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	 Partnership Values: Aspiration. Collaboration. Leadership. 
· Aspiration for every child in our region and beyond to reach their potential through consistently high-quality teaching. 
· Collaboration across the Partnership to meet local and regional needs. 
· Developing teachers through a rigorous and ambitious ITT curriculum to become confident future leaders.  



Introduction  
This booklet provides an overview of the expectations for both the School Mentor and the Trainee during School Experience. It has also been designed to provide a link between content delivered at the Centre (University and/or Delivery Partner) and practice in school.  
 
Whilst the Trainee will be expected to take the lead in organising their own professional learning, we expect School Mentors and class teachers to be involved in the process. This will be through the facilitation of observations and dialogue; providing feedback and target setting; co-planning and evaluating; ensuring access to relevant resources and monitoring ongoing engagement with the big questions.  
 
The Directed Tasks themselves are not meant to be box ticking exercises. They reflect the key knowledge that Trainees need to complete each specific stage of their training. The tasks relate closely to the entitlements of the Initial Teacher Training and Early Career Framework (ITTECF) and our Core Competencies.  
 
This booklet provides pertinent information that relates to each week of School Experience. It includes: 
 
· An overview of the Core Competency domain that will be addressed that week
· The Big Question
· A reading
· Expectations for Trainees, class teachers and School Mentors and 
· School Experience Directed Tasks
 
Each week will be supported by an accompanying Curriculum Connections video that will review expectations and pick up on anything additional that will need to be addressed. A checklist of what is expected to be completed each week and where it is to be filed can be found in the next section of this booklet.  
 
We appreciate that schools work in different ways and if the tasks that we have identified do not fit your school’s way of working, or if you feel there are other tasks that you would prefer the Trainee to complete that link to that domain, please liaise with the relevant Lead Mentor.  
 
The Big Questions have been framed to support the class teacher, School Mentor and Trainee to think reflectively about the theme for that week. Trainees will record their response to this question in their Development Record.  
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 Domain: Professional Behaviours

	[image: ]
	Foundational Competencies for Stage 1 and 2
	Additional Competencies for Stage 3

	Build positive working relationships with expert colleagues
	· A commitment is shown to the teaching profession through attendance, punctuality, and preparedness.  
· Planning is shared within the deadlines for review that has been agreed with colleagues. 
· Resources are identified and organised prior to teaching.  
· Conduct s respectful when observing colleagues’ lessons.
	· Proactive collaboration with colleagues, sharing the load of planning and preparation as appropriate. 
· A contribution is made to the wider school culture, showing an understanding of the impact the school has on the lives of children and young people. 

	Draw upon research and evidence informed practice
	· Use is made of research and other evidence sources to inform practice in the classroom. 
· An active part is taken in professional learning communities such as engagement in the department or through participation in all university sessions. 
	· Reliable sources of research and evidence are identified with growing independence. Reflection is made on the impact these have on professional practice. 

	Utilise the expertise of other professionals
	· The different responsibilities of colleagues in the school are understood. There is knowledge of when to call on expertise of colleagues (SENCO/ DSL), including knowledge of who to contact with safeguarding or pupil mental health concerns.
· The role other adults are expected play across each element of the lesson is included on planning.
	· Other adults who are tasked with supporting learning in the classroom understand prior to the lesson how they will supplement the work of the teacher.

	Engage in reflective practice for professional growth
	· Appropriate reflection is made on professional practice through the Development Record
· An appropriate response is made to advice and feedback given by expert colleagues. Targets are responded to.
· Uses observations of colleagues to respond to targets and develop teaching.
	· Autonomy is shown in identifying and engaging in activities that support continual professional development (CPD) in response to targets.




	
Communicate professionally
	· Communication with colleagues is in line with school / university expectations. 
· Agreed protocols are followed when reporting absence. 
· Communication with parents and caregivers takes place in line with the policy of the school or setting. 
	· Opportunities are taken to engage with parents and carers following the policy of the school.  Activities might include attendance at parents’ evenings, gate duties at the end or beginning of the day and/or report writing etc.


	Manage workload
	· Effective use is made of designated time away from the classroom.
· Support for workload and wellbeing is sought in a timely manner.
	· Non-contact time is used effectively, and work-life balance is maintained to ensure well-being.

	Uphold professional standards
	Professional standards and school expectations of staff conduct are maintained in line with Personal, Professional Conduct expectations, the School Codes of Conduct and Part 2 of the Teachers’ Standards. 
· High standards of attendance and punctuality are maintained across the programme. 
· High standards of personal and professional conduct including openness and honesty are evident in conduct and communication.



	
Domain: Curriculum and Subject
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	Foundational Competencies for Stage 1 and2
	Additional Competencies for end of Stage 3

	Demonstrate knowledge of the curriculum
	· Lesson planning fits with the school curriculum and shows awareness of relevant curriculum requirements for the subject / age phase.
· Understanding is shown of statutory curriculum requirements (e.g., National Curriculum, Early Years Foundation Stage Framework). 
	· Lesson and sequence planning ensures pupils can develop core knowledge and skills required by the school curriculum. Sequences of lessons develop logically and have links to the broader curriculum.
· Where appropriate, connections in planning and teaching are made to other curriculum areas / across years.

	Use accurate subject content knowledge
	· Gaps in subject knowledge are identified. Relevant action is taken to address these gaps. 
· Predominantly accurate subject knowledge is evident across professional practice (planning, teaching, and assessing). 
	· Proactivity and autonomy are shown in the development of subject knowledge.
· Good knowledge is shown of the content of any lessons taken from existing school lessons or resources.

	Utilise Pedagogical content knowledge
	· Planning makes use of relevant pedagogical strategies that are appropriate for the subject being taught.
	· Pedagogical choices are appropriate and have a positive impact on pupils’ knowledge and understanding. A rationale for these choices in relation to the subject being taught can be articulated.

	Meet stated curricular aims
	· Lesson and sequence planning fit with the intent of the school’s curriculum and planning documents.
· Plans and resources are appropriate for subject and age phase
· Key knowledge and concepts which pupils need to learn in a unit can be identified.
	· Lesson and sequence planning ensure pupils develop core knowledge and skills required by the overall curriculum plan. 
· Appropriate adaptations are made to existing lessons and resources.
· Lesson sequences are appropriate for groups being taught and planned to develop logically. 
· There is a focus on developing pupils’ interest in the subject.

	Develop pupils’ literacy and oracy
	Primary
· A clear understanding of systematic synthetic phonics is demonstrated, particularly if teaching early reading and spelling. 
· Support is given to younger pupils in becoming fluent writers through explicit teaching and practice of spelling and handwriting, with modelling and feedback, such as addressing both the process and product of letter formation when developing pupils’ handwriting. 

Primary and Secondary
· Unfamiliar vocabulary is taught explicitly 
· High quality oral and written language are modelled.
	Primary and secondary
· Modelling of high quality oral and written language are accurate, appropriate and proactive.
· Planning identifies new and unfamiliar vocabulary, and a range of methods are used to teach these.
 





	Domain: Planning and Teaching
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	Foundational Competencies for Stage 1 and 2
	Additional Competencies for end of Stage 3

	Set appropriate objectives and outcomes
	· Lesson objectives and outcomes are used to structure lessons 
· There is an awareness of the knowledge and understanding pupils need to develop in each lesson.
	· Lesson objectives are well understood and offer appropriate challenge.
· There is a clear awareness of the key knowledge and understanding the lesson / sequence is developing.
· Knowledge of pupils’ prior learning is used to adapt planning, teaching or resources as needed.  

	Structure lessons appropriately 
	· Knowledge of effective lesson structures is evident in planning. 
· Tasks connect with the lesson objectives.
· Planning ensures lesson content is broken down into chunks to facilitate more effective learning.
	· Lessons are structured so that they flow logically through outlines, explanations, practice, and consolidation. 
· Tasks are well linked to objectives and have a positive impact on pupil learning. 

	Be clear about planned tasks and activities
	· Time is given to explaining tasks to pupils. 
· Efforts are made to check pupils understand tasks being set.
	· Tasks are explained clearly so that most pupils can engage fully. 
· The purposes of tasks are explained for pupils.

	Demonstrate knowledge of how pupils learn
	· Planning shows awareness of the role of memory in learning, especially the importance of building on prior knowledge and embedding new knowledge through appropriate teacher input or tasks.
	· Opportunities for recall, breaking complex material into smaller chunks, sequencing, and modelling are included in lessons or activities. 

	Explain key content, ideas, concepts, or skills
	· Key ideas or concepts of the lesson are identified on planning.
· Time is allocated when teaching to explain core content, ideas, concepts, or skills.
· Sensitive topics are given appropriate care.
	· Teacher explanations are well thought through and are included at appropriate points in lessons.
· Teacher exposition is well supported with appropriate examples
· Careful attention is given to approaching sensitive topic areas to ensure there is a focus on equality and inclusion.

	Share lesson objectives or outcomes with pupils
	· Purposes or objectives of lessons and/or tasks are explained to pupils at the start of the lesson. 
	· Purposes of lessons/sequences are linked to lesson tasks.

	Use appropriate resources to support learning
	· Resources are used, adapted or created to support learners in accessing the content of lessons. 
· Errors are minimal.
	· Resources are adapted or created appropriately to support the learning of the majority of pupils. 
· Care is taken in the organisation and management of these to ensure they do not provide a distraction from learning.   

	Model and scaffold effectively

	· Pupils are aware of what the teacher expects from their learning in lessons or activities.  
· Opportunities for modelling and scaffolding of core content, concepts, skills, or tasks are included in teaching. 
· Use is made of demonstrations, aides, or examples in explaining as required.
	· Modelling and scaffolding are introduced or faded as necessary over time.
· Metacognitive approaches are used to support learning (e.g., narrating thought processes aloud, outlining memorable steps in processes, identifying potential pitfalls and how to avoid them etc.).   





	DOMAIN: Planning and Teaching continued
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	Foundational Competencies for Stage 1 and 2
	Additional Competencies for end of Stage 3

	Identify and manage potential misconceptions
	· Lessons / sequences are planned with awareness of common barriers or misconceptions about a topic and with reference to pupils’ prior knowledge.
· Pupils are encouraged to share their emerging understanding so that misconceptions can be addressed.
	· Lessons and sequences take care to address common misconceptions
· Misconceptions are addressed appropriately when teaching. 

	Set appropriate home learning
	· Where appropriate, out of class activities are set in line with school policies.  
	· Out of class activities prepare students for new learning or consolidating existing learning in line with school policies.  







	
Domain: Assessment and Feedback 
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	Foundational Competencies for Stage 1and2
	Additional Competencies for end of Stage 3

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons.  
	· A range of diagnostic assessment techniques are used to identify and respond to emerging issues in pupils’ understanding during lessons. 
· Assessments made of pupil understanding are broadly accurate and from this can identify what is required for individuals to meet their next steps in learning. 

	Use questioning with purpose
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.  
· Pupils’ responses are acknowledged. Correct and incorrect answers are highlighted. Effort is praised.
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation.  
· Questioning is used to explore and deepen pupils’ thinking.
· Thinking-time techniques are deployed effectively to maximise student engagement.
· Responses to pupils’ answers are timely. Misconceptions are identified and addressed. Praise is used well to build a collective sense of responsibility for learning.
· Monitoring is used to adapt teaching.

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses.
· Written feedback is in line with the policy of the school or setting. 
	· Assessments of pupil understanding are broadly accurate and show awareness of the relevant assessment schemes.
· Feedback is clear and developmental. 

	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues.   
	· Conclusions are drawn about pupil learning by looking at patterns of performance over time. 
· Assessments of pupils’ learning are used to develop or adapt planning, teaching or resources.  
· School assessment and data systems are used effectively where appropriate.







	Domain: Adaptive and Inclusive Teaching 
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	Foundational Competencies for Stage 1and2
	Additional Competencies for end of Stage 3

	Demonstrate anti-racist and inclusive practice
	· Practice upholds the Equality Act and related duties.
· A culture of respect is evident in classroom interactions.
· Classroom materials develop positive representations of minoritised ethnicities and groups.
· Inclusive practice is followed, including responding to any incidents relating to protected characteristics in line with school policies.   
	· Pupils are encouraged to think critically about matters that relate to equality/inequality, justice/injustice, inclusion/exclusion, and marginalisation.

	Promote the academic potential of all pupils
	· A culture of respect in the classroom is upheld that supports pupils to succeed (e.g., by being organised and prepared and modelling the types of behaviour expected of pupils)
· Pupil effort is acknowledged and praised.
· The content of lessons takes account of prior knowledge/ learning. 
	· Intentional language is used to promote aspiration.  
· Appropriate challenge and stretch in evident for pupils in lessons or sequences of learning.
· Scaffolding is used appropriately to meet the individual needs of all pupils.

	Support pupils with additional and complex needs
	· SEND information is used to inform planning and teaching.
· Adaptations are put in place for pupils with identified SEND

	· An understanding is shown of systems and processes in the school or setting for supporting pupils with identified SEND. 
· There is a knowledge of which pupils require additional support and, with support from expert colleagues, suitable adaptations are made to meet these specific needs. 
· Support is given for multilingual learners and those who are new to English.





	Domain: Behaviour Management  
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	Foundational Competencies for Stage 1and2
	Additional Competencies for end of Stage 3

	Develop a positive, predictable, and safe learning environment
	· Rules for engaging with lessons are explained to pupils as appropriate. 
· Time is given to establishing a purposeful classroom environment – setting boundaries and reinforcing rules. 
· Behavioural instructions are manageable, specific, and sequential.
· Use is made of consistent language and non-verbal signals for common classroom directions.
	· Responsibility is taken for establishing and reinforcing an appropriate environment for learning at the start of lessons, during teacher talk, during tasks and at the end of lessons.
· School systems are used to respond to major and minor disorder appropriately, encouraging a respect of boundaries. This can be with the support of expert colleagues if a pupil needs additional support. Poor behaviour improves over time in most cases.

	Establish on-task behaviour
	· Boundaries are set for specific tasks.
· Pupils are praised for engagement with learning.
· Time is given to involving and motivating pupils in their learning. 
· Attempts are made to control off-task behaviours using praise and sanctions as appropriate in line with school policy

	· Specific strategies are used to good effect to maintain on-task behaviour during lessons.
· Pupils are encouraged in their learning so that the majority are well motivated and disruption to learning is reduced in most cases. 

· Understanding is shown of how the teacher can help pupils to journey from needing extrinsic motivation to being motivated to work intrinsically. 
· Off-task behaviour is managed effectively, with support where necessary.  

	Manage transitions effectively
	· Transitions between lesson elements are signalled and attempts are made to manage these.
	· Transitions between parts of lessons are managed effectively, minimising disruptions.

	Build trusting relationships
	· The school’s behaviour policy is used when teaching, creating a predictable and consistent environment for learning. 
· An awareness of the cultures and backgrounds of pupils is evident (e.g., through choices of resources to reflect different cultural backgrounds). 
	· Consistent and coherent use is made of school systems for liaising with parents and/or caregivers. 
· Attention is paid to understanding pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
· Attempts are made to restore relationships with pupils when these have broken down.
· Different cultures and perspectives are acknowledged and celebrated in all aspects of practice. 

	Develop pupils’ self-regulation
	· Disruptions and/or breaches of rules are responded to appropriately and explanations are given for sanctions as needed. 
	· Pupils are supported to think through scenarios before they occur, using cues to help them recall agreed upon behaviours. 
· Opportunities to practice self-regulation are embedded and the youngest pupils are supported in practicing impulse control.
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	Key Information about this Stage  
· Broadening experience, placing a greater focus upon developing sequences of learning.
· Two weeks of centre-based training, which has been designed to develop your knowledge of subject and age phase pedagogy.
· Eight weeks of School Experience which will be facilitated by expert colleagues in one of our partnership schools.
· Two weeks of Intensive Training and Practice (ITAP), focusing upon Building Assessment Literacy. 

	Curriculum Coverage 
	The following subjects should be planned and taught: 
· Phonics 
· English/Literacy 
· Maths 
· PE (with the support of the class teacher) 
· A range of other subjects including science and foundation subjects
During this stage of School Experience, Trainees will have a two-week Intensive Training and practice experience. For details of this, please see the relevant ITAP booklet.

	Planning 
	· Begin planning with the class teacher and initially teach small groups of pupils.
· Gradually progress to teaching larger groups and eventually the whole class.
· Start developing greater independence in planning, but all plans must be checked by the class teacher before teaching.
· Use the LTU Sequences of Learning proforma for planning learning sequences with the class teacher.
· Use the University’s individual lesson planning proforma for all lessons at the start of Stage 2 and for all observed lessons.
· Transition to the weekly planning proforma only when the School Mentor and class teacher agree you are meeting expectations.
· Always use the individual lesson proforma when planning for an observed lesson.
· Planning and teaching independence will develop at different rates for each Trainee.
· You are not expected to plan completely independently until the end of Stage 2.
· A qualified teacher must always be present when you are teaching during Stage 2.

	Assessment and Pupil Progress
	Formative Assessment:
You should use formative assessment methods for all the pupils you are working with. Ensure you record these assessments following your placement school’s policy.
Assessment Tasks for Your Placement:
During this School Experience, you will complete three types of assessment tasks:
· Whole School:
Familiarize yourself with the different types of assessment used across the school as part of your pre-placement preparation.
· Tracking Whole Class Progress:
Each week, track the progress of the whole class in Writing and Maths (or Literacy and Mathematical Development, if applicable).
· Foundation Subject Assessment:
Gather and organize evidence of pupil progress in Foundation Subjects or Specific Areas as part of your assessment practice.
· Storing Evidence:
Save all your assessment evidence securely in your OneDrive to keep it organised and accessible.

	Systematic Synthetic Phonics and Early Reading
	All Trainees, regardless of the programme they are on, must plan and teach Systematic Synthetic Phonics (SSP) at every stage of their training.
Teaching Phonics in Key Stage 2 Placements:
If you are placed in Key Stage 2, you should:
· Teach phonics to groups of pupils as part of an intervention programme or to a small group outside your age phase.
· Ensure you deliver phonics teaching over at least 2 weeks of your School Experience. 

SSP Observation:
During each School Experience, your teaching of SSP must be observed by a School Mentor or tutor to support your development and provide feedback

	Planning, Preparation and Assessment (PPA)
	· Trainees are entitled to one half day per week of PPA, where possible with the class teacher.  This could be divided into shorter sessions across the week.
· Where a class has a job share teacher, the Trainee should have time with both members of staff to support preparation for the following week.

	Continual Professional Development (CPD)

	In Addition to the above: 
· Trainees are entitled to one half day per week.
· CPD should include time to complete the Directed Tasks and Big Questions that are outlined in this booklet. 
· Observing the learning across the wider curriculum and reflecting on the learning environment are often frequently identified in targets setting for CPD. 
· Trainees should not use CPD time as additional PPA hours.

Trainees should also observe the teaching and learning in a key stage where they are not completing SBT. This can be planned for in CPD time. 
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	The Big Question

	What do I need to know to make this stage of my training successful? 

	Overview 

	Spend time settling into your new school or setting. Use this period to get to know the children, staff, and the structure of the school day. Ensure you have a clear understanding of what you will be teaching for the rest of the term and identify any areas where you may need to seek further support or development.


	Reading: 

	Review the website of your school or setting to collate the key information you need before starting your School Experience. 



	School Experience Directed Tasks 

	
Essential: For Trainees moving to a new school, please make sure that you are familiar with the safeguarding procedures of your new school. Ensure that you are aware from the first day in your school who the Designated Safeguarding lead is and who you need to go to if you have any concerns. 

1. Familiarisation with the Curriculum 
Ensure that you are familiar with the schemes that the school used and why they have chosen these to inform their teaching. Spend some time this week familiarising yourself with the content and structure of these schemes. Look at the learning from before and after the themes you are going to be teaching to get a picture of what the pupils have learned and what they will learn in the future. In addition, look closely at the school’s medium-term planning. Consider the areas that you will be teaching across this term when you will need to develop your subject knowledge. Make a note of this and identify some ways you might begin to address your personal knowledge gaps. 

2. Familiarisation with your Children. 
· Complete the scaffold overleaf to collate key information about the children you will be working with. You could share this with your Lead Mentor as it provides the contextual information that will help them to support you during this period of School Experience.

3. Familiarisation with the school 
Getting to know your new school: 
· Review the information that is available about the school on their website. Consider what this tells you about the ethos and climate for learning that is created in that school or setting. 
· Make sure that you are aware of all colleagues who will support you during your School Experience and what their role is. 
· Find out when staff meetings or CPD sessions are. Discuss with your class teacher/School Mentor which meetings you would benefit from attending.
· Find out if there are any additional year group planning meetings that you can be a part of. You will be expected to attend and participate in these. 
· Find out about the playground duty rota for any break times and lunch time. Observe your class teacher as they undertake this duty. What does this involve?
· What before school, lunchtime and after school clubs are offered? Will you have any opportunities to participate in these? 






	Scaffold: Contextual Information about the Class or Setting  

	Number of children in the class or setting
	



	 Contextual Information about your Class or Setting   

	Number of children in the class or setting 
	 

	 
	Points to Consider 
	Notes 

	Birth Date  
	· How many summer-born children do you have in your class? (Birthday from 1 April-31 August)  
	 

	Race and Ethnicity 
	· What are the cultural and ethnic heritages of the children?  
· What are the resources from other places and cultures you will have available to support your teaching?  
· Which festivals will be celebrated during this School Experience?  
	 

	Linguistic Diversity 
	· How many children speak a language other than English at home?  
· What languages are used and celebrated?  
	 

	Multilingual Learners 
	· Do you have any children who are new to English? What are their home languages? 
· Do you have children who are multilingual learners (at a more advanced stage of learning English)? What are their needs?  
	 

	Refugee/ Asylum Seeker Status 
	· How many children in the school/ classroom or setting come from Refugee or Asylum seeker backgrounds?  
· What do you know about the experiences of these children?  
	 

	Children with an Education and Health Care Plan (EHCP) 
	· How many children in your class or setting have an EHCP?  
· What are their needs?  
· What additional support do these children receive? 
	 

	Number of children with a recognised additional need (without EHCP) 
	· How many children in your class or setting have other additional needs?  
· What are their needs? 
· What additional support do these children receive?  
	 

	How does this class compare to your class in stage 1? What are the implications of this information for this block of School Experience? Are there any areas you need to read up about? What support might you need? 
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	The Big Question

	In what way are teachers role models, who can influence the attitudes, values, and behaviours of their pupils?  

	Overview 

	During centre-based training, we've discussed how teachers can influence the wellbeing, motivation, and behaviour of their pupils. In your first block of School Experience, you were asked to reflect on the key duties that all teachers must follow to ensure every child can reach their potential. This included a focus on Keeping Children Safe in Education, and time spent reflecting on what effective learning looks like in your classroom or setting.

In this first week, we'll explore how you can communicate belief in the academic potential of all your pupils. You'll have the opportunity to get to know your new students, review the curriculum you'll be teaching during this placement, and think about how you can build on your subject knowledge and teaching skills to maintain high expectations. You will also revisit the grid you completed during your first school placement to gather key information about your new class.
Reflect on how you might answer the interview question based on your work on the Big Question this week. You do not need to record your answer unless you would find this useful interview preparation.	Comment by Naziya O'Reilly: Do you mean 'a interview question' or are you referring to a specific question somewhere?



	Reading: 

	Teach with Mrs T (2021, November 9) Teachers as Role Models. Teach with Mrs T: Teachers as Role Models (teachwithmrst.com)

	

	

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations

	Complete the relevant School Experience Tasks and Development Record. This week is designed to support orientation and induction into a new classroom or setting. 

EYFS: 
· You will be expected to plan and lead a minimum of two activities this week, with the support of your class teacher or other expert colleague. 
· You must present a detailed plan for each activity and evaluate and assess each activity in which you participated and consider how these feed into continuous provision. 
· When you are not engaged in leading your planned activities, it is expected that you will support children and team members to access indoors and outdoors provision. 
 
Key Stages 1 and 2: 
· By the end of the week, you are expected to have planned and taught a minimum of two lessons this week. This should be with the support of your class teacher. 
· You must present a detailed plan for each activity to your class teacher or School Mentor and evaluate the impact of the lesson/s you planned.

	Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning. 

· Ensure that you have access to Abyasa.
· Give Trainees access to the documentation, logins, resources and equipment they need for the placement. 
· Talk to them about their centre-based training and establish if their academic assignment requires them to gather data in class. 
· Support Trainees with their reflections on practice. Review their Development Record.  
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have appropriate access to planning. 
· Agree the teaching timetable including CPD and PPA. 
· From week 3, Trainees will be developing and delivering a sequence of learning for a curriculum subject area that is not English or maths. Support Trainee in identifying this subject and accessing long term planning.

The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct.




	
School Experience Directed Tasks

	Essential: For Trainees moving to a new school, please make sure that you are familiar with the safeguarding procedures of your new school. Ensure that you are aware from the first day in your school who the Designated Safeguarding lead is and who you need to go to if you have any concerns. 

Assessment Tasks: Progress Tracker 
· For each lesson you teach complete a progress tracker to capture learning in that lesson. 
· Records should focus on key learning objectives (LO) or early years statements (EYS) and be able to clearly illustrate attainment/progress over a series of lessons. Be guided by the school and your Lead Mentor about how to complete this. However, a common and easily accessed ‘code’ is the triangle approach, as illustrated below. 
· You can use the proforma overleaf to capture this or create a document in excel. 
· You should focus your assessments on Maths and Writing specifically in Key Stages 1 and 2 and Mathematical Development and Literacy in the EYFS. 

Example Tracker. 
	Date 
	Learning Outcomes 
	Initials 

	 1-3
	Pupils will correctly use terms like “before” and “after” to describe events.
	AK

	BT

	FH

	KH
	FT
	GT
	SW
	JU
	TC

	
	Pupils will explain where an event fits on a timeline using words like "earlier," "later," or "at the same time."
	/
	/\
	/
	/\
	/\
	/
	/\
	/\
	

	8-3 
	Pupils will identify one event that influenced another in a sequence.
	
	/\
	
	/\
	
	/\
	
	
	

	
	Pupils will explain how two events are related, using a timeline for support.
	/
	/
	/
	/\
	/
	/
	/\
	/\
	/\



You need to keep this up to date across all of the lessons that you teach in English (Writing) and Maths 
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Whole Class Tracking: Sample Sheet 

	Subject 
	

	Date
	Learning Outcomes 
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[bookmark: _Toc215820402]Week Commencing: 26th January: Behaviour Management 
	The Big Question

	How can I make my classroom a predictable and secure environment for all learners? 

	Overview 

	In this unit you will build upon knowledge that you have gained about managing behaviour from the first term to look more widely at the environment that you create for learning in your classroom or setting. As teachers, we want our children to be able to regulate their behaviour, therefore, to begin to achieve this it is necessary to create an environment for learning that is both predictable and secure. 

To begin to understand what this means, consider what learning looks and feels like for you as a student-teacher. Reflect on the extent to which you feel that the environment you are learning in is predictable and secure. You might want to discuss with your School Mentor how your experiences as an adult learner might be different from that of the pupils that you are teaching but also how they might be the same. 

Reflect on how you might answer the interview question based on your work on the Big Question this week. You do not need to record your answer unless you would find this useful interview preparation.

You will return to the university on Wednesday this week for your first ItaP 2 Session. 

	Reading 

	Morrisey F (2023) EEF blog: Managing behaviour – the challenge of consistency. EEF blog: Managing behaviour – the challenge of consistency | EEF  (last Accessed 18/11/24) 

	

	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations 

	Complete the relevant School-based Tasks and reflection in your Development Record. You should complete the relevant forms on Abyasa, including the Initial Impressions Check. 

EYFS 
· You will be expected to plan, resource, lead and evaluate one adult led activity per day. This should be with the support of a member of your team.
· You should engage in meaningful interaction that scaffold children’s learning and contribute to the recording of “teachable moments” in continuous provision.
· You should focus your teaching upon Communication and Language/Literacy and Mathematical Development. Your planning should now be on the Sequence of Learning planning proforma.  
· If appropriate from NEXT WEEK, you will be planning and delivering a sequence of learning in an area that does not relate to English or Maths– ensure you have identified this with your School Mentor. 

Key Stage 1 and 2 
· You will be expected to plan, resource, teach and evaluate one lesson each day in either English or maths. These should be a sequence in which allows you to build upon prior learning. This should be with the support of a member of your team.
· You must present a detailed plan and evaluate and assess each activity in which you participated. 
· Your planning should now be on the Sequence of Learning planning proforma.  
· From NEXT WEEK, you will be planning and delivering a sequence of learning in a foundation subject – ensure you have identified this with your School Mentor and discussed long term planning.

In both age phases please note how learning is cumulative and builds as the child gains experience across the week.  

	Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning. 

· The Class teacher/School Mentor will carry out a weekly observation, using the observation pro forma pre-loaded onto Abyasa or on the website. Primary School Experience Documents - Study - Leeds Trinity University
· The mentor will upload this to Abyasa each week.
· Written feedback and targets discussed with the Trainee in the weekly meeting with the mentor. 
· Completion of Initial Impressions Check on Abyasa Pro by the end of this week. 
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and ensure that they have appropriate access to planning/ resources. 
· From week 3, Trainees will be developing and delivering a sequence of learning for a curriculum subject area that is not English or maths. Support the Trainee in identifying this subject and accessing long term planning.


The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct.

The Lead Mentor may conduct their first compliance check this week.



	School Experience Directed Tasks 

	1. During this week, write into your planning how you will establish and maintain predictable routines. Discuss the impact of this in your teaching with your School Mentor.

2. Exploring Classroom Routines 
Consider the following times of the day when routines are important. 
· Greeting children at the start of the day.
· Started learning quickly and efficiently. 
· Accessing the materials that they need for learning.  
· Closing the learning/ tidying up.  
· Transition between locations of learning (carpet and table/ lining up etc.). 
· Dismissing students at the end of the day.  

During this week, make sure that you reflect on the routines that are in evidence. It would also be valuable to consider how your class teacher School Mentor established these routines at the start of the term. The way that you do this will provide evidence of the ways that you engage in the wider life of the classroom/ setting. 

3. Progress Tracker 
Ensure that you have updated your Progress Tracker for each lesson that you plan and teach in Writing and Maths or Literacy and Mathematical Development. 







[bookmark: _Toc215820403]Week Commencing 2nd February: Behaviour Management 
	[bookmark: _Hlk182814753]The Big Question

	How can language be used to support behaviour for learning? 

	Overview 

	Understanding your use of language in the classroom is vital to understanding how you might begin to shape a positive classroom environment. This week you will be asked to consider how teachers' language skills do the following:

· Shapes Classroom Culture. The way teachers speak influences classroom norms, building trust and respect.
· Promotes Positive Behaviour. Clear, constructive communication can guide behaviour without conflict.
· Supports Growth Mindset. Language focused on effort rather than ability encourages resilience and a positive learning attitude.
· Fosters Inclusion and Equity. Mindful language creates a welcoming and inclusive environment for all students.
· Models Respectful Communication. Teachers’ language sets an example, teaching students how to interact respectfully.


	Reading 

	Rogers, B.  (2011) Behaviour Management: choosing the right words Behaviour management: choosing the right words | Teach Primary



	Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Tasks and reflection in your Development Record. You should complete the relevant forms on Abyasa. 

EYFS 
· You will be expected to plan, resource, lead and evaluate one adult led activity per day. This should be with the support of a member of your team.
· You should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” in continuous provision.
· You should focus your teaching upon either Communication and Language/Literacy or Mathematical Development. These should be a sequence in which allows you to build upon prior learning. 
· In addition, with support as necessary, you should plan, resource and teach a minimum of one lesson from another prime or specific area from across the EYFS Framework. This should be planned as a sequence of learning.


Key Stage 1 and 2 
· Plan, resource, teach and evaluate one lesson each day in either English or maths. This should be in the area that you did not teach during the previous week. These should be a sequence in which allows you to build upon prior learning. 
· In addition, with support as necessary, you should plan, resource and teach a minimum of one lesson from another subject area from across the curriculum. This should be planned as a sequence of learning.

From these experiences you will begin to reflect upon what progress looks like in your school or setting. 

Ensure you are aware of what you will be teaching after half term.
	Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.

· The Class teacher/School Mentor will carry out a weekly observation, using the observation pro forma pre-loaded onto Abyasa or on the website. Primary School Experience Documents - Study - Leeds Trinity University
· The mentor will upload this to Abyasa each week.
· Weekly meeting with the School Mentor to include feedback from the lesson observation. 
· Trainee to record feedback and reflect on outcomes using the Development Record. 
· Please ensure that the Trainee is aware of what they will be expected to teach in the following week and after half term and ensure that they have appropriate access to planning/ resources. 
· The Lead Mentor may conduct their first compliance check this week.  


The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct.





	School Experience Directed Tasks 

	1. During two of the lessons that you teach this week pay close attention to the specific words and phrases you use when managing behaviour (e.g. giving instructions, correcting behaviour, praising pupils). Write down examples of the following:
· How you give instructions (e.g. “Please sit quietly,” or “I need everyone’s attention”).
· Phrases used for praise (e.g. “Well done for listening,” or “Thank you for following the rules”).
· How you address disruptions (e.g. “That’s not appropriate,” or “We need to focus”).

After the lessons, review your notes and reflect on the following questions:
· Were there any repeated phrases or words you used frequently? Did they have the desired effect?
· Did your language sound more positive (e.g. giving clear directions, using praise) or more negative (e.g. focusing on what pupils should not do)?
· How did pupils respond to different types of language? Did some phrases work better than others?
Share your findings with your School Mentor. Discuss which types of language seemed most effective in managing behaviour and why this might be. Make sure that this is included in future planning and teaching. 

2. Progress Tracker 
	Ensure that you have updated your Progress Tracker for each lesson that you plan and teach in Writing and Maths or Literacy and Mathematical Development.




[bookmark: _Toc215820404]Weeks Commencing: 9th and 23rd February 

	Please refer to the ITAP Handbook




[bookmark: _Toc215820405]
Week Commencing: 2nd March: Planning and Teaching 
	The Big Question

	What strategies do teachers use to ensure that their expositions are clear and move learning forward?  

	Overview 

	Exposition is one of the most important strategies for teaching. It is defined as being 'presentational talk' that is led by the teacher and might include describing, explaining, and demonstrating the knowledge that is related to the learning outcomes for that lesson or session.  Central to your exposition toolkit will be the following: 

· Chunking learning into smaller steps, 
· Use of analogies,
· Examples,
· Dual Coding (combining images and text to help develop long term memory). 

In your SKAP sessions you have had opportunities to consider how you might ensure that your expositions are clear and that you are communicating plainly with pupils. This week, you will focus on the strategies that expert colleagues draw on when explaining concepts and how, with the careful choice of scaffolds, they move learning from the concrete and practical to something that is more abstract.  


	Reading 

	
This reading is focussed specifically on expositions in geography but provides a clear guide for exposition and explaining generally.
Geographical Association (ND) Support for Trainees and ECTs: Exposition and Explaining accessible from: Exposition and explaining - Geographical Association (geography.org.uk)




	
Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Tasks and reflection in your Development Record. 

EYFS 
· You will be expected to build towards planning, resourcing and leading two adult led activities per day. These should be a sequence in which allows you to build upon prior learning. 
· Your planning should build to continuous provision.
· You should take responsibility for planning in the specific areas of the Early Years Framework. 

Key Stage 1 and 2 
· Plan and teach one lesson each day in English and maths. These should be a sequence in which allows you to build upon prior learning. 
· In addition, with support as necessary, you should plan, resource and teach a minimum of one lesson from another subject area from across the curriculum. This should be planned as a sequence of learning.

Update your pupil progress tracker and continue to collect and annotate samples of work from your focus children. 

	Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.

· The Class teacher/School Mentor will carry out a weekly observation, using the observation pro forma pre-loaded onto Abyasa or on the website. Primary School Experience Documents - Study - Leeds Trinity University
· The mentor will upload this to Abyasa each week.
· Weekly meeting with the School Mentor to include feedback from the lesson observation. 
· Trainee to record feedback and reflect on outcomes using the Development Record.
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/ resources. 
· The Lead Mentor may conduct their second compliance check this week. 

The Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance. 





	School Experience Directed Tasks

	 
1.  Familiarity with Key Terms: Observe an Experienced Teacher:
Observe one lesson led by an experienced teacher and focus specifically on the exposition phase of the lesson (when the teacher is explaining a new concept or idea). This should be in a subject other than English or Maths. 

Take Detailed Notes on the Following:
· Structure: How does the teacher organize the explanation? Is there a clear introduction, main point, and conclusion?
· Language: What kind of language does the teacher use? Are there clear explanations, examples, and non-examples?
· Use of Visuals: Does the teacher use visual aids (eg diagrams, videos, whiteboard notes) to clarify the explanation?
· Pupil Check-Ins: How does the teacher check that pupils are following the explanation (eg through questioning, asking for thumbs up, or quick checks for understanding)?

Reflection:
After the lesson, write a brief reflection on the strategies you observed. Consider:
· Which strategies seemed most effective in making the exposition clear?
· How did these strategies help move learning forward?
· What could you try incorporating into your own practice?

Discuss these with your class teacher and if appropriate, apply them in your teaching. Evaluate the impact you feel these had on learning. 


2.  Planning and Teaching 
As you plan this week consider the knowledge that pupils have about the areas that you are exploring and the status of the learning that you are delivering. Be careful of the following pitfalls: 
· Not being sufficiently secure with subject knowledge. 
· Talking too long so you lose students’ attention.
· Talking too fast, especially if you are nervous.
· Pitching the content too high or too low.
· Not pausing to check for understanding or not listening. 
· Being derailed by interjections.
· Relying on PowerPoint or slides too much.

When you meet with your mentor this week your conversation should focus upon the clarity of your expositions and explanation when delivering learning. 


3.  Progress Trackers  
Ensure that you have updated your Progress Tracker for each lesson that you plan and teach in writing and maths or literacy and mathematical development. In addition, you should collect evidence of progress of your six pupils in the foundation subjects and science or specific areas.







[bookmark: _Toc215820406]Week Commencing: 9th March: Adaptive Teaching 
	[bookmark: _Hlk141708341]The Big Question

	How can I make best use of additional adults to support learning in my classroom or setting? 

	Overview 

	Working in the classroom for many of you will involve working as part of a teaching team but what does this mean for in practice? The EEF have produced some useful guidance about how you might effectively deploy additional adults that will provide a good starting point for your thinking. 

Their recommendations include:  

· Additional adults should not be solely deployed to support the lower attaining pupils.
· Additional adults should not be used to replace teachers but to add value to what teachers do.
· Additional adults should be used to develop children’s independent learning skills and support them to manage their own learning.
· Additional adults should be used to deliver high-quality support through structured interventions and small groups and one to one support.
· Additional adults should be given sufficient time for training, lesson preparation and sharing feedback. 

In this unit we will ask you to consider you place as part of the teaching team. This will build on previous learning about being a teaching professional to consider how other expert colleagues in the classroom can be deployed most effectively to support learning.  


	Reading/Watching 

	EEF (2018) making best use of Teaching Assistants: Summary of Recommendations TA_Recommendations_Summary.pdf (d2tic4wvo1iusb.cloudfront.net)




	
Trainee Teaching Expectations
	Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Tasks and reflection in your Development Record. You should complete the relevant forms on Abyasa. 

EYFS 
· Each day this week, you will be expected to plan, resource and lead 3 activities each day from across prime and specific areas. This should lead into continuous provision. These should be a sequence in which allows you to build upon prior learning.
· You must present a detailed plan for these activities and evaluate and assess each activity in which you participated. 
· If appropriate, in your evaluation and in discussion with expert colleagues please note how learning is cumulative and builds as the child gains experience across both specific and prime areas.  
· In addition, you should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” across all areas of the Early Years curriculum framework. 

Key Stage 1 and 2 
· Plan and teach one lesson each day in English and Maths. These should be a sequence in which allows you to build upon prior learning. 
· In addition, each day you should plan, resource, and teach a lesson from another subject area from across the wider curriculum. Consider which foundation subjects you need to experience teaching. 

Please note that this week you should be building up to taking responsibility for a full afternoon or morning session.

Update your pupil progress tracker and continue to collect and annotate samples of work from your focus children. 

	Watch the Curriculum Connections video and ensure that you are aware of the school-based tasks for this unit of learning.

· The Class teacher/School Mentor will carry out a weekly observation, using the observation pro forma pre-loaded onto Abyasa or on the website.
· The mentor will upload this to Abyasa each week.
· Weekly meeting with the School Mentor to include feedback from the lesson observation. 
· Trainee to record feedback and reflect on outcomes using the Development Record.
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/ resources. 
· The Lead Mentor may conduct their second compliance check this week. 

The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance. 





	[bookmark: _Hlk141712747]Suggested School Experience Directed Tasks 

	1.  Your teaching team. 
In your CPD time this week, speak to any additional adults that you are working with in your classroom/ setting or those who might be deployed around the school. Ensure that you are aware of the breadth of their role, and specialisms that they bring. In addition, you should 
· Find out how the teacher communicates their expectations with them before the lesson or session. 
· Also, discover how additional adults feedback about their assessment of learning?

2. Eliciting Mentor/Class Teacher Perspectives 
Find out what your mentor feels to be the main opportunities that are presented by working with other adults in the classroom or setting. What do they feel are the challenges and what is their advice for overcoming these? From this conversation, collate some top tips for the future!  

3. Embedding this in your Planning and Teaching 
As you plan and teach this week be mindful of how you deploy any additional adults who work with you. Think about what you have learned from the tasks above and in your Development, Record and reflect on what this has taught you. 

Note: If you are not working with a teaching or support assistant in this placement, please agree with your class teacher a time that they can take this role. Ensure that you have planned to include them to support learning.

Progress Trackers  
Ensure that you have updated your Progress Tracker for each lesson that you plan and teach in Writing and Maths or Literacy and Mathematical Development and collected evidence of progress of your six pupils. 





[bookmark: _Toc215820407]Week Commencing: 16th March: Adaptive Teaching 
	The Big Question

	How can I adapt teaching in a responsive way to provide targeted support to pupils who are struggling? 

	Overview 

	During stage 1 of your training, you developed a clear understanding of the way in which teaching might be adapted to meet the needs of your learners. In this unit of learning we will focus specifically on scaffolding and consider the ways in which you can provide effective support between what a child might be able to do now with support and what they eventually be able to do independently.  	Comment by Naziya O'Reilly [2]: ‘Units’ or ‘this week’s big question’ - just to keep language and tone consistent 

When thinking about scaffolding it is useful to refer one of the Education Endowment Foundation’s five evidence-based approaches that have been designed specifically to provide support for pupils with SEND but also can be seen as being indicators of strong inclusive practice. The EEF states that scaffolding takes three main forms - Visual, Verbal and Written. You can find out more about this in the reading linked below. 

As you consider this, remember there is a common misconception that pupils have distinct and identifiable learning styles. This is not supported by evidence and whilst we want you to be flexible in the scaffolds that you choose attempting to tailor lessons to cater for specific learning styles is unlikely to be beneficial.


	Reading 

	
Education Endowment Foundation (2023) Five a Day Principle (Scaffolding) accessible from 5-a-Day_Reflection_Tool_2023.pdf (d2tic4wvo1iusb.cloudfront.net)  




	
Trainee Teaching Expectations
	Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Training Tasks and reflection in your Development Record. You should complete the relevant forms on Abyasa. 

EYFS 
· Each day this week, you will be expected to take responsibility for either a whole morning or afternoon session each day. 
· This will include taking the lead in all transition activities and liaising with additional adults. 
· In addition, you should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” across all areas of the Early Years curriculum framework. 

Key Stage 1 and 2 
· You will take responsibility for the class for a complete morning or afternoon each day, with the support of your class teacher. 
· This will include taking the lead in all transition activities such a taking the children to assembly, out for break etc. and will liaise with additional adults that might be working with you in the classroom. 
· You need to plan for the lessons that you will be teaching and assess the impact of your learning on pupil progress. 

Update your pupil progress tracker and continue to collect and annotate samples of work from your focus children. 

	Watch the Curriculum Connections video and ensure that you are aware of the School Experience tasks for this unit of learning.

· The Class teacher/School Mentor will carry out a weekly observation, using the observation pro forma pre-loaded onto Abyasa or on the website.
· The mentor will upload this to Abyasa each week.
· Weekly meeting with the School Mentor to include feedback from the lesson observation.
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/ resources. 
· The Lead Mentor may conduct their second compliance check this week. 

The Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance. 




	[bookmark: _Hlk141714671]Suggested School Experience Directed Tasks

	1. Auditing approaches to scaffolding seen in the classroom
Keep a track of the different scaffolds that you observe during the week. Try to sort them into visual, verbal and written categories and note the impact you feel each had on learning. As you collect these, focus specifically on children who are struggling? What does you teacher do when they just don’t get it? 

2. Scaffolding in Action
With reference to the children that you will focussing on for your level 7 assignment. Consider the scaffolds that were put in place for them and the impact they had on learning. Talk to your class teacher about their choices of support and how they decided what they needed to do. 

3. How much you now know? 
Return to the contextual information that you noted at the beginning of this placement. If there anything that you would want to add about pupils who are experiencing barriers to their learning because of your experiences? What are the implications for your practice at this point of your training? 

Progress Trackers  
Ensure that you have updated your Progress Tracker for each lesson that you plan and teach in Writing and Maths or Literacy and Mathematical Development and collected evidence of progress of your six pupils. 






[bookmark: _Toc215820408]Week Commencing: 23rd March: Professional Behaviours 
	The Big Question

	What do you need to do to be an effective colleague and a good learner in your school or setting? 

	Overview 

	
In this final week of School Experience Stage 2, you need to focus upon the ways in which you have contributed to the wider life of the school or setting in which you are working. Evidencing this will be different for each of you and there are many ways of showing that you are an effective colleague. You may wish to consider participation in extra-curricular activities, liaising with parents and carers under the direction of your class teacher or creating an environment that is conducive to learning through the creation of displays and classroom resources. 	Comment by Naziya O'Reilly [2]: Active?

It is useful in thinking about this to go back to the vision and mission of your school and setting and consider the ways in which you have upheld this outside of the lessons that you are teaching. 


	Reading 

	This week, please refer back to the website of your school or setting to consider their vision and mission and curriculum intent.  



	
Trainee Teaching Expectations
	School Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Tasks and reflection in your Development Record. 

Ensure that you have uploaded the required documents to Abyasa. This will form part of your assessment for progression to stage 3.  

EYFS 
· Each day this week, you will be expected to take responsibility for either a whole morning or afternoon session each day. 
· This will include taking the lead in all transition activities and liaising with additional adults. 
· In addition, you should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” across all areas of the Early Years curriculum framework. 

Key Stage 1 and 2 
· You will take responsibility for the class for a complete morning or afternoon each day, with the support of your class teacher. 
· This will include taking the lead in all transition activities such a taking the children to assembly, out for break etc and will liaise with additional adults that might be working with you in the classroom. 
· You need to plan for the lessons that you will be teaching and assess the impact of your learning on pupil progress. 


Update your pupil progress tracker and continue to collect and annotate samples of work from your focus children. 

	The Assessment Report is to be completed on Abyasa by the end of this week. 

· School Mentors need to arrange to meet with the Trainees to review evidence against each of the School Experience Competencies and identify strengths and areas for development. 
· Please note that the report will be shared with the Lead Mentor, next School Mentor, and Personal Tutor. School Mentor comments are used to inform the reference that is written by the Personal Tutor, should it be needed.
· Please complete School Experience Evaluation.
· The Lead Mentor will review the Assessment Report once complete, adding their testimonial. 
· The Lead Mentor may conduct their second compliance check this week. 

The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance.




	Suggested School Experience Directed Tasks

	
As part of the completion of your assessment report you should be reflecting on your growing professionalism and the following statement from Part 2 of the Teachers’ Standards provides an overview of what this means in practice. 

	A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career. 

 Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by: 
· treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position. 
· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions 
· showing tolerance of and respect for the rights of others 
· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs 
· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law. 

Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach and maintain high standards in their own attendance and punctuality. Teachers must have an understanding of, and always act within, the statutory frameworks which sets out their professional studies and responsibilities. 




Spend some time this week reflecting on the statement above and the core competencies for professional behaviours and identify some actions that you need to put in place during Stage 3 to ensure that you are demonstrating that you are an effective colleague. 

Progress Trackers  
Ensure that you have updated your Progress Tracker for each lesson that you plan and teach in Writing and Maths or Literacy and Mathematical Development and collected evidence of progress of your six pupils. 





	30th March- Unless you are making up for days you have missed during stages 1 and 2, this week will be designated for self-study. Please engage with the pre-recorded Panoptos on Moodle as a part of this study.
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