Additional Competencies for end of Stage 3

	Demonstrate knowledge of the curriculum
	· Lesson planning fits with the school curriculum and shows awareness of relevant curriculum requirements for the subject / age phase.
· Understanding is shown of statutory curriculum requirements (e.g., National Curriculum, Early Years Foundation Stage Framework). 
	· Lesson and sequence planning ensures pupils can develop core knowledge and skills required by the school curriculum. Sequences of lessons develop logically and have links to the broader curriculum.
· Where appropriate, connections in planning and teaching are made to other curriculum areas / across years.

	Use accurate subject content knowledge
	· Gaps in subject knowledge are identified. Relevant action is taken to address these gaps. 
· Predominantly accurate subject knowledge is evident across professional practice (planning, teaching, and assessing). 
	· Proactivity and autonomy are shown in the development of subject knowledge.
· Good knowledge is shown of the content of any lessons taken from existing school lessons or resources.

	Utilise Pedagogical content knowledge
	· Planning makes use of relevant pedagogical strategies that are appropriate for the subject being taught.
	· Pedagogical choices are appropriate and have a positive impact on pupils’ knowledge and understanding. A rationale for these choices in relation to the subject being taught can be articulated.

	Meet stated curricular aims
	· Lesson and sequence planning fit with the intent of the school’s curriculum and planning documents.
· Plans and resources are appropriate for subject and age phase
· Key knowledge and concepts which pupils need to learn in a unit can be identified.
	· Lesson and sequence planning ensure pupils develop core knowledge and skills required by the overall curriculum plan. 
· Appropriate adaptations are made to existing lessons and resources.
· Lesson sequences are appropriate for groups being taught and planned to develop logically. 
· There is a focus on developing pupils’ interest in the subject.

	Develop pupils’ literacy and oracy
	Primary
· A clear understanding of systematic synthetic phonics is demonstrated, particularly if teaching early reading and spelling. 
· Support is given to younger pupils in becoming fluent writers through explicit teaching and practice of spelling and handwriting, with modelling and feedback, such as addressing both the process and product of letter formation when developing pupils’ handwriting. 

Primary and Secondary
· Unfamiliar vocabulary is taught explicitly 
· High quality oral and written language are modelled.
	Primary and secondary
· Modelling of high quality oral and written language are accurate, appropriate and proactive.
· Planning identifies new and unfamiliar vocabulary, and a range of methods are used to teach these.
 



Domain: Planning and Teaching
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	Foundational Competencies for Stage 1 & 2
	Additional Competencies for end of Stage 3

	Set appropriate objectives and outcomes
	· Lesson objectives and outcomes are used to structure lessons 
· There is an awareness of the knowledge and understanding pupils need to develop in each lesson.
	· Lesson objectives are well understood and offer appropriate challenge.
· There is a clear awareness of the key knowledge and understanding the lesson / sequence is developing.
· Knowledge of pupils’ prior learning is used to adapt planning, teaching or resources as needed.  

	Structure lessons appropriately 
	· Knowledge of effective lesson structures is evident in planning. 
· Tasks connect with the lesson objectives.
· Planning ensures lesson content is broken down into chunks to facilitate more effective learning.
	· Lessons are structured so that they flow logically through outlines, explanations, practice, and consolidation. 
· Tasks are well linked to objectives and have a positive impact on pupil learning. 

	Be clear about planned tasks and activities
	· Time is given to explaining tasks to pupils. 
· Efforts are made to check pupils understand tasks being set.
	
· Tasks are explained clearly so that most pupils can engage fully. 
· The purposes of tasks are explained for pupils.

	Demonstrate knowledge of how pupils learn
	· Planning shows awareness of the role of memory in learning, especially the importance of building on prior knowledge and embedding new knowledge through appropriate teacher input or tasks.
	· Opportunities for recall, breaking complex material into smaller chunks, sequencing, and modelling are included in lessons or activities. 

	Explain key content, ideas, concepts, or skills
	· Key ideas or concepts of the lesson are identified on planning.
· Time is allocated when teaching to explain core content, ideas, concepts, or skills.
· Sensitive topics are given appropriate care.
	· Teacher explanations are well thought through and are included at appropriate points in lessons.
· Teacher exposition is well supported with appropriate examples
· Careful attention is given to approaching sensitive topic areas to ensure there is a focus on equality and inclusion.

	Share lesson objectives or outcomes with pupils
	· Purposes or objectives of lessons and/or tasks are explained to pupils at the start of the lesson. 
	· Purposes of lessons/sequences are linked to lesson tasks.

	Use appropriate resources to support learning
	· Resources are used, adapted or created to support learners in accessing the content of lessons. 
· Errors are minimal.
	· Resources are adapted or created appropriately to support the learning of the majority of pupils. 
· Care is taken in the organisation and management of these to ensure they do not provide a distraction from learning.   

	Model and scaffold effectively

	· Pupils are aware of what the teacher expects from their learning in lessons or activities.  
· Opportunities for modelling and scaffolding of core content, concepts, skills, or tasks are included in teaching. 
· Use is made of demonstrations, aides, or examples in explaining as required.
	· Modelling and scaffolding are introduced or faded as necessary over time.
· Metacognitive approaches are used to support learning (e.g., narrating thought processes aloud, outlining memorable steps in processes, identifying potential pitfalls and how to avoid them etc.).   
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	Foundational Competencies for Stage 1 & 2
	Additional Competencies for end of Stage 3

	Identify and manage potential misconceptions
	· Lessons / sequences are planned with awareness of common barriers or misconceptions about a topic and with reference to pupils’ prior knowledge.
· Pupils are encouraged to share their emerging understanding so that misconceptions can be addressed.
	· Lessons and sequences take care to address common misconceptions
· Misconceptions are addressed appropriately when teaching. 

	Set appropriate home learning
	· Where appropriate, out of class activities are set in line with school policies.  
	· Out of class activities prepare students for new learning or consolidating existing learning in line with school policies.  



Domain: Assessment and Feedback 
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons.  
	· A range of diagnostic assessment techniques are used to identify and respond to emerging issues in pupils’ understanding during lessons. 
· Assessments made of pupil understanding are broadly accurate and from this can identify what is required for individuals to meet their next steps in learning. 

	Use questioning with purpose
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.  
· Pupils’ responses are acknowledged. Correct and incorrect answers are highlighted. Effort is praised.
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation.  
· Questioning is used to explore and deepen pupils’ thinking.
· Thinking-time techniques are deployed effectively to maximise student engagement.
· Responses to pupils’ answers are timely. Misconceptions are identified and addressed. Praise is used well to build a collective sense of responsibility for learning.
· Monitoring is used to adapt teaching.

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses.
· Written feedback is in line with the policy of the school or setting. 
	· Assessments of pupil understanding are broadly accurate and show awareness of the relevant assessment schemes.
· Feedback is clear and developmental. 

	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues.   
	· Conclusions are drawn about pupil learning by looking at patterns of performance over time. 
· Assessments of pupils’ learning are used to develop or adapt planning, teaching or resources.  
· School assessment and data systems are used effectively where appropriate.



Domain: Adaptive and Inclusive Teaching 
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Demonstrate anti-racist & inclusive practice
	· Practice upholds the Equality Act and related duties.
· A culture of respect is evident in classroom interactions.
· Classroom materials develop positive representations of minoritised ethnicities and groups.
· Inclusive practice is followed, including responding to any incidents relating to protected characteristics in line with school policies.   
	· Pupils are encouraged to think critically about matters that relate to equality/inequality, justice/injustice, inclusion/exclusion, and marginalisation.

	Promote the academic potential of all pupils
	· A culture of respect in the classroom is upheld that supports pupils to succeed (e.g., by being organised and prepared and modelling the types of behaviour expected of pupils)
· Pupil effort is acknowledged and praised.
· The content of lessons takes account of prior knowledge/ learning. 
	· Intentional language is used to promote aspiration.  
· Appropriate challenge and stretch in evident for pupils in lessons or sequences of learning.
· Scaffolding is used appropriately to meet the individual needs of all pupils.

	Support pupils with additional and complex needs
	· SEND information is used to inform planning and teaching.
· Adaptations are put in place for pupils with identified SEND

	· An understanding is shown of systems and processes in the school or setting for supporting pupils with identified SEND. 
· There is a knowledge of which pupils require additional support and, with support from expert colleagues, suitable adaptations are made to meet these specific needs. 
· Support is given for multilingual learners and those who are new to English.



Domain: Behaviour Management  
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Develop a positive, predictable, and safe learning environment
	· Rules for engaging with lessons are explained to pupils as appropriate. 
· Time is given to establishing a purposeful classroom environment – setting boundaries and reinforcing rules. 
· Behavioural instructions are manageable, specific, and sequential.
· Use is made of consistent language and non-verbal signals for common classroom directions.
	· Responsibility is taken for establishing and reinforcing an appropriate environment for learning at the start of lessons, during teacher talk, during tasks and at the end of lessons.
· School systems are used to respond to major and minor disorder appropriately, encouraging a respect of boundaries. This can be with the support of expert colleagues if a pupil needs additional support. Poor behaviour improves over time in most cases.

	Establish on-task behaviour
	· Boundaries are set for specific tasks.
· Pupils are praised for engagement with learning.
· Time is given to involving and motivating pupils in their learning. 
· Attempts are made to control off-task behaviours using praise and sanctions as appropriate in line with school policy

	· Specific strategies are used to good effect to maintain on-task behaviour during lessons.
· Pupils are encouraged in their learning so that the majority are well motivated and disruption to learning is reduced in most cases. 
· Understanding is shown of how the teacher can help pupils to journey from needing extrinsic motivation to being motivated to work intrinsically. 
· Off-task behaviour is managed effectively, with support where necessary.  

	Manage transitions effectively
	· Transitions between lesson elements are signalled and attempts are made to manage these.
	· Transitions between parts of lessons are managed effectively, minimising disruptions.

	Build trusting relationships
	· The school’s behaviour policy is used when teaching, creating a predictable and consistent environment for learning. 
· An awareness of the cultures and backgrounds of pupils is evident (e.g., through choices of resources to reflect different cultural backgrounds). 
	· Consistent and coherent use is made of school systems for liaising with parents and/or caregivers. 
· Attention is paid to understanding pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
· Attempts are made to restore relationships with pupils when these have broken down.
· Different cultures and perspectives are acknowledged and celebrated in all aspects of practice. 

	Develop pupils’ self-regulation
	· Disruptions and/or breaches of rules are responded to appropriately and explanations are given for sanctions as needed. 
	· Pupils are supported to think through scenarios before they occur, using cues to help them recall agreed upon behaviours. 
· Opportunities to practice self-regulation are embedded and the youngest pupils are supported in practicing impulse control.
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Key Information about this Stage
Stage 2 provides a guided and supported induction to classroom practice and the primary curriculum which will include: 
· Centre-based Training, which has been designed to provide a firm foundation for future professional practice.  
· Eight weeks of School Experience, facilitated by expert colleagues in one of our Partnership schools. 
· Two weeks of Intensive Training and Practice (ITAP), focusing on Deconstructing planning 
	Curriculum Coverage
	· The following subjects should be planned and taught: 
· English/Literacy (including phonics in Foundation Stage and Key Stage 1) 
· Maths/MD
· Science/Understanding the World (EYFS) 
· PE (supporting the class teacher or the coach delivering the sessions)/Physical Development (EYFS) 
· Wider curriculum subjects/Areas of Learning
	Trainees should also observe teaching across the curriculum and different age phases through school. 

	Planning
	· During Stage 2, the trainees should plan with the class teacher initially, moving to independent planning. They will work with whole class as appropriate and groups. 
· Trainees should use the University’s Sequence of Learning planning pro forma for all subjects. LTU Lesson Plan proformas used for one weekly observed lesson
· If a published scheme is in use to support planning, trainees are expected to make the planning their own by recasting relevant information onto the LTU planning pro forma. 

	Pupil Progress
	· Trainees are required to engage in the formative assessment of a group of pupils in English and mathematics. 
· At Stage 2 Trainees should be helped by their School Mentor to choose approx.15 pupils (half the class/keyworker group) who have a range of abilities and needs.

	Systematic Synthetic Phonics and Early Reading
	· All trainees on all programmes are required to plan and teach phonics (SSP) at each Stage of training. 
· If trainees are placed in Key Stage 2, they should initially observe phonics, then teach phonics to groups of pupils, either as part of an intervention programme or to a small group outside their age phase. If this is the case, they should teach phonics for at least 2 weeks of this School Experience.
· All trainees on all programmes should have a formal observation of their teaching of SSP for each stage of School Experience. 

	PPA
Planning, Preparation and Assessment
	· Trainees are entitled to one half day per week of PPA, where possible with the class teacher. This could be divided into shorter sessions across the week.
· Where a class has a job share teacher, the trainee should have time with both members of staff to support preparation for the following week.

	CPD
Continual Professional Development
	· Trainees are entitled to one half day per week. 
· This time should be ring-fenced for completing the tasks that are outlined in this booklet, as well as working on targets set in weekly Mentor meetings.
· CPD time should be in addition to training provided from Delivery Partners.
· Trainees should not use CPD time as additional PPA hours.



Weekly breakdown of Undergraduate Stage 2
 
Each week Trainee timetable should include: 
· ½ day Planning, Preparation & Assessment (PPA)  
· ½ day Continual Professional Development (CPD) 
· Trainee- Please note these may be planned for in smaller chunks of time to be flexible and to fit in with the school’s requirements.

Trainee task- Each week the trainee to update the Curriculum Tracking Grid with Observed (O)- Co-taught (CT), Taught (T) across EYFS/KS1/2 as appropriate. 
 
All documentation:  https://www.leedstrinity.ac.uk/study/teaching/primary-school-experience-documents/ 

Weekly observations of YOUR (trainee) practice:

05/01/2026 Wk 1- General observations of your practice. No recorded observation.

12/02/2026 Wk 2- School Mentor/CT Lesson Observation of practice- Mentor/Class teacher complete on Abyasa.

19/01/2026 Wk 3- ITaP week one – across CB and School. No observation of practice. 

26/01/2026 Wk 4- School Mentor/CT Lesson Observation of practice- Mentor/Class teacher complete on Abyasa. Lead Mentor in-person QA visit this week.

02/02/2026 Wk 5- School Mentor/CT Lesson Observation of practice- Mentor/Class teacher complete on Abyasa.

09/02/2026 Wk 6- School Mentor/CT Lesson Observation of practice- Mentor/Class teacher complete on Abyasa.

Half term 

23/02/2026 Wk 7- ITaP week two – across CB and School. No observation of practice. 

02/03/2026 Wk 8- School Mentor/CT Lesson Observation of practice- Mentor/Class teacher complete on Abyasa. Lead Mentor virtual Teams QA meeting poss. this week.

09/03/2026 Wk 9 – School Mentor/CT Lesson Observation of practice. Lead Mentor virtual Teams QA meeting poss. this week. Assessment report completed on Abyasa- Mentor and Lead mentor testimonial. Targets for UG3 added.

16/03/2026 Wk 10 – Lead Mentor virtual Teams QA meeting poss. this week. Assessment report completed on Abyasa- Mentor and Lead mentor testimonial. Targets for UG3 added. All documentation, Directed Tasks completed and uploaded.








Weekly meetings with your school mentor

Each week you will meet with your School Mentor. This may not always occur at the same time/on the same day – we know schools are busy but below is a suggested structure for the mentor meeting.
Please prepare for this meeting – take along notes, your Development Record reflection and targets, watch the Weekly Curriculum Connections and the Panopto recording for Class teachers and trainees – preferably with your Class teacher.

	Time
	Activity
	Guidance

	15 mins
	Discussion and feedback related to trainee progress and the weekly review of Pupil progress
	This should take as a focus pupil progress (see guidance below) 

	15mins
	Discussion with the trainees about what has been learned either in school or at centre this week?
	How will I apply my knowledge from the maths pedagogy from Centre-based training into my teaching in school this week?

	5 mins
	Identification of an area for further development
	Choose one domain from the Core Competencies to explore in more detail

	10 mins
	Review of the Trainees Development Record
	Evidence across the Core Competencies highlighted

	15 mins
	New targets set and agreement of how CPD time will be spent
	Co planning, discussing observations, discussing teaching in week ahead




Overview of Compliance and Quality Assurance
[image: Checkpoint timeline]16/03/2026
02/03/2026
09/02/2026
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12/01/2026




Weekly Breakdown
Week Commencing: 05.01.26

[bookmark: _Toc216248730]Domain Spotlight: Professional Behaviours  

Action: Ensure you have accessed this key document - Keeping children safe in education 2025 in preparation for expectations of trainee teachers on School Experience. This will relate to you completing the UG2 Safeguarding and Child Protection Awareness questions on Abyasa. There have been key changes to this in 2025.
[image: Keeping Children Safe in Education (KCSiE) 2025 Guidance ...]

	The Big Question

	How can you establish purposeful relationships with pupils and staff?

	Overview 

	Class teacher and Mentor create trainee’s teaching timetable using this breakdown as a guide. 
 
Support trainee in gathering information and establishing a group of pupils (approx. 15) to track and monitor pupil progress in SSP/English and maths. 
 
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed tasks: 
· As a priority, ensure that you are familiar with the Safeguarding policy and the DSLs of your school or setting. Complete Safeguarding and Social Media checks on Abyasa.
· Three completed Structured Observations of practice (see below) Upload to Abyasa
· Pupil progress tracker English/CL/SSP and maths/MD – add pupils’ initials Upload to Abyasa


	Reading: Peacock, A. (nd). Why Teachers Matter. Early Career Hub. Accessible from Why teachers matter: My College (chartered.college) (5 min read).





	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Ensure you have completed the Induction booklet and your Directed tasks, upload Induction booklet and Directed tasks to Abyasa.
 
· Watch the Curriculum Connections video with your mentor and Classroom lens video with your class teacher.  

· Set up School Experience OneDrive for your use, this may need to be shared with your School Mentor and Lead Mentor for additional evidence.
 
· Get to know the children in the class. Gather information on the year group, the curriculum and planning processes. With support from class teacher select approx. 15 pupils/half the class for tracking their progress in maths/English/SSP for lessons you plan/teach.
 
· Complete three Structured observations across maths/MD and English/CL/SSP and general observations across the school day in your class/setting.


Planning and teaching KS1 & KS2: 
Plan and resource (with support) and co-teach/teach either two English/SSP OR two maths lessons. On sequence of learning LTU planning proforma.
 
Planning and teaching EYFS:   
Plan/Lead and resource (with support) either two adult-led group activities MD OR CL/SSP.

Update your Curriculum Tracking Grid.
Update your Pupil Progress trackers with two lessons data.

	Watch the Curriculum Connections video with your trainee 

· Ensure you have all the information that you need to support your trainee this week.
· A general observation of trainee’s practice. No recorded observation, but feedback and actions for development discussed with the trainee in the weekly meeting with the School Mentor.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Organise target group of pupils for assessment tracking.
· Mutual plan for CPD time.




	Lead Mentor Expectations
	Lead Mentor introduction email to trainee and contacts school to check on trainee’s start and to arrange meeting dates; first meeting in person, second on Teams. Weekly email wellbeing and support check in.
Abyasa- check uploaded Induction task booklet and Directed tasks.



Week Commencing: 12.01.26

[bookmark: _Toc216248731]Domain Spotlight: Planning and Teaching

	The Big Question

	What do you need to do to be an effective colleague and a good learner in your school or setting?   

	Overview 

	Class teacher and Mentor create Trainee’s teaching timetable using this breakdown as a guide. 
  
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. In preparation for Week 3 ITAP- Deconstructing Planning – mentor/class teacher share samples of short- and medium-term plans from school across different year groups/subjects/AoL. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the Trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed task: Upload to Abyasa 
· Three completed Structured Observations of practice (see below) Upload to Abyasa
· Completed IIC - trainee and mentor.
· Add reflections/targets to Development Record on Abyasa.
· Collect a sample of planning from class teacher - weekly/sequence and daily/short term plan – bring for ITAP week 3.


	Reading: Revisit reading from Centre-base - Read chapter Developing a teacher identity and creating professional relationships
Chapter 3: Wilkes, S. & Wright, C., Sept 2023. Training to be a Primary School Teacher: ITT & Beyond



	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Watch the Curriculum Connections video with your mentor.
· Complete the Initial Impression Check on Abyasa IIC- Checkpoint 1. 
· Continue to build relationships. 
· Support learning when not teaching your planned lessons.
 
Complete three Structured observations across maths/MD and English/CL/SSP and a wider curriculum subject/Area of Learning- in readiness to plan/teach this during week 4.

Planning and teaching KS1 & KS2: 
Plan and resource (with increased independence) and teach either two English/SSP OR two maths lessons – opposite subject to week one. Plan, resource and teach two other subjects – including PE and wider curriculum - this may be co-plan/co-teach and have been lessons observed during week one if possible.

Planning and teaching EYFS:  
Plan/Lead and resource (with increased independence) either two adult-led group activities MD OR CL/SSP - opposite to week one.
Plan, resource and teach two other specific AoL- including PD - this may be co-plan/co-teach and have been lessons observed during week one if possible.

Update your Curriculum Tracking Grid.
Update your Pupil Progress trackers.
	Watch the Curriculum Connections video with your trainee 

· Complete the Initial Impression Check on Abyasa IIC- Checkpoint 1. 
· Ensure you have all the information that you need to support your trainee this week.
· A scheduled lesson observation of trainee’s practice by school mentor/class teacher -uploaded to Abyasa – feedback and actions discussed with trainee in the weekly mentor meeting.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Mutual plan for CPD time.




	Lead Mentor Expectations
	Checkpoint 2: Check IIC completed by mentor/trainee.
Weekly email wellbeing and support check in.
Abyasa - check uploaded Induction task booklet and Directed tasks and Development Record.




	Week 3
19.01.26  


	ITAP
Deconstructing planning
	
 See separate ITAP document






Week Commencing: 26.01.26

[bookmark: _Toc216248732]Domain Spotlight: Curriculum and Subject

	The Big Question

	 What does learning look like in your classroom/school?

	Overview 

	Class teacher and Mentor create Trainee’s teaching timetable using this breakdown as a guide. 
  
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. In preparation for Week 3 ITAP- Deconstructing Planning – mentor/class teacher share samples of short- and medium-term plans from school across different year groups/subjects/AoL. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the Trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed task: Upload to Abyasa 
· Two completed Structured Observations of practice, wider curriculum areas (see below) upload to Abyasa
· Add reflections/targets to Development Record on Abyasa.
· Upload Lesson Plan for lesson observation.


	Reading: Revisit reading from Centre-base –
CCD Curriculum and Subject Knowledge - Pre read and independent study task: 
Chapter 7: Park, A. and Morgan, L.  2024. Training to be a Primary School Teacher: ITT & Beyond




	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Watch the Curriculum Connections video with your mentor.
· Complete two Structured observations across wider subjects and aspects of the school day – in own, and other classes.
· Support learning when not teaching your planned lessons.
· Involve yourself in wider school experiences- clubs, training, meetings etc – add to your Curriculum Tracking grid.  

Planning and teaching KS1 & KS2: 
Plan, resource and teach (mostly independently) three English/SSP OR three maths lessons. Plan, resource and teach two other subjects – wider curriculum.

Planning and teaching EYFS: 
Plan/Lead and resource (mostly independently) either three adult-led group activities MD OR CL/SSP. 
Plan, resource and teach two other specifics/AoL.

Update your Curriculum Tracking Grid.
Update your Pupil Progress trackers.

	Watch the Curriculum Connections video with your trainee 

· Ensure you have all the information that you need to support your trainee this week.
· A scheduled lesson observation of trainee’s practice by school mentor/class teacher -uploaded to Abyasa – feedback and actions discussed with trainee in the weekly mentor meeting.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Mutual plan for CPD time.

LTU Lead Mentor may visit this week - face to face visit. 
 
School Mentor should contact the LTU Lead Mentor if there are significant concerns about Trainee’s progress. 



	Lead Mentor Expectations
	Weekly email wellbeing and support check in.
Abyasa- check uploaded documents and Directed tasks and Development Record.





Week Commencing: 02.02.26

[bookmark: _Toc216248733]Domain Spotlight: Assessment and Feedback 

	The Big Question

	 In what way is your teaching effective in transforming knowledge, capabilities, and beliefs about learning?  

	Overview 

	Class teacher and Mentor create Trainee’s teaching timetable using this breakdown as a guide. 
  
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. In preparation for Week 3 ITAP- Deconstructing Planning – mentor/class teacher share samples of short- and medium-term plans from school across different year groups/subjects/AoL. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the Trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed task: Upload to Abyasa 
· Two completed Structured Observations of practice, wider curriculum areas (see below) upload to Abyasa
· Add reflections/targets to Development Record on Abyasa.
· Upload Lesson Plan for lesson observation.
· Continue to add to your English/maths assessment trackers on OneDrive


	Reading: Look at the link - Three Checks: For teachers and observers. – teacherhead – Tom Sherrington pulls out key principles of teaching, learning and assessment.





	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Watch the Curriculum Connections video with your mentor.
· Complete two Structured observations across wider subjects and aspects of the school day – in own, and other classes.
· Support learning when not teaching your planned lessons.
· Involve yourself in wider school experiences- clubs, training, meetings etc – add to your Curriculum Tracking grid.  


Planning and teaching KS1 & KS2: 
Plan, resource and teach four English/SSP OR four maths lessons. Plan, resource and teach three other subjects – wider curriculum.

Planning and teaching EYFS: 
Plan/Lead and resource four adult-led group activities MD OR CL/SSP. 
Plan, resource and teach three other specifics/AoL.
Update your Curriculum Tracking Grid.
Update your Pupil Progress trackers.

	Watch the Curriculum Connections video with your trainee 

· Ensure you have all the information that you need to support your trainee this week.
· A scheduled lesson observation of trainee’s practice by school mentor/class teacher -uploaded to Abyasa – feedback and actions discussed with trainee in the weekly mentor meeting.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Mutual plan for CPD time.

LTU Lead Mentor may visit this week - face to face visit. 
 
School Mentor should contact the LTU Lead Mentor if there are significant concerns about Trainee’s progress. 




	Lead Mentor Expectations
	Checkpoint 3- Desk-based verification of evidence. 
Weekly email wellbeing and support check in.
Abyasa- check uploaded documents and Directed tasks and Development Record.



Week Commencing: 09.02.26

[bookmark: _Toc216248734]Domain Spotlight: Behaviour Management  

	The Big Question

	 How can I make best use of additional adults to support learning in my classroom or setting?


	Overview 

	Class teacher and Mentor create Trainee’s teaching timetable using this breakdown as a guide. 
  
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. In preparation for Week 3 ITAP- Deconstructing Planning – mentor/class teacher share samples of short- and medium-term plans from school across different year groups/subjects/AoL. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the Trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed task: Upload to Abyasa 
· Two completed Structured Observations of practice, wider curriculum areas (see below) upload to Abyasa – focus on Pupil behaviour, in other classes through school.
· Add reflections/targets to Development Record on Abyasa.
· Upload Lesson Plan for lesson observation.
· Continue to add to your English/maths assessment trackers on OneDrive
· Bring samples of your planning – SoL and Lesson plans – to ITAP Wk 7.

	Reading: Revisit reading from Centre-base - Stephenson, M. and Gill, A. (2024) Training to be a Primary School Teacher: ITT & Beyond (2023) Chapter 9: Pupil behaviour. Proctor, Z. and Moore, M. 



	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Watch the Curriculum Connections video with your mentor.
· Complete two Structured observations across wider subjects and aspects of the school day – in own, and other classes.
· Support learning when not teaching your planned lessons.
· Involve yourself in wider school experiences- clubs, training, meetings etc – add to your Curriculum Tracking grid.  


Planning and teaching KS1 & KS2: 
Plan, resource and teach two maths and two English/SSP lessons. Plan, resource and teach three other subjects – wider curriculum.

Planning and teaching EYFS: 
Plan/Lead and resource adult-led group activities two MD and two CL/SSP. 
Plan, resource and teach three other specifics/AoL.

Update your Curriculum Tracking Grid.
Update your Pupil Progress trackers.
	Watch the Curriculum Connections video with your trainee 

· Ensure you have all the information that you need to support your trainee this week.
· A scheduled lesson observation of trainee’s practice by school mentor/class teacher -uploaded to Abyasa – feedback and actions discussed with trainee in the weekly mentor meeting.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Mutual plan for CPD time.


School Mentor should contact the LTU Lead Mentor if there are significant concerns about Trainee’s progress. 


	Lead Mentor Expectations
	Weekly email wellbeing and support check in.
Abyasa- check uploaded documents and Directed tasks and Development Record.



	Half Term week




	Week 7
23.02.26  


	ITAP
Deconstructing planning
	
 See separate ITAP document




Week Commencing: 02.03.26

[bookmark: _Toc216248735]Domain Spotlight: Adaptive and Inclusive Teaching 

	The Big Question

	How can I adapt teaching in a responsive way to provide targeted support to pupils who are struggling, and to provide challenge for learners?
 

	Overview 

	Class teacher and Mentor create Trainee’s teaching timetable using this breakdown as a guide. 
  
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. In preparation for Week 3 ITAP- Deconstructing Planning – mentor/class teacher share samples of short- and medium-term plans from school across different year groups/subjects/AoL. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the Trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed task: Upload to Abyasa 
· Add reflections/targets to Development Record on Abyasa.
· Upload Lesson Plan for lesson observation.
· Continue to add to your English/maths assessment trackers on OneDrive


	Reading: Revisit reading from Centre-base - Training to be a Primary School Teacher: ITT & Beyond (2023) Chapter 11: Adaptive Teaching. Griffiths, A. 




	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Watch the Curriculum Connections video with your mentor.
· Complete two Structured observations across wider subjects and aspects of the school day – in own, and other classes.
· Support learning when not teaching your planned lessons.
· Involve yourself in wider school experiences- clubs, training, meetings etc – add to your Curriculum Tracking grid.  

Planning and teaching KS1 & KS2: 
Plan, resource and teach three English/SSP and three maths lessons. Plan, resource and teach a minimum of two other subjects – wider curriculum.

Planning and teaching EYFS: 
Plan/Lead and resource three adult-led group activities MD and CL/SSP. 
Plan, resource and teach two other specifics/AoL.

Update your Curriculum Tracking Grid.
Update your Pupil Progress trackers.
	Watch the Curriculum Connections video with your trainee 

· Ensure you have all the information that you need to support your trainee this week.
· A scheduled lesson observation of trainee’s practice by school mentor/class teacher -uploaded to Abyasa – feedback and actions discussed with trainee in the weekly mentor meeting.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Mutual plan for CPD time.


School Mentor should contact the LTU Lead Mentor if there are significant concerns about Trainee’s progress. 


	Lead Mentor Expectations
	Checkpoint 4- Compliance check online- Teams call Trainee, School Mentor/Lead Mentor.
Weekly email wellbeing and support check in.
Abyasa- check uploaded documents and Directed tasks and Development Record..





Week Commencing: 09.03.26

[bookmark: _Toc216248736]Domain Spotlight: Curriculum and Subject

	The Big Question

	What does subject leadership, of wider curriculum subjects, look like in your school?

	Overview 

	Class teacher and Mentor create Trainee’s teaching timetable using this breakdown as a guide. 
  
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. In preparation for Week 3 ITAP- Deconstructing Planning – mentor/class teacher share samples of short- and medium-term plans from school across different year groups/subjects/AoL. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the Trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed task: Upload to Abyasa 
· Arrange a meeting/conversation with a subject leader from a wider curriculum subject- eg. Computing, PE/PD, RE, Geography/UTW etc. Follow the question prompts provided on Moodle and record their responses, upload to Abyasa. 
· Add reflections/targets to Development Record on Abyasa.
· Upload Lesson Plan for lesson observation.
· Continue to add to your English/maths assessment trackers on OneDrive

	Reading: Revisit reading from Centre-base - Stephenson, M. and Gill, A. (2024) Chapter 7: The Curriculum in the Primary School. Park, A and Morgan, L. Sept 2024. Training to be a Primary School Teacher: ITT & Beyond




	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Watch the Curriculum Connections video with your mentor.
· Support learning when not teaching your planned lessons.
· Involve yourself in wider school experiences- clubs, training, meetings etc – add to your Curriculum Tracking grid.  

Planning and teaching KS1 & KS2: 
Plan, resource and teach sequences of learning across the week building on previous weeks and ensuring all subjects have been planned and taught (where possible) – aim to plan, resource and teach for a full day.

Planning and teaching EYFS: 
Plan, resource and teach sequences of learning across the week building on previous weeks and ensuring all subjects have been planned and taught (where possible) – aim to plan, resource and teach for a full day.

Update your Curriculum Tracking Grid.
Update your Pupil Progress trackers.
	Watch the Curriculum Connections video with your trainee 

· Ensure you have all the information that you need to support your trainee this week.
· A scheduled lesson observation of trainee’s practice by school mentor/class teacher -uploaded to Abyasa – feedback and actions discussed with trainee in the weekly mentor meeting.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Mutual plan for CPD time.
· Complete Final Assessment Report, in consultation with from Lead mentor’s testimonial, ensure targets from CCD are supporting progression to UG3.



	Lead Mentor Expectations
	Weekly email wellbeing and support check in.
Abyasa- check uploaded documents and Directed tasks and Development Record.
Checkpoint 5- 
Complete Final Assessment Report LM Testimonial – check Y/N responses to CCD.





Week Commencing: 16.03.26

Please note: It is likely that Eid may fall in the final week of UG Stage 2 placement. When you are on placement, you will need to follow the school’s policy regarding Eid. If your school is closed, then clearly you will not be attending placement on that day. If your school is open and you wish to celebrate Eid, then you will need to discuss this with your class teacher/mentor and apply for leave using the same approach as a regular member of staff.  If you do this, please make sure that your Lead Mentor is aware of your intentions.

[bookmark: _Toc216248737]Domain Spotlight: Assessment and Feedback and Professional Behaviours

	The Big Question

	 What are the characteristics of effective feedback and how does feedback impact my development?
What do I need to know to be successful in Stage 3 of my training?


	Overview 

	Class teacher and Mentor create Trainee’s teaching timetable using this breakdown as a guide. 
  
Planning meeting with class teacher this week to guide the trainee on the objectives and content of the curriculum they will be expected to plan and teach. In preparation for Week 3 ITAP- Deconstructing Planning – mentor/class teacher share samples of short- and medium-term plans from school across different year groups/subjects/AoL. 
 
Planning and preparation of resources should be monitored and checked by the teacher. Please make available to the Trainee all existing school resources. This includes access to IT software and resources used for teaching. 

	Directed task: Upload to Abyasa 
· Add reflections/targets to Development Record on Abyasa.
· Upload Lesson Plan for lesson observation.
· Upload completed English/maths assessment trackers to Abyasa – with brief narrative and evidence of discussion with Assessment lead/mentor/class teacher.

	Reading: Reflect on your Development Record and note your three biggest achievements from SE.




	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
	

	· Watch the Curriculum Connections video with your mentor.
· Support learning when not teaching your planned lessons.
· Trainee to meet with Assessment Lead/class teacher/mentor for discussion regarding the maths/English Pupil progress assessment trackers – conduct a brief interview, trainee record in bullet points, upload as evidence to Abyasa.


Planning and teaching KS1 & KS2: 
Plan, resource and teach sequences of learning across the week building on previous weeks and ensuring all subjects have been planned and taught (where possible) – aim to plan, resource and teach for a full day.


Planning and teaching EYFS: 
Plan, resource and teach sequences of learning across the week building on previous weeks and ensuring all subjects have been planned and taught (where possible) – aim to plan, resource and teach for a full day.


Update your Curriculum Tracking Grid.
Update and upload your Pupil Progress trackers.
	Watch the Curriculum Connections video with your trainee 

· Ensure you have all the information that you need to support your trainee this week.
· A scheduled lesson observation of trainee’s practice by school mentor/class teacher -uploaded to Abyasa – feedback and actions discussed with trainee in the weekly mentor meeting.
· Trainee to record feedback and reflect on outcomes using their Development Record. 
· Ensure that the trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 
· Trainee to meet with Assessment Lead/class teacher/mentor for discussion regarding the maths/English Pupil progress assessment trackers – conduct a brief interview, trainee record in bullet points, upload as evidence to Abyasa.
· Mutual plan for CPD time.
· If not already completed- Complete Final Assessment Report, in consultation with from Lead mentor’s testimonial, ensure targets from CCD are supporting progression to UG3.




	Lead Mentor Expectations
	Checkpoint 5- if not completed in previous week.
Complete Final Assessment Report LM Testimonial – check Y/N responses to CCD. Final weekly email wellbeing and support check in.
Abyasa- check uploaded documents and Directed tasks and Final Assessment Report and LM testimonial all completed.




UG Stage 2 Subject knowledge and centre-based content across EYFS and KS1/2

	 Communication and Language/English- inc. SSP
	Building on three strands of English- oracy/reading/writing- develop planning of sequences of learning incorporating all strands and through a quality stimulus. Consider how daily SSP features and supports oracy/reading/writing. Foster a love of reading and promote motivating and deeper thinking writing opportunities through sequenced planning.

	 Maths
	A focus on the concepts of shape, space and measure. Children’s enquiry-based learning within the curriculum, both indoor and outdoor, will be evaluated and the role of the adult in promoting effective interactions and empowering children as learners will be explored. Sequenced plans will be evaluated and a rationale of the meta-cognition behind these considered.

	 Understanding the World/Science
	Continue to develop knowledge and understanding of the principles of effective science pedagogy. You will recognise and develop the needs for developing a STEM literate society through engaging with science in school. Evaluate planning.

	Physical Development/PE
	In PE, you will deepen your understanding of the development of motor skills in children (both fine motor skills and gross motor skills).  You will explore a range of practical activities that focus on a variety of strands of the PE Curriculum. Evaluate planning.

	Personal, Social and Emotional/PSHE
	Children and young people are growing up in an increasingly complex world and they need to know how to be safe and healthy. These subjects support children and young people to develop healthy relationships, and to keep themselves and others safe, both on and offline. RSHE should be It also provides pupils with the knowledge that will enable them to make informed decisions about their wellbeing.

	Computing/ICT
	Develop your knowledge and understanding of the effective pedagogies and resources that support the development of the concepts and approaches behind computational thinking and computer science. You will explore a range of practical activities that support the strands of the computing curriculum. Evaluate planning.

	History/geography
	History- Bringing history to life through a first-hand educational visit. Approaches to teaching history including inquiry, the use of artifacts, visual sources, written documents, and many others. Guidance will also be given on the use of role-play, local fieldwork, and the teaching of sensitive subjects. Geography- Bringing geography to life through a first-hand educational visit. Sessions will address many current issues such as the climate and nature emergencies. You will be introduced to how you can design and plan the geography curriculum and will be supported in developing your knowledge about personal geographies, geographical skills fieldwork, and how to use resources effectively. 

	Art and design
	Explore the importance of creativity and consider what might help or hinder that in the Early Years setting or Primary School. Look critically and evaluatively at some famous (and some not famous) artists. You will have the opportunity to work practically, trying activities they could use with your pupils. We will explore assessment in art lessons and consider what progress looks like across and between age phases. 

	Music
	These sessions give you the opportunity to learn more about the teaching of Music, as a Foundation Subject, in the Primary School. Explore the lives and works of some of the Great Composers and to evaluate a variety of pieces of music.  An exploration of music across the Curriculum.

	FL
	Consider the requirements of the National Curriculum for languages. Have a go at some easy language learning activities. Explore ways that language learning can be delivered through experiences within and beyond the classroom. Explore how these experiences might benefit your pupils.

	RE
	Gain an understanding of the latest Ofsted research review in RE and its impact on teaching and learning in RE. Return to some of the big ideas in RE and our personal position. Consider how planning for progression is built into an RE curriculum and cross curricula links.

	Design and Technology
	Consider the definition of design- use creativity, imagination and practical ideas to design, solve problems and evaluate products. 




Intensive training and practice – ITaP – Weeks 3, 19/01/26 and 7 – 23/02/26

· Arrangements for ITAP weeks – Mondays, Tuesdays and Fridays – trainee at LTU full day
· Arrangements for ITAP weeks – Wednesdays and Thursdays – trainee attend school placement full day.
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