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Curriculum Intent 
	Partnership Values: Aspiration. Collaboration. Leadership.

· Aspiration for every child in our region and beyond to reach their potential through consistently high-quality teaching.
· Collaboration across the Partnership to meet local and regional needs.
· Developing teachers through a rigorous and ambitious ITT curriculum to become confident future leaders.
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This booklet provides an overview of the expectations for School Experience and will act as the link between content delivered at the centre and professional practice in school. At this stage of training, the focus is on deepening professional knowledge and refining teaching practice, with a particular emphasis on inclusive teaching and supporting pupils with Special Educational Needs and Disabilities (SEND).

Whilst the Trainee will be expected to take the lead in organising their own professional learning, we ask that School Mentors, class teachers and Lead Mentors engage in the process through the facilitation of observations and dialogue, ensuring access to relevant resources and monitoring engagement with the tasks and supporting reflections.  
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In the sections that follow, each week is framed around a Big Question, designed to encourage Trainees to think critically and deeply about a specific aspect of the Initial Teacher Education (ITE) curriculum. These questions serve as a springboard for reflection, discussion, and professional growth, helping Trainees to consolidate their learning and refine their teaching practice as they progress towards Qualified Teacher Status (QTS).

In addition to structured tasks, each week includes a set of targeted questions for Trainees to ask expert colleagues, such as their class teacher, teaching assistant, or School Mentor. These questions are designed to help Trainees gain deeper insights into the nuances of professional practice, particularly in relation to inclusive teaching and supporting pupils with SEND. Rather than a prescriptive checklist, these questions serve as a flexible resource. Trainees are encouraged to select and prioritise the questions that are most relevant to their context and professional development needs, using them to guide reflective discussions and enhance their understanding of effective teaching practice.
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The content of the booklet provides: 
· an overview of the domain that will be addressed during the specific week of training, 
· the big question, 
· a key reading,
· expectations for Trainees, class teachers and School Mentors and
· a series of school-based tasks and targeted questions.  

The content will be supported by an accompanying Curriculum Connections video that will review expectations and provide a summary of the evidence that underpins training. These will also pick up on anything additional that will need to be addressed during that week. 
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· Please use the pro forma overleaf to track the session that you have observed and taught. There are versions for both EFYS and KS1 & 2 - only use the one that reflects the age phase you are placed in.  
· You must complete this tracker weekly when you are on School Experience.  
· It will be reviewed by your Lead Mentor and used to monitor the experience you are gaining across the curriculum. 
· Each row represents one week of School Experience. Put the date in the first column and then use the codes you can find on the table below to indicate your activities that week.  
· At the end of the School Experience, you will upload this to Abyasa. 
 

Suggested Key  
	0 
	Observed an expert colleague delivering a lesson and kept notes about what was seen  

	T 
	Taught a lesson that you had planned  

	CT 
	Co-taught alongside an expert colleague, using their planning - this might include supporting small groups of learners during a lesson led by your class teacher.  


 
 
[image: Leeds Trinity University logo.]
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Key Stages 1 and 2: Please indicate on the grid the sessions that you have observed, co-taught and taught, with the date. 
 
	

	Week
Commencing
	Reading
	Writing
	Phonics
	Maths
	Science
	ICT
	History
	Geog
	Art
	DT
	Music
	PSHCE
	PE
	RE
	ML

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	Log of additional experiences with different year groups: Continue on a separate sheet if necessary; include here any across age phase observations etc.  
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 Foundation Stage: Please indicate on the grid the sessions that you have observed, co-taught and taught with the date. 
 
	
	The Prime Areas
	The Specific Areas

	Week
Commencing
	Communication and Language
	Physical Development
	Personal, Social, and Emotional development
	Literacy
	Mathematics
	Understanding the World
	Expressive Arts and Design

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	Log of additional experiences with different year groups: Continue on a separate sheet if necessary; include here any across age phase observations etc.  
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	Foundational Competencies for Stage 1 & 2
	Additional Competencies for Stage 3

	Build positive working relationships with expert colleagues
	· A commitment is shown to the teaching profession through attendance, punctuality, and preparedness.  
· Planning is shared within the deadlines for review that has been agreed with colleagues. 
· Resources are identified and organised prior to teaching.  
· Conduct s respectful when observing colleagues’ lessons.
	· Proactive collaboration with colleagues, sharing the load of planning and preparation as appropriate. 
· A contribution is made to the wider school culture, showing an understanding of the impact the school has on the lives of children and young people. 

	Draw upon research and evidence informed practice
	· Use is made of research and other evidence sources to inform practice in the classroom. 
· An active part is taken in professional learning communities such as engagement in the department or through participation in all university sessions. 
	· Reliable sources of research and evidence are identified with growing independence. Reflection is made on the impact these have on professional practice. 

	Utilise the expertise of other professionals
	· The different responsibilities of colleagues in the school are understood. There is knowledge of when to call on expertise of colleagues (SENCO/ DSL), including knowledge of who to contact with safeguarding or pupil mental health concerns.
· The role other adults are expected play across each element of the lesson is included on planning.
	· Other adults who are tasked with supporting learning in the classroom understand prior to the lesson how they will supplement the work of the teacher.

	Engage in reflective practice for professional growth
	· Appropriate reflection is made on professional practice through the weekly reflection. 
· An appropriate response is made to advice and feedback given by expert colleagues. Targets are responded to.
· Uses observations of colleagues to respond to targets and develop teaching.
	· Autonomy is shown in identifying and engaging in activities that support continual professional development (CPD) in response to targets.




	
Communicate professionally
	· Communication with colleagues is in line with school / university expectations. 
· Agreed protocols are followed when reporting absence. 
· Communication with parents and caregivers takes place in line with the policy of the school or setting. 
	· Opportunities are taken to engage with parents and carers following the policy of the school.  Activities might include attendance at parents’ evenings, gate duties at the end or beginning of the day and/or report writing etc.


	Manage workload
	· Effective use is made of designated time away from the classroom.
· Support for workload and wellbeing is sought in a timely manner.
	· Non-contact time is used effectively, and work-life balance is maintained to ensure well-being.


	Uphold professional standards
	· Professional standards and school expectations of staff conduct are maintained in line with Personal, Professional Conduct expectations, the School Codes of Conduct and Part 2 of the Teachers’ Standards. 
· High standards of attendance and punctuality are maintained across the programme. 
· High standards of personal and professional conduct including openness and honesty are evident in conduct and communication.
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	Foundational Competencies for Stage 1 &2
	Additional Competencies for end of Stage 3

	Demonstrate knowledge of the curriculum
	· Lesson planning fits with the school curriculum and shows awareness of relevant curriculum requirements for the subject / age phase.
· Understanding is shown of statutory curriculum requirements (e.g., National Curriculum, Early Years Foundation Stage Framework). 
	· Lesson and sequence planning ensures pupils can develop core knowledge and skills required by the school curriculum. Sequences of lessons develop logically and have links to the broader curriculum.
· Where appropriate, connections in planning and teaching are made to other curriculum areas / across years.

	Use accurate subject content knowledge
	· Gaps in subject knowledge are identified. Relevant action is taken to address these gaps. 
· Predominantly accurate subject knowledge is evident across professional practice (planning, teaching, and assessing). 
	· Proactivity and autonomy are shown in the development of subject knowledge.
· Good knowledge is shown of the content of any lessons taken from existing school lessons or resources.

	Utilise Pedagogical content knowledge
	· Planning makes use of relevant pedagogical strategies that are appropriate for the subject being taught.
	· Pedagogical choices are appropriate and have a positive impact on pupils’ knowledge and understanding. A rationale for these choices in relation to the subject being taught can be articulated.

	Meet stated curricular aims
	· Lesson and sequence planning fit with the intent of the school’s curriculum and planning documents.
· Plans and resources are appropriate for subject and age phase
· Key knowledge and concepts which pupils need to learn in a unit can be identified.
	· Lesson and sequence planning ensure pupils develop core knowledge and skills required by the overall curriculum plan. 
· Appropriate adaptations are made to existing lessons and resources.
· Lesson sequences are appropriate for groups being taught and planned to develop logically. 
· There is a focus on developing pupils’ interest in the subject.

	Develop pupils’ literacy and oracy
	Primary
· A clear understanding of systematic synthetic phonics is demonstrated, particularly if teaching early reading and spelling. 
· Support is given to younger pupils in becoming fluent writers through explicit teaching and practice of spelling and handwriting, with modelling and feedback, such as addressing both the process and product of letter formation when developing pupils’ handwriting. 
 
Primary and Secondary
· Unfamiliar vocabulary is taught explicitly 
· High quality oral and written language are modelled.
	Primary and secondary
· Modelling of high quality oral and written language are accurate, appropriate and proactive.
· Planning identifies new and unfamiliar vocabulary, and a range of methods are used to teach these.
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	Foundational Competencies for Stage 1 & 2
	Additional Competencies for end of Stage 3

	Set appropriate objectives and outcomes
	· Lesson objectives and outcomes are used to structure lessons 
· There is an awareness of the knowledge and understanding pupils need to develop in each lesson.
	· Lesson objectives are well understood and offer appropriate challenge.
· There is a clear awareness of the key knowledge and understanding the lesson / sequence is developing.
· Knowledge of pupils’ prior learning is used to adapt planning, teaching or resources as needed.  

	Structure lessons appropriately
	· Knowledge of effective lesson structures is evident in planning. 
· Tasks connect with the lesson objectives.
· Planning ensures lesson content is broken down into chunks to facilitate more effective learning.
	· Lessons are structured so that they flow logically through outlines, explanations, practice, and consolidation. 
· Tasks are well linked to objectives and have a positive impact on pupil learning. 


	Be clear about planned tasks and activities
	· Time is given to explaining tasks to pupils. 
· Efforts are made to check pupils understand tasks being set.
	· Tasks are explained clearly so that most pupils can engage fully. 
· The purposes of tasks are explained for pupils.

	Demonstrate knowledge of how pupils learn
	· Planning shows awareness of the role of memory in learning, especially the importance of building on prior knowledge and embedding new knowledge through appropriate teacher input or tasks.
	· Opportunities for recall, breaking complex material into smaller chunks, sequencing, and modelling are included in lessons or activities. 

	Explain key content, ideas, concepts, or skills
	· Key ideas or concepts of the lesson are identified on planning.
· Time is allocated when teaching to explain core content, ideas, concepts, or skills.
· Sensitive topics are given appropriate care.
	· Teacher explanations are well thought through and are included at appropriate points in lessons.
· Teacher exposition is well supported with appropriate examples
· Careful attention is given to approaching sensitive topic areas to ensure there is a focus on equality and inclusion.

	Share lesson objectives or outcomes with pupils
	· Purposes or objectives of lessons and/or tasks are explained to pupils at the start of the lesson. 
	· Purposes of lessons/sequences are linked to lesson tasks.

	Use appropriate resources to support learning
	· Resources are used, adapted or created to support learners in accessing the content of lessons. 
· Errors are minimal.
	· Resources are adapted or created appropriately to support the learning of the majority of pupils. 
· Care is taken in the organisation and management of these to ensure they do not provide a distraction from learning.   

	Model and scaffold effectively

	· Pupils are aware of what the teacher expects from their learning in lessons or activities.  
· Opportunities for modelling and scaffolding of core content, concepts, skills, or tasks are included in teaching. 
· Use is made of demonstrations, aides, or examples in explaining as required.
	· Modelling and scaffolding are introduced or faded as necessary over time.
· Metacognitive approaches are used to support learning (e.g., narrating thought processes aloud, outlining memorable steps in processes, identifying potential pitfalls and how to avoid them etc.).   

	Identify and manage potential misconceptions
	· Lessons / sequences are planned with awareness of common barriers or misconceptions about a topic and with reference to pupils’ prior knowledge.
· Pupils are encouraged to share their emerging understanding so that misconceptions can be addressed.
	· Lessons and sequences take care to address common misconceptions
· Misconceptions are addressed appropriately when teaching. 

	Set appropriate home learning
	· Where appropriate, out of class activities are set in line with school policies.  
	· Out of class activities prepare students for new learning or consolidating existing learning in line with school policies.  
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons.  
	· A range of diagnostic assessment techniques are used to identify and respond to emerging issues in pupils’ understanding during lessons. 
· Assessments made of pupil understanding are broadly accurate and from this can identify what is required for individuals to meet their next steps in learning. 

	Use questioning with purpose
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.  
· Pupils’ responses are acknowledged. Correct and incorrect answers are highlighted. Effort is praised.
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation.  
· Questioning is used to explore and deepen pupils’ thinking.
· Thinking-time techniques are deployed effectively to maximise student engagement.
· Responses to pupils’ answers are timely. Misconceptions are identified and addressed. Praise is used well to build a collective sense of responsibility for learning.
· Monitoring is used to adapt teaching.

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses.
· Written feedback is in line with the policy of the school or setting. 
	· Assessments of pupil understanding are broadly accurate and show awareness of the relevant assessment schemes.
· Feedback is clear and developmental. 

	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues.   
	· Conclusions are drawn about pupil learning by looking at patterns of performance over time. 
· Assessments of pupils’ learning are used to develop or adapt planning, teaching or resources.  
· School assessment and data systems are used effectively where appropriate.
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Demonstrate anti-racist & inclusive practice
	· Practice upholds the Equality Act and related duties.
· A culture of respect is evident in classroom interactions.
· Classroom materials develop positive representations of minoritised ethnicities and groups.
· Inclusive practice is followed, including responding to any incidents relating to protected characteristics in line with school policies.   
	· Pupils are encouraged to think critically about matters that relate to equality/inequality, justice/injustice, inclusion/exclusion, and marginalisation.

	Promote the academic potential of all pupils
	· A culture of respect in the classroom is upheld that supports pupils to succeed (e.g., by being organised and prepared and modelling the types of behaviour expected of pupils)
· Pupil effort is acknowledged and praised.
· The content of lessons takes account of prior knowledge/ learning. 
	· Intentional language is used to promote aspiration.  
· Appropriate challenge and stretch in evident for pupils in lessons or sequences of learning.
· Scaffolding is used appropriately to meet the individual needs of all pupils.

	Support pupils with additional and complex needs
	· SEND information is used to inform planning and teaching.
· Adaptations are put in place for pupils with identified SEND

	· An understanding is shown of systems and processes in the school or setting for supporting pupils with identified SEND. 
· There is a knowledge of which pupils require additional support and, with support from expert colleagues, suitable adaptations are made to meet these specific needs. 
· Support is given for multilingual learners and those who are new to English.
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Develop a positive, predictable, and safe learning environment
	· Rules for engaging with lessons are explained to pupils as appropriate. 
· Time is given to establishing a purposeful classroom environment – setting boundaries and reinforcing rules. 
· Behavioural instructions are manageable, specific, and sequential.
· Use is made of consistent language and non-verbal signals for common classroom directions.
	· Responsibility is taken for establishing and reinforcing an appropriate environment for learning at the start of lessons, during teacher talk, during tasks and at the end of lessons.
· School systems are used to respond to major and minor disorder appropriately, encouraging a respect of boundaries. This can be with the support of expert colleagues if a pupil needs additional support. Poor behaviour improves over time in most cases.


	Establish on-task behaviour
	· Boundaries are set for specific tasks.
· Pupils are praised for engagement with learning.
· Time is given to involving and motivating pupils in their learning. 
· Attempts are made to control off-task behaviours using praise and sanctions as appropriate in line with school policy

	· Specific strategies are used to good effect to maintain on-task behaviour during lessons.
· Pupils are encouraged in their learning so that the majority are well motivated and disruption to learning is reduced in most cases. 
· Understanding is shown of how the teacher can help pupils to journey from needing extrinsic motivation to being motivated to work intrinsically. 
· Off-task behaviour is managed effectively, with support where necessary.  


	Manage transitions effectively
	· Transitions between lesson elements are signalled and attempts are made to manage these.

	· Transitions between parts of lessons are managed effectively, minimising disruptions.

	Build trusting relationships
	· The school’s behaviour policy is used when teaching, creating a predictable and consistent environment for learning. 
· An awareness of the cultures and backgrounds of pupils is evident (e.g., through choices of resources to reflect different cultural backgrounds). 
	· Consistent and coherent use is made of school systems for liaising with parents and/or caregivers. 
· Attention is paid to understanding pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
· Attempts are made to restore relationships with pupils when these have broken down.
· Different cultures and perspectives are acknowledged and celebrated in all aspects of practice. 


	Develop pupils’ self-regulation
	· Disruptions and/or breaches of rules are responded to appropriately and explanations are given for sanctions as needed. 
	· Pupils are supported to think through scenarios before they occur, using cues to help them recall agreed upon behaviours. 
· Opportunities to practice self-regulation are embedded and the youngest pupils are supported in practicing impulse control.
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At the end of Stage 3, the focus of assessment shifts from the Core Competencies used earlier in the programme to the Teachers’ Standards, which form the national framework for judging whether a trainee teacher is ready to enter the profession.

In order to be recommended for Qualified Teacher Status (QTS) at the end of the programme, you will need to demonstrate that you are secure against all of the Teachers’ Standards. The Core Competencies have been designed to help you build towards these expectations throughout your training, and Stage 3 provides the opportunity to show that you can apply them consistently. You can see the Teachers’ Standards outlined below, or online at Teachers' standards - GOV.UK.
[image: A close up of the Teachers' Standards document.]
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We have mapped the Teachers’ Standards against each of the Core Competency domains to help you see how these two assessment frameworks connect. This mapping shows how the knowledge, skills and professional behaviours you have been developing through the Core Competencies align with the expectations set out in the Teachers’ Standards.

The matrix below illustrates these connections and will support you in understanding how your progress so far contributes towards meeting the requirements for Qualified Teacher Status (QTS).

	
	Professionalism
	Subject and Curriculum

	
	Build positive working relationships with expert colleagues.
	Draw upon research and evidence informed practice
	Utilise the expertise of other professionals
	Engage in reflective practice for professional growth
	Communicate professionally
	Manage workload
	Uphold professional Standards
	Demonstrate a knowledge of the curriculum
	Use accurate subject content knowledge
	Utilise pedagogical content knowledge
	Meet stated curricular aims
	Develop pupils’ literacy and oracy

	TS1
	x
	
	x
	
	x
	
	x
	
	
	
	
	

	TS2
	
	
	
	
	
	
	
	
	
	x
	
	

	TS3
	
	
	
	
	
	
	
	x
	x
	x
	x
	x

	TS4
	
	
	
	
	
	
	
	
	
	x
	x
	

	TS5
	
	
	
	
	
	
	
	
	
	x
	x
	

	TS6
	
	
	
	
	
	
	
	
	
	
	
	

	TS7
	
	
	x
	
	
	
	
	
	
	
	
	

	TS8
	x
	x
	x
	x
	x
	x
	
	
	
	
	
	

	Part 2
	x
	
	
	x
	x
	x
	x
	
	
	
	
	





	
	Planning and Teaching
	Assessment and Feedback 

	
	Set appropriate objectives and outcomes
	Structure lessons appropriately
	Be clear about planned tasks and activities
	Demonstrate knowledge of how pupils learn
	Explain key content, ideas, concepts, or skills
	Share lesson objectives or outcomes with pupils
	Model and scaffold effectively 
	Use appropriate resources to support learning
	Identify and manage potential misconceptions
	Set appropriate home learning 
	Monitor pupils’ understanding 
	Use questioning with purpose
	Assess accurately and provide meaningful feedback
	Utilise assessment information effectively

	TS1
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	TS2
	
	x
	
	X
	
	
	
	
	
	
	
	
	
	

	TS3
	X
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	x
	x
	x
	X
	
	
	
	

	TS4
	X
	x
	X
	x
	x
	X
	x
	X
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	x
	
	x
	x
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	x
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	x
	x
	x
	X

	TS7
	x
	x
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	TS8
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	Part 2
	
	
	
	
	
	
	
	
	
	
	
	
	
	



	
	Adaptive and Inclusive Teaching 
	Behaviour Management

	
	Demonstrate anti-racist and inclusive practice
	Promote the academic potential of all pupils 
	Support pupils with additional and complex needs
	Develop a positive, predictable, and safe learning environment 
	Establish on-task behaviour 
	Manage transitions effectively
	Build trusting relationships 
	Develop pupils’ self-regulation 

	TS1
	X
	
	
	X
	
	
	X
	

	TS2
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	Refining & Embedding
· Enhancement and evaluation of practice, with a focus upon the transition to becoming an Early Career Teacher. 
· One week of centre-based training, which has been designed to refine and embed understanding of subject and age-phase pedagogy.
· Nine weeks of school experience which will be facilitated by expert colleagues in one of our partnership schools.
· For six weeks of the placement, you will be teaching at an Early Career Teacher level, with an 80% teaching commitment.

A PE focussed CPD Day for all Trainees will take place on: Friday 22nd May 2026  

Opportunities for Independent Teaching
While class teachers and mentors are welcome to remain in the classroom during trainee teaching, it is also considered good practice to provide trainees with opportunities to teach independently. Allowing trainees time on their own in the classroom can help them develop confidence, take ownership of the lesson, and experience the full responsibility of managing teaching and learning.

This should always be done with the trainee’s agreement and when both the mentor and trainee feel that the trainee is ready and comfortable. Mentors should remain nearby and available if needed, ensuring that pupils’ learning and safety remain fully supported.
 

	Curriculum Coverage
	· At Stage 3, Trainees are expected to engage with learning across all curriculum areas. 
· If subjects are being led by other colleagues, such as sports coaches or language specialists, we ask that the Trainee either co-teaches with them or observes their practice. The Trainee should also have the opportunity to ask them questions about curriculum and pedagogy.
· By the end of this School Experience the Trainee should have had experience across all curriculum areas.   


	Planning
	· To begin with, planning should be completed with the class teacher but as the placement continues, the Trainee should develop independence in planning across all subject areas.  
· Trainees should use the school’s sequences of learning/weekly planning for all subjects.  At any time where the requirements for planning are not being maintained, Trainees will be required to revert to writing individual lesson plans. 
· If the school does not have a weekly planning proforma or one for a sequence of learning, Trainees will be expected to use the one on the LTU website. 
· It is best practice that Trainees should plan using the individual lesson pro-forma when being observed. 


	Pupil Progress
	· Recording pupil progress as often as possible, whilst being realistic with workload, can help to feed into planning over time which will lead to better outcomes for all. With the support of your class teacher and drawing upon the experiences you had during stages 1 and 2, you should find your own system of recording progress during this placement. 
· Building from their experience in Stage 2, Trainees should take growing responsibility for monitoring the progress of the whole class using the assessment processes that are in use in their school or setting. 
· If there is not a tracking grid in place, Trainees can use the proforma from Stage 2.  
· Trainees should gather baseline data when they start their SBT and track pupils’ progress using formative strategies throughout this Stage. 
· They will be expected to build upon their understanding of summative assessment. 


	Systematic Synthetic phonics and Early Reading
	· All Trainees on all programmes are required to plan and teach phonics (SSP) at each stage of training. 
· If Trainees are placed in Key Stage 2, they should teach phonics to groups of pupils (as part of an intervention programme) or to a small group outside their age phase. In this case, Trainees should teach phonics across at least 2 weeks of that SBT.
· Trainees on all programmes should have a formal observation of their teaching of SSP for each block of School Experience. 


	PPA
Planning, Preparation and Assessment
	· Trainees are entitled to one half day per week of PPA, where possible with the class teacher.  This could be divided into shorter sessions across the week.
· Where a class has a job share teacher, the Trainee should have time with both members of staff to support preparation for the following week.


	CPD
Continual Professional Development time
	· Trainees are entitled to one half day per week. This should be focussed upon completion of school-based tasks that are outlined in this booklet. 
· Trainees should not use CPD time as additional PPA hours.
· Trainees should also observe teaching and learning in the key stages where they are not completing School Experience.  


	Lead Mentor
	Weekly actions: 
· Brief email contact with the School Mentor and Trainee. 
· Light touch check in Trainee’s Abyasa to check the trainee’s weekly reflection, Directed Tasks are completed. 
· Check there is a weekly observation.
· Check the trainee is uploading the planning that relates to the observation and one other plan for the week.
· Watch the Curriculum Connections weekly briefing video

Checkpoints: 
· Checkpoint 1: Review IIC responses, complete checkpoint 1 on Abyasa
· Checkpoint 2: Virtual visit in week 3 or 4 unless an early or in-person visit has been requested. Complete checkpoint 2 on Abyasa.
· Checkpoint 3: Desk based verification of evidence portfolio – weekly observations, weekly reflections and related uploads. Contact cohort lead with any concerns. Complete checkpoint 3 on Abyasa by the end of week 4. 
· Checkpoint 4: in-person visit in week 5 or 6. 
· Checkpoint 5: final assessment report due 26/06
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Curriculum and Subject

	The Big Question 

	What do I need to know to be successful in my final school experience?

	Overview 

	As you enter Stage 3 of your training, this final phase is designed to consolidate your learning, refine your teaching practice, and prepare you for the transition into your Early Career Teacher (ECT) role. This is your opportunity to apply your knowledge with greater independence, confidence, and professionalism.

To be successful you will need to meet all of the competencies which will:
· Demonstrate strong curriculum knowledge and the ability to adapt your teaching to meet the diverse needs of all learners, including those with Special Educational Needs and Disabilities (SEND).
· Plan and deliver high-quality, inclusive lessons, making effective use of scaffolding, adaptations, and formative assessment to maximise pupil progress.
· Manage behaviour effectively, creating a safe, structured, and positive learning environment that supports engagement and well-being.
· Work collaboratively with School Mentors, class teachers, teaching assistants, and SENDCos, drawing on their expertise to enhance your practice.
· Reflect critically on your development, identifying strengths and areas for improvement, and using feedback to refine your teaching.

This stage of your training is about taking ownership of your professional learning, becoming more independent in the classroom, and developing the skills and confidence needed to thrive as an ECT. 

At the start of Stage 3, your priority is to gather as much information as possible about the context of your new class. On your designated induction day/s, take the opportunity to build a contextualised understanding of the individual needs of your pupils, particularly those with SEND. This will help you plan effectively and adapt your teaching to ensure all children can access learning. 


	School Based Tasks 

	
For Trainees moving to a new school, please make sure that you are familiar with safeguarding procedures and policies. Ensure that you are aware from the first day in your school who the Designated Safeguarding Lead is and who you need to go to if you have any concerns. Also ensure that you have revisited KCSIE. 

Getting to know your new class:
· Review the long-term planning that is available from the school website and ensure that you have copies of the relevant medium-term planning for this term. 
· Make sure that you are aware of all colleagues who will support you during your School Experience and what their role is. 
· Find out when staff meetings or CPD sessions are. Discuss with your class teacher/School Mentor which meetings you would benefit from attending.
· Find out if there are any additional year group planning meetings that you can be a part of. You will be expected to attend and participate in these. 
· Find out about the playground duty rota for any break times and lunch times. Observe your class teacher as they undertake this duty. What does this involve?
· What before school, lunchtime and after school clubs are offered? Will you have any opportunities to participate in these?

Getting to know your children:
· Complete the scaffold overleaf to collate key information about the children you will be working with. You could share this with your Lead Mentor as it provides the contextual information that will help them to support you during this period of School Experience.





	Induction Tasks: Contextual Information about the Class or Setting  

	Number of children in the class or setting
	



This scaffold needs to be uploaded to Abyasa. 
	
	Points to consider
	Notes

	Race and Ethnicity
	· What are the cultural and ethnic heritages of the children? 
· What resources from other places and cultures will you have access to? 
· Which festivals will be celebrated during this placement? 

	

	Linguistic Diversity
	· How many children speak a language other than English at home? 
· What languages are used and celebrated? 

	

	Multilingual Learners
	· Do you have any children who are new to English? What are their home languages?
· Do you have children who are multilingual learners and who are at a more advanced stage of learning English? What are their needs?  

	

	Refugee/ Asylum seeker status
	· How many children in the school/ classroom or setting come from Refugee or Asylum seeker backgrounds? 
· What do you know about the experiences of these children? 

	

	Children with an Education and Health Care Plan (EHCP)
	· How many children in your class or setting have an EHCP? 
· What are their needs? 
· What additional support do these children receive?

	

	Number of children with a recognised additional need (without ECHP plan)

	· How many children in your class or setting have other additional needs? 
· What are their needs?
· What additional support do these children receive? 

	

	What are the implications of this information for this block of School Experience? Are there any areas you need to read up about? What support might you need? 












[bookmark: _Toc227051889]Week Commencing: 27th April 
Domain Spotlight: Planning and Teaching 

	The Big Question

	
What are the most powerful strategies that I can use to support learning?


	Overview 

	
Across all stages of the programme, you have learned, practiced, and refined a range of strategies to maximise learning. These have included: retrieval, modelling, scaffolding, questioning, narrating thought processes, making steps in learning memorable, and chunking lesson content into smaller blocks. Many of these approaches align with Barak Rosenshine’s (2012) Principles of Instruction, which emphasise the importance of explicit teaching, guided practice, and regular review to support long-term retention and deep understanding.

In this week, you will be asked to look closely at the different strategies you use to support learning across the curriculum and reflect on why these might be so powerful. As you do so, consider how these strategies can be tailored to support pupils with Special Educational Needs and Disabilities (SEND).
For example:
· Scaffolding and chunking can provide additional structure and reduce cognitive overload for learners who need more time to process information.
· Retrieval and regular review can help reinforce learning for pupils with working memory difficulties.
· Explicit instruction and modelling are particularly beneficial for pupils who require more structured, step-by-step guidance to grasp new concepts.
· Adaptive questioning techniques can ensure that all pupils are supported and challenged appropriately, taking into account their individual needs.

Take some time this week to talk to your School Mentor about how you will record progress in the lessons that you teach. Ensure that you have gathered baseline assessment data. Outline the approaches and strategies that you will use to support learning of all pupils in your weekly reflection. 


	Reading: 

	· Hendrick, C. (2017). Teachers: your guide to learning strategies that really work | Teacher Network | The Guardian
· Mohammed, R. (2014).  Characteristics of Effective Learning: creating and thinking critically Articles - The Foundation Stage Forum (FSF) - Home of Early Years Foundation Stage (eyfs.info)







	Week Commencing 27 April

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	· Complete the relevant School-based Tasks and reflection in your weekly reflection.
· You should keep a record of progress of your class across all lessons that you teach.

EYFS  
· You will be expected to plan, resource, lead and evaluate one adult led activity per day. This should be with the support of a member of your team and should be part of a sequence. 
· In addition, you should plan teach one lesson/ activity/ area of continuous provision from the wider curriculum.
· You should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” in continuous provision.
· You should focus your teaching upon either Communication and Language/Literacy or Mathematical Development. These should be a sequence in which allows you to build upon prior learning.  

Key Stages 1 and 2:  
· Plan and teach one lesson each day in either English or maths. These should be a sequence in which allows you to build upon prior learning.
· In addition, with support as necessary, you should plan, resource and teach a minimum of one lesson from another subject area from across the curriculum. This should be planned as a sequence of learning. 
 
	· Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.  
· Ensure that you have access to Abyasa. 
· Give Trainees access to the documentation, logins, resources and equipment they need for the placement. 
· Talk to them about their centre-based training 
· Support Trainees in developing a system for assessing and recording pupil learning.  Share in-school systems if appropriate.
· Support Trainees with their reflections on practice. Review their weekly reflection. 
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have appropriate access to planning.  
· Agree the teaching timetable including CPD and PPA.  





	School Based Tasks 

	
SEND Focus Task for the Start of this Placement  
· Choose a child with an emerging or identified SEND. This can include a child who is on the pathway or has already received a diagnosis.
· Conduct an observation for up to 20 minutes focusing on the learning narrative, pupil strengths and areas of need. Use the strengths and needs prompts overleaf to guide you.  

Once you have completed the observation, discuss with your class teacher how you interpreted the child’s learning and behaviour and consider how you will build on their strengths and adapt teaching to meet their areas of need.

Targeted Questions 
Each week in this handbook includes a set of targeted questions designed to support and guide discussions with expert colleagues. These questions provide a framework for deepening your understanding of key aspects of teaching practice. Review them carefully and select the ones that are most relevant to your development, using them to engage in meaningful conversations that enhance your professional learning. 

Record your responses in your weekly reflection. 
· How can I track the progress of pupils? 
· How do you adapt your teaching strategies to support different learning needs in the classroom?
· What role does scaffolding play in your lessons, and how do you decide when to remove support? 
· How do you integrate retrieval practice and spaced learning into your lessons to help Trainees retain knowledge? 
· What strategies do you use to adapt your instructions without overwhelming yourself or the children?  
· How do you make abstract or complex concepts more accessible and engaging for the children? 
· What does progress look like in the areas I am teaching? How are activities sequenced to promote progression, and how is assessment used to support this?






Strengths & Needs Framework Prompts 
This scaffold needs to be uploaded to Abyasa at the end of the week. 

	Prompts for what to look for
	Notes

	Child’s “Voice” 
· What are their preferred forms of communication? 
· How do they express their needs? 
· How do you know they are engaged?  
· What are the signs of disengagement? 
· How do they like you to communicate with them? 
· What soothes them? 
· How do they let you know what they are thinking? 
 
	 
 
 
 
 

	Strengths & Interests
· What are they good at? 
· What resources and objects do they use the most? How do they engage with resources? 
· What can they do independently? 
· Do they return to particular experiences, or repeat particular actions? 
· Do they initiate play? 
· Which areas do you commonly find them in, for example, areas of continuous provision including whether it is indoors or outdoors? 
· Who do they like to play alongside and with? 
· What movements do they like to make? 
· Who are their favourite people? 
 
	 
 
 
 
 
 

	Differences 
· When thinking of the behaviours which you might usually consider as delayed, in what way is this different from other children?

	 
 
 
 
 
 

	Areas of Need 
What is the primary and secondary area of need, how is this manifested? 
· Communication & Interaction 
· Social, Emotional &/or Mental Health 
· Cognition & Learning 
· Physical &/or Sensory 
 
How might you support the areas of need? 


	 
 
 
 
 
 
 
 


[bookmark: _Toc227051890]Week Commencing: 4th May and 11th May 
Domain Spotlight: Behaviour Management 

	[bookmark: _Hlk141708341]The Big Question

	
To what extent is my classroom a predictable and secure environment for all learners?


	Overview 

	
Throughout the programme, you have already developed an understanding of the fundamental aspects of maintaining a safe and inclusive learning environment. You have explored how safeguarding, behaviour management, and classroom organisation contribute to pupil well-being and effective learning. You have also had the opportunity to observe experienced teachers, apply strategies in your own teaching, and reflect on their impact. This week, you will take a broader view, deepening your understanding of what it means to create and sustain a safe learning environment. You will consider not just physical safety but also emotional, psychological, and social safety, reflecting on how teachers can foster trust, confidence, and a positive classroom culture.

Key areas of focus will include:
· How a teacher’s communication and interactions influence the sense of safety in the classroom.
· The importance of emotional regulation—for both pupils and teachers—in maintaining a calm and predictable environment.
· How to respond effectively to incidents that challenge safety, whether they relate to behaviour, safeguarding, or well-being.
· The wider school community’s role in ensuring a safe environment, including working with pastoral teams, parents, and external agencies.

By the end of this fortnight, you should feel more confident in recognising, maintaining, and advocating for a safe learning environment—both for your current placement and as you move into your early career as a teacher.


	Reading/Watching 

	
· PSHE Association: Handling complex issues safely in the PSHE classroom.pdf (hubspotusercontent-na1.net)




	
 Week Commencing: 4th May 

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
Complete the relevant School-based Tasks and reflection in your weekly reflection. You should complete the relevant forms on Abyasa.
Complete the Initial Impressions Check on Abyasa by 6th May

EYFS  
· Each day this week, you will be expected to build towards taking responsibility for either a whole morning or afternoon session each day. 
· This will include taking the lead in all transition activities and liaising with additional adults. 
· In addition, you should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” across all areas of the Early Years curriculum framework. 

Key Stage 1 and 2  
· You will build towards taking responsibility for the class for a complete morning or afternoon each day, with the support of your class teacher.  
· This will include taking the lead in all transition activities such a taking the children to assembly, out for break etc. and will liaise with additional adults that might be working with you in the classroom.  
· You need to plan for the lessons that you will be teaching and assess the impact of your learning on pupil progress.  

	
Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.  
Complete the Initial Impressions Check on Abyasa by 6th May

· The Class teacher/School Mentor will carry out a weekly observation every week. The observation will be recorded on Abyasa by the end of each week. 
· Written feedback and targets will be discussed with the Trainee in the weekly meeting with the School Mentor and will be recorded on the weekly reflection. 
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have appropriate access to planning/ resources.  


	
Lead Mentor Expectations
· Review IIC responses from both Trainee and School Mentor (on Abyasa)
· Contact school or Trainee to follow up on any ‘no’ responses
· Complete checkpoint 1 form on Abyasa, adding information to all boxes.





	Week Commencing 11th May

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
EYFS  
· Each day this week, you will be expected to take responsibility for either a whole morning or afternoon session each day. 
· This will include taking the lead in all transition activities and liaising with additional adults. 
· In addition, you should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” across all areas of the Early Years curriculum framework.  
 Key Stage 1 and 2  
· You will take responsibility for the class for a complete morning or afternoon each day, with the support of your class teacher.
· This will include taking the lead in all transition activities such a taking the children to assembly, out for break etc. and will liaise with additional adults that might be working with you in the classroom.
· You need to plan for the lessons that you will be teaching and assess the impact of your learning on pupil progress.  

Please note that after half term, you will be expected to teach for 80% of the week, equivalent to the responsibilities you will have as an Early Career teacher.

	
Key Review Point 1 
· The Class teacher/School Mentor will carry out a weekly observation every week. The observation will be recorded on Abyasa by the end of each week.
· Weekly meeting with the School Mentor to include feedback from the formal observation.
· Trainee to record feedback and reflect on outcomes using the weekly reflection.
· Please ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have access to planning/ resources.
· The Lead Mentor may conduct checkpoint 2  this week.   
 
The School Mentor should contact the Lead Mentor if there are concerns about a Trainee’s professional conduct or progression.





	School-based Tasks 

	
Questions to support discussions with expert colleagues during these two weeks.   
· How can I adapt my behaviour management approach to meet the needs of pupils with SEND while maintaining consistency and fairness?
· What proactive strategies do you use to help pupils with SEND self-regulate their emotions and behaviour in the classroom?
· How can I structure my classroom routines to provide predictability and reduce anxiety for pupils with SEND?
· What de-escalation strategies work best when a pupil with SEND becomes distressed or overwhelmed?
· How can I respond effectively to situations where a child with SEND struggles with social interactions or experiences peer conflict?








[bookmark: _Toc227051891]Week Commencing: 18th May and 1st June (Standard half term is 25th May) 
[bookmark: _Hlk191890001]
If your half term break lasts two weeks, please take some time during the break to reflect on the Big Question for that week and complete your weekly reflection. When you return to placement, you should then continue with the expectations and tasks set for the week you are returning to. 

Lead Mentors: Please alert the cohort leaders if the trainee is not able to take responsibility for 80% of the teaching week as per the expectations below. 

Domain Spotlight: Adaptive Teaching 

	The Big Question

	
What does high quality planning and teaching for pupils with SEND look like? 


	Overview 

	
Understanding and supporting children with Special Educational Needs and Disabilities (SEND) is a fundamental aspect of your role as a teacher, ensuring that all learners can access and thrive within the curriculum. In Stages 1 and 2, you have had the opportunity to work with children with a diverse range of needs and to engage with the theory and evidence that underpin effective inclusive practice. In this stage, you will build upon your learning to develop a deeper understanding of what you need to know as an Early Career Teacher to effectively support children with SEND. This includes exploring the strategies, adaptations, and interventions that can create an inclusive classroom, as well as understanding the legal and professional responsibilities that guide SEND provision. You will also consider the key sources of support available to you, including the role of the SENCO, external agencies, and specialist guidance, ensuring that you feel confident in advocating for and meeting the needs of all learners.


Please note that if your school has a two-week half-term break, you are still encouraged to engage with the questions in this handbook during that time. The expectations for planning, teaching, and assessment remain consistent for all remaining weeks of the placement


	Reading 

	
· NASEN Helping Everyone Achieve Home page | Nasen




	Week Commencing 18th May 
	

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
All Trainees: 
All Trainees will assume growing responsibility for teaching for 80% of the week, as if they were an ECT in the class or setting. 

You will be expected to plan, resource and take leadership with growing independence making sure that all areas of the learning environment are well resourced and prepared for the children on a daily basis. 

You will receive the equivalent of 1 day outside the classroom for PPA and CPD.  



	
Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.  
· The Class teacher/School Mentor will carry out a weekly observation every week. The observation will be recorded on Abyasa by the end of each week.
· Written feedback and targets will be discussed with the Trainee in the weekly meeting with the School Mentor and will be recorded on the weekly reflection
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have appropriate access to planning/ resources.  
· The Lead Mentor may conduct checkpoint 2 this week.   

The School Mentor should contact the Lead Mentor if there are concerns about a Trainee’s professional conduct or progression.


	Lead Mentor Expectations

	
· Complete checkpoint 3 – desk-based verification of evidence.





	Week Commencing 1st June 

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
All Trainees will assume responsibility for teaching for 80% of the week, as if they were an ECT in the class or setting. 

You will be expected to plan, resource and take leadership with growing independence making sure that all areas of the learning environment are well resourced and prepared for the children on a daily basis. 

You will receive the equivalent of 1 day outside the classroom for PPA and CPD.  

	
Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.  
· The Class teacher/School Mentor will carry out a weekly observation every week. The observation will be recorded on Abyasa by the end of each week.
· Written feedback and targets will be discussed with the Trainee in the weekly meeting with the School Mentor and will be recorded on the weekly reflection
· Review the Core Competencies and the Curriculum Tracking Grid with the trainee. Identify any gaps and areas for support.
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have appropriate access to planning/ resources.  
· The Lead Mentor may complete checkpoint 4 this week. 

The School Mentor should contact the Lead Mentor if there are concerns about a Trainee’s professional conduct or progression.
 




	School-based Tasks 

	
Questions to support conversations with expert colleagues. 
· How can I recognise when a child may have an unidentified special educational need, and what steps should I take? 
· How can I ensure that activities in continuous provision are accessible and meaningful for children with SEND?
· What are the most effective strategies you use to support children with SEND while maintaining high expectations for all?
· How can I work effectively with Teaching Assistants to ensure they provide the right level of support without fostering dependence?
· What strategies do you use to build the confidence and self-esteem of pupils with SEND?
· [bookmark: _Int_ivRprskw]What further training or resources would you recommend to help me improve my understanding and practice in SEND?






[bookmark: _Toc227051892]Week Commencing: 8th June and 15th June 
Domain Spotlight: Assessment 

	The Big Question

	
How does assessment inform the way progress is communicated, particularly for pupils working outside age-related expectations?


	Overview 

	
Whilst you have developed your understanding of assessment throughout your training, it is equally important to consider how you communicate pupil progress effectively to parents and caregivers, particularly for children with Special Educational Needs and Disabilities (SEND). Over the next two weeks, you will use your CPD time to explore how assessment informs reporting, looking closely at how School Reports and Parents’ Evenings play a crucial role in sharing progress, identifying next steps, and fostering strong home-school partnerships.


	Reading 

	· Learning Ladders School Report Writing: 10 Top Tips and Expert Advice for 2022 School Report Writing: 10 Top Tips and Expert Advice (learningladders.info)




	Week Commencing 8th June

	
Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
All Trainees will assume responsibility for teaching as if they were an ECT in the class or setting. 

You will be expected to plan, resource and take leadership with growing independence making sure that all areas of the learning environment are well resourced and prepared for the children on a daily basis.  

	 
Key Review Point 2 
· The Class teacher/School Mentor will carry out a weekly observation every week. The observation will be recorded on Abyasa by the end of each week.
· Weekly meeting with the School Mentor to include feedback from the formal observation.
· Review the Core Competencies and the Curriculum Tracking Grid with the trainee. Identify any gaps and areas for support. 
· Trainee to record feedback and reflect on outcomes using the weekly reflection.
· Please ensure that the Trainee is aware of what they will be expected to teach in the following week, ensure that they have access to planning/resources.
· The Lead Mentor may complete checkpoint 4 this week. 
Please contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance at this time.  




	Week Commencing 15th June
	

	
Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
All Trainees will take on the responsibilities of an Early Career Teacher (ECT) within their class or setting, demonstrating increasing independence in their teaching practice. 

You will be expected to plan, resource, and lead learning with confidence, ensuring that all aspects of the learning environment are well-prepared, engaging, and inclusive for pupils each day. This includes thoughtful lesson planning, effective resource management, and proactive leadership, fostering a structured and supportive classroom that meets the needs of all learners.
	
Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.  
· The Class teacher/School Mentor will carry out a weekly observation every week. The observation will be recorded on Abyasa by the end of each week.
· Written feedback and targets will be discussed with the Trainee in the weekly meeting with the School Mentor and will be recorded on the weekly reflection. 
· Review the Core Competencies and the Curriculum Tracking Grid with the trainee. Identify any gaps and areas for support.
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have access to planning/resources.  

Please contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance at this time.  




	[bookmark: _Hlk141714671]
School-based Tasks 

	
Questions to support discussions with expert colleagues:
· How do you ensure that assessment information for pupils with SEND is meaningful and accurately reflects their progress, even if they are working outside age-related expectations?
· How do you prepare for conversations with parents during Parents’ Evenings, especially when discussing progress for children with additional needs?
· How do you ensure that School Reports provide a balanced and personalised reflection of a child’s progress, particularly for those with SEND?
· What adaptations or additional information do you provide in reports for pupils with SEND, such as Individual Education Plans (IEPs) or EHCP reviews?
· How can I involve parents and caregivers in setting achievable goals for their child, and how do you ensure they feel part of the process?



[bookmark: _Toc227051893]Weeks Commencing: 22nd June and 29th June 
Domain Spotlight: Professional Behaviours 
	Big Question:

	
How has my understanding of what it means to be a teacher evolved throughout my initial teacher education, and what are my next steps in becoming an inclusive, reflective, and impactful practitioner?

What are the strengths I will bring to my Early Career Training?


	Overview 

	
During these two weeks period, you will focus on how your knowledge, skills, and professional identity have developed since the start of the programme and consider how you will transition into an Early Career Teacher (ECT) role with confidence and readiness. 

At the end of this stage, you will complete a final assessment against the Teacher Standards, demonstrating your readiness to move into the profession. This assessment will draw upon the evidence and experiences you have had and the competencies you have shown against both parts of the Teachers’ Standards.


	Reading 

	· DfE (2021) The Teachers’ Standards Teachers’ Standards guidance Crown Copyright.



	Week commencing 22nd June 

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
All Trainees will take on the responsibilities of an Early Career Teacher (ECT) within their class or setting, demonstrating increasing independence in their teaching practice. 

You will be expected to plan, resource, and lead learning with confidence, ensuring that all aspects of the learning environment are well-prepared, engaging, and inclusive for pupils each day. This includes thoughtful lesson planning, effective resource management, and proactive leadership, fostering a structured and supportive classroom that meets the needs of all learners.

Please complete the School Experience Evaluation. 


	
The Stage 3 Assessment Report is to be completed on Abyasa by the end of this week. Assessment will be against the Teachers Standards. 

Please note that School Mentor comments are used to inform the Trainee’s reference. 
· The Class teacher/School Mentor will carry out a weekly observation every week. The observation will be recorded on Abyasa by the end of each week.
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/resources. 
· School Mentors need to arrange to meet with the Trainee to review evidence against each of the Teachers’ Standards and identify strengths and areas for development. 
· Please complete the School Experience Evaluation. 
· The Lead Mentor will review the Assessment Report, adding their testimonial.

Please contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance at this time.  



	Week Commencing 29th June 

	
Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	
All Trainees will take on the responsibilities of an Early Career Teacher (ECT) within their class or setting, demonstrating increasing independence in their teaching practice.

You will be expected to plan, resource, and lead learning with confidence, ensuring that all aspects of the learning environment are well-prepared, engaging, and inclusive for pupils each day. This includes thoughtful lesson planning, effective resource management, and proactive leadership, fostering a structured and supportive classroom that meets the needs of all learners.

	
· If appropriate, the Class teacher/School Mentor will carry out a weekly observation this week. The observation will be recorded on Abyasa.

Please ensure that the Trainee has completed all aspects of their School Experience and that their documentation on Abyasa is complete. 
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