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1. [bookmark: _Toc214370763][bookmark: _Toc215825306]Introducing Intensive Training and Practice Experiences

	
Partnership Values: Aspiration. Collaboration. Leadership

· Aspiration for every child in our region and beyond to reach their potential through consistently high-quality teaching.  
· Collaboration across the Partnership to meet local and regional needs.   
· Developing teachers through a rigorous and ambitious ITT curriculum to become confident future leaders. 





[bookmark: _Toc214370764][bookmark: _Toc215825307]1.1 What are Intensive Training and Practice Experiences (ITAP)? 
Intensive Training and Practice experiences are focussed learning opportunities designed to support you to develop skills and knowledge in foundational areas of the curriculum. Over the duration of your training, you will undertake two blocks of Intensive Training and Practice which will take place in both school and centre, drawing upon the expertise of colleagues from across the education sector. 


[bookmark: _Toc214370765][bookmark: _Toc215825308]1.2 What informs our ITAP? How Trainees Teachers Learn
In planning out ITAPs, we have used Clarke and Hollinsworth’s ‘Change Environment’ model (2002), which shows that learning needs to happen through the interplay of multiple domains. 

· The Personal Domain – our own beliefs and ideas, as well as what we know and how we make sense of new approaches, strategies and perspectives. 
· The External Domain – learning about new approaches, strategies and perspectives from reading, professional discussion, direct input etc.
· The Practice Domain – trying out new approaches, strategies, and perspectives in the classroom.
· The Consequence Domain – seeing the results of actions and drawing conclusions on the back of these.

[image: ]

Our ITAPs have been designed to enable you to draw upon what you bring from your prior experiences (the personal domain), supplementing this with input from reading, discussion, and tutor input (the external domain). This will give you a good base of knowledge to take into your School-based Training (the practice domain) where the final elements of the change environment come into play: experimenting in the classroom and observing the impact (the Consequence Domain).  

The foci for each of our ITAPs have been carefully chosen to ensure that they connect to the domains that underpin our curriculum and will address the two broad themes outlines below. Keeping the structure to two themes ensures that the experience remains intensive, focused, and coherent, rather than diluted across too many competing priorities. Each theme acts as an umbrella for a wide set of skills, knowledge, and practices, but simplifies the message so trainees can genuinely master what matters most.

	Timing 
	Domain 
	Specific ITAP Foci

	Autumn term
	Planning
	· To know what learning looks like and to understand how activities should be planned to support specific learning outcomes. 
· To provide a rationale for curriculum choices and know how the school’s curriculum materials inform lesson preparation.  
· To understand how teachers adapt planning in response to pupils’ learning, and to begin applying and evaluating these adaptive strategies within their own practice.

	Spring Term
	Assessment
	· To make effective use of formative assessment (Questioning). 
· To understand why feedback matters and how it supports pupils’ progress and learning.
· To understand, evidence and articulate what progress looks like across the curriculum. 




[bookmark: _Toc214370766][bookmark: _Toc215825309]1.3 The Structure of this ITAP Experience 

	ItaP Introduction
	Wednesday 28th January (LTU)



ITAP Week 1: 9th February-13th February 
	Mon
	Tue
	Wed
	Thu
	Fri

	 LTU
	Level 7 
	ItaP in School
	ItaP in School
	 LTU



ItaP Week 2: 23rd- 27th February 
You will choose two days this week to engage in ITaP CPD Activities. 
	Mon
	Tue
	Wed
	Thu
	Fri

	ItaP in School
	ItaP in School
	ItaP in School
	ItaP in School
	LTU



	ItaP Conclusion
	Wednesday 18th March (LTU) 



Some Delivery Partners might operate a slightly different model. Please refer to your SD handbook for further details. 


[bookmark: _Toc214370767][bookmark: _Toc215825310]1.4 How will the ITAP be Assessed?
This ITaP is fully interlinked with the Level 7 module Developing Assessment Literacy. The tasks and activities you complete during the week are intentionally integrated with the learning explored in that module. Although the ITaP itself is not formally assessed, your engagement with the activities will feed directly into your assignment outcomes and will be revisited formatively through your participation in taught session



2. [bookmark: _Toc214370768][bookmark: _Toc215825311]What is Assessment Literacy? 

Assessment literacy refers to the ability of both teachers and their pupils to understand and engage with assessments, fostering a more responsive approach to teaching and learning. Throughout the Primary PGCE programme at LTU, you will develop your assessment literacy by reflecting on and addressing key considerations, including:
· The nature of learning, memory, and application in different contexts.
· The importance of prior knowledge and its influence on new learning.
· Determining what is essential for pupils to remember.
· Strategies to support pupils in retaining and recalling information.
· Assessing understanding and using assessment insights to inform teaching.
· Recognising and addressing misconceptions to support accurate learning.
· Integrating formative and summative assessments to plan, evaluate, and make informed decisions based on valid, reliable data. 

In your Professional Studies sessions last term, and in the early PED7313 sessions this term, you have already begun to explore what we mean by assessment and why it matters. You have considered key questions such as:

• How are teachers accountable for the progress of their pupils?
• What are the characteristics of effective feedback?
The thinking you have done so far provides a strong foundation for this ITaP. As you continue to develop your assessment literacy, these earlier reflections will help you make sense of how assessment functions in practice and how it can be used to support meaningful learning.
Our focus on assessment literacy is directly aligned with the expectations set out in the ITTE Core Framework (ITTECF), which emphasises that beginning teachers must understand how assessment underpins effective teaching and supports pupil progress. The ITTECF requires trainees to develop secure knowledge of how learning happens, how to identify and respond to pupils’ needs, and how to use formative and summative assessment purposefully to inform instruction. The thinking you have already begun in Professional Studies and PED7313, particularly around teacher accountability and effective feedback, provides an essential foundation for this ITaP, where you will deepen your understanding and apply ITTECF-aligned principles in practice.







3. [bookmark: _Toc214370769][bookmark: _Toc215825312]Information for Mentors about the Links between this ItaP and Level 7 Study  
[image: ]Becoming assessment literate is a crucial part of training on the PGCE programme.  The Level 7 module has been designed to develop the student teacher’s ability to: make effective use of formative and summative assessment both in and on learning; to know how to utilise a range of data to track pupil progress and gain information about understanding, learning and need. 
Drawing on guidance from the Education Endowment Foundation, during Centre and School-based Training we will explore the principles of high-quality feedback and how we can tailor feedback to learning goals. We will return to key lessons from Semester 1 (PED 7323), looking at the relationship between achievement and underachievement, the disadvantage gap and how supporting individual needs enables pupil progress. We will also look at who is responsible for progress, how we can empower our pupils to challenge themselves and in doing so create a sustainable culture of learning.


[bookmark: _Toc214370770][bookmark: _Toc215825313]3.1 The Connection between ITAP and the Assessment of PED7313 

This ITaP is intentionally designed to support and feed directly into the three components of your Level 7 assignment, Developing Assessment Literacy. The school-based tasks, observations, and reflections you complete this week will provide essential evidence, insight, and practical understanding for each part of the assignment.

	Overview
	ITAP Contribution

	Part A: What is assessment? (2,000 words)
This review of literature will present a critical discussion of policy and theory that underpins assessment practices in the early years setting and/ or primary school.

	· Shadowing teachers as they use assessment
· Seeing how school policy shapes assessment practice
· Conversations with subject leads and mentors about expectations and progression
These experiences will strengthen your ability to critique theory through the lens of lived practice.


	Part B: Case Study – Assessment in Action (2,500 words)
Assessment will draw upon evidence gathered during placement that pertains to specific children and will require a well-considered explanation about what assessment tells us about the progress over time and the implications this has for professional practice.

	· Your observed lesson with a feedback focus
· Notes on strategies such as hinge questions, live marking, work sampling
· Reflections on how you adapted your teaching in response to evidence
This ITaP provides the practical foundation for your case study.



	Part C: Assessing Pupil Progress (1,500 equivalent)
Understanding how the school tracks progress, identifies misconceptions, and ensures consistency in the wider curriculum will inform your analysis of how assessment evidence shows progress over time. This section of the assignment asks you to look at what progression looks like away from the core subjects. 

	· Insights gathered from subject leaders or SLT
· Evidence from work sampling across the curriculum
· Conversations about pupil progress, misconceptions, and moderation
· Opportunities to look closely at specific pupils’ work
This will help you make well-informed, evidence-based claims about what assessment shows and its implications for teaching.













4. [bookmark: _Toc214370771][bookmark: _Toc215825314]ITAP 2: Timetable at a Glance 

The content of this ItaP will build upon PED7313 sessions that relate to: 
· What is Assessment? 
· Summative Assessment and Standardised Testing. 

All information and resources are available on the PED7313 page on Moodle. Look for the ITAP at LTU logo. 

Week Commencing 26thJanuary
	Wednesday

	9:00-11:00
	Inside the Black Box: Theoretical Foundations of Assessment for Learning.  

	11:00-1:00
	Myth busting, Key Vocabulary, and Planning for Assessment  

	2:00-4:00
	Directed Study 



Week Commencing 9th February  
	Monday

	[bookmark: _Hlk141795922]9:00-11:00
	Lecture: The Potential of Effective Questioning 

	11:00-1:00
	Reciprocal Reading groups: What is the Power of a Question? 

	2:00-4:00
	Workshop: Feedback and Responding to Questions 

	Tuesday

	9:00-11:00
	Lecture PED7313: Assessment and Signature Pedagogies 

	11:00-1:00
	Seminar PED7313: Inclusive Assessment 

	2:00-4:00
	Directed Study

	Wednesday

	
	School-based Training- Questioning in Action

	Thursday

	
	School-based Training- Questioning in Action

	[bookmark: _Hlk214287678]Friday

	9:00-11:00
	Lecture: Assessment and Data Expert Panel 

	11:00-1:00
	Seminar: Moderation, Standardisation & Teacher Judgement

	2:00-4:00
	Directed Study



Week Commencing 23rd February 
During this week you need to identity two days which will be designated as ItaP days. During these two days, you will complete the task outlined in this handbook. 

	Monday 
	ITAP in School

	Tuesday 
	ITAP in School

	Wednesday 
	ITAP in School

	Thursday 
	ITAP in School



	Friday

	9:00-11:00
	Preparation for Critical Panels 

	11:00-1:00 
	Planning for Assessment- Classroom Investigation (Critical Panel)

	2:00-4:00 
	Directed Study 



Week Commencing 16th March 
	Wednesday

	[bookmark: _Hlk214287709]9:00-11:00
	Preparation for Critical Panels 

	11:00-1:00
	Supporting Progression Across the Curriculum (Critical Panel) 

	2:00-4:00
	Directed Study 
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5. [bookmark: _Toc214370772][bookmark: _Toc215825315]ITAP Session Outlines  

[bookmark: _Toc214370773][bookmark: _Toc215825316]5.1 Wednesday 28th February: ITaP Introduction 

	The Big Question: How can I use assessment to create a classroom where all learners feel safe, supported, and able to succeed?



	9:00-11:00 

	By the end of the session, you will:
· Explain the key principles and theoretical foundations of Assessment for Learning (AFL), including the work of influential AfL researchers.
· Identify and evaluate the characteristics of effective formative assessment and how these support pupil progress in primary classrooms.

	This lecture on assessment for learning (AfL) provides a clear and practical overview of what formative assessment is and how it can be effectively implemented in the classroom. We will look at the theoretical foundations of AfL and its key researchers, what are the characteristics of effective formative assessment, its best-known strategies and techniques, as well as its challenges and considerations.



	11:00-1:00 

	By the end of the session, you will:
· Be able to use key assessment terminology accurately, including formative, summative, diagnostic assessment, success criteria, validity, and reliability.
· Have challenged common myths and misconceptions about assessment, developing a more research-informed understanding of what assessment is—and what it is not.
· Understand how assessment underpins effective teaching and be able to explain how different forms of assessment support predictable, secure, and responsive learning environments.

	In this session, we will review the key terminology that you will need to be familiar with when discussing, planning, and evaluating assessment in the classroom. Establishing a shared language around concepts such as formative assessment, summative assessment, diagnostic assessment, validity, reliability, and success criteria will support your confidence when designing learning and making informed decisions about pupil progress.

We will also engage in a series of myth-busting activities to challenge common misconceptions about assessment. These discussions will help you develop a more critical and research-informed view of what assessment is, and what it is not. By interrogating ideas such as “marking equals progress,” “tests are always high-stakes,” or “assessment only happens at the end of learning,” you will begin to see how effective assessment is woven throughout every stage of teaching.




In your directed Study time, please complete the initial audit and skills template overleaf. 
You will complete your usual Development Record entry on Abyasa this week.
	
	10
	



Initial Audit of ITAP Knowledge and Skills   

At the end of Day 1 of ItaP Review the knowledge, skills, and experience that you bring to this domain. Look at the competencies listed below. Consider what you know already and where your specific areas for development might be. 

	
Domain: Assessment and Feedback 
	

	[image: ]
	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3
	Initial ItaP Reflection

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons.  
	· A range of diagnostic assessment techniques are used to identify and respond to emerging issues in pupils’ understanding during lessons. 
· Assessments made of pupil understanding are broadly accurate and from this can identify what is required for individuals to meet their next steps in learning. 
	

	Use questioning with purpose
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.  
· Pupils’ responses are acknowledged. Correct and incorrect answers are highlighted. Effort is praised.
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation.  
· Questioning is used to explore and deepen pupils’ thinking.
· Thinking-time techniques are deployed effectively to maximise student engagement.
· Responses to pupils’ answers are timely. Misconceptions are identified and addressed. Praise is used well to build a collective sense of responsibility for learning.
· Monitoring is used to adapt teaching.
	

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses.
· Written feedback is in line with the policy of the school or setting. 
	· Assessments of pupil understanding are broadly accurate and show awareness of the relevant assessment schemes.
· Feedback is clear and developmental. 
	

	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues.   
	· Conclusions are drawn about pupil learning by looking at patterns of performance over time. 
· Assessments of pupils’ learning are used to develop or adapt planning, teaching or resources.  
· School assessment and data systems are used effectively where appropriate.
	




2

2


[bookmark: _Toc214370774][bookmark: _Toc215825317]5.2 Week Commencing 9th February: Questioning  

	The Big Question:  What is the Power of a Question?



Monday 9th February 
	 Lecture: 9:00- 11:00  

	You will 
· Identify and define specific questioning techniques and understand their role in assessing pupil understanding and promoting deeper learning.
· Plan and deploy questioning strategies with precision to enhance learning during different phases of a lesson.

	Session Content

	In this session, we’ll explore one of the most dynamic tools in your teaching toolbox: questioning. Together, we’ll uncover how the right question, asked at the right time, can unlock deeper understanding and spark meaningful learning.

We’ll examine how teachers use different types of questions to check for understanding, challenge thinking, and elicit learning. You’ll gain practical strategies to:
· Master Specific Questioning Techniques: Learn how to define and use questioning methods with precision.
· Adapt and Respond in Real-Time: Discover how to combine techniques flexibly to meet the needs of your pupils at different phases of a lesson.



	
Session 2: 11:00- 1:00  

	You will: 
· Identify and summarise the key messages about effective questioning presented in the text, highlighting the implications for classroom practice.
· Analyse a specific idea, concept, or example from the reading and explain why it is significant for teaching, learning, or pupil thinking.
· Evaluate how the questioning approaches described in the text connect to your own classroom experiences, recognising opportunities to refine and develop your practice.


	Session Content 

	Reciprocal Reading: In this session you will engage with different readings that relate to questioning in the classroom. 
· Blue Group: Buchanan Hill, J. (2016) ‘Questioning Techniques: A Study of Instructional Practice’, Peabody Journal of Education, 91(5), pp. 660–671. Available at: https://doi.org/10.1080/0161956X.2016.1227190.
· Green Group: Ghafar, Z.N. and Hazaymeh, O. (2024) ‘Effective Questioning in the Classroom: An Overview of the Techniques Used by Instructors’, International Journal of Childhood Education, 5(2), pp. 1–14. Available at: https://doi.org/10.33422/ijce.v5i2.676.
· Red Group: Myhill, D. and Dunkin, F. (2005) ‘Questioning Learning’, Language and Education, 19(5), pp. 415–427. Available at: https://doi.org/10.1080/09500780508668694.
· Yellow Group: Salmon, A. and Barrera, M. (2021) ‘Intentional Questioning to Promote Thinking and Learning’, Thinking Skills and Creativity, 40, p. 100822. Available at: https://doi.org/10.1016/j.tsc.2021.100822.

As you read, complete the table on the next page for your allocated text. During the sharing session at 12:00, add notes to the remaining columns as your peers present their findings.
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	[image: ]   
                                               Developing Assessment Literacy Reciprocal Reading Groups

	
	Reference to Reading
	Key Message 
	Links to Your Own Practice

	Blue group
	Buchanan Hill, J. (2016) ‘Questioning Techniques: A Study of Instructional Practice’, Peabody Journal of Education, 91(5), pp. 660–671. 
	
	

	Green Group
	Ghafar, Z.N. and Hazaymeh, O. (2024) ‘Effective Questioning in the Classroom: An Overview of the Techniques Used by Instructors’, International Journal of Childhood Education, 5(2), pp. 1–14. 
	
	

	Red Group
	Myhill, D. and Dunkin, F. (2005) ‘Questioning Learning’, Language and Education, 19(5), pp. 415–427.
	
	

	Yellow Group
	Salmon, A. and Barrera, M. (2021) ‘Intentional Questioning to Promote Thinking and Learning’, Thinking Skills and Creativity, 40, p. 100822. 
	
	

	Group Summary 
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	2:00-4:00 

	By the end of this session, you will: 
· Explain how feedback and questioning work together within formative assessment to make pupils’ thinking visible and guide next steps in learning.
· Analyse examples of feedback to identify what makes it effective and evaluate how purposeful questioning can deepen pupil understanding and promote reflection.
· Apply questioning strategies that support self-assessment, peer assessment, and a growth-mindset approach, enabling pupils to take greater ownership of their progress.


	Session Content

	In this session, you will explore the essential role of feedback within formative assessment and how it works hand in hand with questioning to move learning forward. You will examine how effective feedback, whether verbal, written, or embedded through dialogue, helps you identify what pupils currently understand, respond to misconceptions, and guide their next steps. You will consider how the questions you ask during feedback can deepen thinking, prompt reflection, and encourage pupils to explain, justify, or refine their ideas. By analysing real examples, you will explore how feedback and questioning together create learning conversations that make pupils’ thinking visible.

You will also investigate the role of self-assessment and peer assessment, and how well-crafted questions (“What makes this a strong answer?”, “What would you improve next time?”, “How do you know this is accurate?”) support pupils to evaluate their own work and take ownership of progress.

Throughout the session, you will reflect on how cultivating a growth mindset enables pupils to engage positively with feedback and respond productively to the questions you ask, seeing them not as tests of ability, but as tools for thinking, improvement, and confidence.




Tuesday 10th February 
	9:00-11:00 

	By the end of this session, you will:
· Identify and describe the signature pedagogies of different foundation subjects, explaining how they shape teaching, learning, and assessment.
· Analyse how subject-specific pedagogies make learning visible and support both formative and summative assessment across a sequence of lessons.
· Apply knowledge of signature pedagogies to design meaningful, assessable learning experiences that support holistic judgement and reflective practice.

	In this session, you will revisit signature pedagogies, the distinctive teaching approaches that shape how each subject is taught, practised, and assessed. These include experiential learning in subjects like PE or art, inquiry-led approaches in history or geography, creative exploration in music or D&T, and collaborative learning across many areas of the curriculum.

You will examine how understanding these pedagogies helps you design learning that is both meaningful and assessable. By recognising how different subjects “make learning visible,” you will consider how signature pedagogies can strengthen both formative and summative assessment, support holistic judgement, and encourage reflective practice. You will also explore how purposeful questioning sits at the heart of many signature pedagogies, helping you probe understanding, prompt deeper thinking, and capture evidence of progress across the curriculum.



	11:00-1:00 

	By the end of this session, you will: 
· Explain how inclusive assessment practices can be embedded within subject-specific pedagogies to ensure all pupils can access, participate in, and demonstrate their learning.
· Apply a range of strategies, such as varied modes of response, adapted tasks, and scaffolded support, to reduce barriers and capture diverse forms of pupil understanding across the foundation subjects.
· Use purposeful questioning to support inclusive assessment by clarifying thinking, providing accessible entry points, and enabling all pupils to articulate and reflect on their learning.

	The session will also focus on inclusive assessment, helping you explore how to adapt assessment within subject-specific pedagogies so that all pupils can participate, demonstrate their understanding, and experience success. You will consider practical strategies for reducing barriers—such as adapting tasks, adjusting the level of challenge, or varying the way information is presented—to ensure every learner can engage meaningfully with the curriculum. You will examine how widening the modes of response, for example through oral explanations, practical demonstrations, visual representations, or collaborative outcomes, allows pupils to show what they know and can do in ways that play to their strengths. This includes reflecting on how pupils with SEND, EAL learners, and those with differing learning preferences may thrive when given alternative pathways to express their understanding.
A central part of this work will be exploring how purposeful questioning supports inclusive assessment. You will consider how carefully crafted questions can scaffold thinking, clarify misconceptions, and give pupils multiple entry points into a task. You will also examine how questioning can be adjusted—through rephrasing, chunking, modelling, or offering structured prompts—to enable all pupils to explain, justify, and reflect on their learning.



	2:00-4:00 Directed Study 

	Use this time to reflect on the learning you have gained throughout this ItaP so far and consider how your knowledge, understanding, and practice have developed through the activities and tasks you have completed



11th and 12th March: Application in School Contexts 

	Overview of Expectations 

	The Big Question

	What is the Power of a Question? 

	Overview 

	During this short block of School-based Training you will have the opportunity to observe, practice and apply the skills that you have developed during university-based ITAP sessions. With the support of expert colleagues in school, you will consider the power of the questions across the age phases and/or classes and gather strategies for using questioning that you can apply in your teaching. By the end of week 1 of ITAP you should feel more confident in asking the right questions at the right times and be able to explain why you have chosen a specific question in your planning and teaching. 


	Reading

	
The Bell Foundation (n/d) Great Idea: Questioning Strategies accessible from: Questioning strategies - The Bell Foundation (bell-foundation.org.uk)




	Trainee Tasks
	Mentor/Class teacher Tasks

	Make sure that you have shared your reflections of what you have learned in Centre-based Training with your class teacher or Mentor. 

Task 1: Observing Questioning in Action
1. Observe one lesson in the age phase that you are not currently working in. Where possible:
· For Early Years specialists, arrange to go into a Key Stage 2 class. 
· For Later Years go into reception or nursery. 
· If you are placed in a single age phase setting and this is not possible, you should complete these observations in a different class or setting. 
2. In addition to the above, observe another lesson in your own age phase in a subject other than English (literacy) or Maths. 

As you observe these lessons, use the scaffold overleaf to keep you attention on the questions that the teacher asks to elicit learning.

Task 2: Questioning in your Teaching  
You should plan and teach one lesson this week and produce a full individual plan for this lesson. On your your plan, make sure that you are specific about the questions that you will use in your lesson, who you will target these to and the information you hope to gain from this. 

Make sure you include 
· Core questions (asked to all), 
· Scaffolded questions (rephrased, supported) and
· Challenge or stretch questions. 
Your class teacher or Mentor should observe you and give you some feedback on the quality of your questioning.  

Task 3: Eliciting Pupil Voice 
Speak to 4–6 pupils from different attainment groups. Your aim is to gather insight into how pupils perceive the questions teachers ask and how these questions help them think, understand, or respond in lessons. Select pupils strategically. Choose a small mix of learners e.g., one high attainer, one middle, one pupil who may need more support, and one who is usually quiet or reluctant to answer.

You should ask each pupil 3–4 short questions, such as:
· Which types of questions help you the most in lessons, and why?
· Can you tell me about a question a teacher asked that really made you think?
· What makes a question confusing, tricky, or hard to answer?
· What makes you feel confident answering a question in class?
· What could teachers do to make questions clearer or easier to understand?

Record your reflection on their responses briefly on the task scaffold. 
	· Watch the Curriculum Connections video that outlines the purpose of this short block of School-based Training. 
· Talk to the Trainee about what they have learning about assessment so far and what they hope to find out about during their time in school. 
· Ensure that they can carry out observations both in their own class and elsewhere as outlined in the Trainee task.  
· Ensure that they are observed teaching and have received feedback that relates to their questioning. 
· Talk to them about what they notice about assessment in different classes/age phases.


 




[image: ]Task 1: Observing Questioning in Action: Exploration Scaffold (1)

	
Date: 
	

	Subjects/ Areas of learning 
	

	What I hope to find out about questioning in these observations. What I am looking for. 

	






	Questioning Strategies in Action 

	You should look for examples of: Cold Calling, Show Me Boards, Process Questions, Checking for Understanding, Probing questions, Multiple choice, Hinge questions, Diagnostic Questions. There will be others so feel free to add your own. 

	Type of Questions
	How was the strategy used?
At what point of the lesson? How was it targeted? How was time was allocated for responding? How did the children respond? How did the teacher respond?

	
	

	
	

	
	

	
	

	
	

	
	

	Notes from the Conversation After the Lesson with the Colleague that you Observed

	· Which questions do you use the most? Why? 
· What happens if children don’t know the answer to a question, what do you do? 
· How do you know which children to target questions to? 

	















[image: ]Task 1: Observing Questioning in Action: Exploration Scaffold (2) 

	
Date: 
	

	Subjects/ Areas of learning 
	

	What I hope to find out about questioning in these observations. What I am looking for. 

	






	Questioning Strategies in Action

	You should look for examples of: Cold Calling, Show Me Boards, Process Questions, Checking for Understanding, Probing questions, Multiple choice, Hinge questions, Diagnostic Questions. There will be others so feel free to add your own. 

	Type of Questions
	How was the strategy used?
At what point of the lesson? How was it targeted? How was time was allocated for responding? How did the children respond? How did the teacher respond?

	
	

	
	

	
	

	
	

	
	

	
	

	Notes from the Conversation After the Lesson with the Colleague that you Observed

	· Which questions do you use the most? Why? 
· What happens if children don’t know the answer to a question, what do you do? 
· How do you know which children to target questions to? 

	















[image: ]Task 2: Questioning in your Teaching -Observation Scaffold for Class Teachers/Mentors to complete

	Core Competency 

	Use Questioning with purpose  
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.   
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation. 
· Thinking time techniques are deployed effectively to maximise student engagement. 



	Before the lesson
	Review of planning. To what extent has the Trainee planned to ask a wide range of questions to elicit learning? Can they explain why specific questioning strategies have been chosen? 

	







	
During the lesson

	Please note examples of the questions that are asked. How were they asked? What was the responses from the children and the response of the Trainee? 

	





	After the lesson discussion
	To what extent does the Trainee feel their questioning was successful? What did they learn about learning? What might they do better next time? 

	






	
	Targets/Areas for Development
	Actions to Achieve Targets

	
	Please use the language of the core competencies to set targets
	What you can do to show progress against these areas  

	1
	
	

	2
	

	

	3
	

	





	[image: ]Speak to 4–6 pupils. Your aim is to gather insight into how pupils perceive the questions teachers ask and how these questions help them think, understand, or respond in lessons. Select pupils strategically. Choose a small mix of learners e.g., one high attainer, one middle, one pupil who may need more support, and one who is usually quiet or reluctant to answer.

You should ask each pupil 3–4 short questions, such as:
•	Which types of questions help you the most in lessons, and why?
•	Can you tell me about a question a teacher asked that really made you think?
•	What makes a question confusing, tricky, or hard to answer?
•	What makes you feel confident answering a question in class?
•	What could teachers do to make questions clearer or easier to understand?

Record your reflection on their responses briefly below. 

	Reflections


Task 3: Eliciting Pupil Voice 


Friday13th February: Data and Assessment 

	9:00-11:00 

	You will:
· Identify the types of data collected in primary schools and explain how this data is used to monitor pupil progress and inform teaching.
· Analyse how data can be used to plan targeted interventions and adapt lessons to meet the diverse needs of pupils.
· Reflect on insights shared by expert colleagues, demonstrating an understanding of real-world applications of data in supporting pupil achievement.


	Session Content

	In this session, we will explore how data is used in primary schools to monitor pupil progress and inform teaching. You will learn about the different types of data collected, how it is interpreted, and how it guides planning and interventions to meet the needs of all learners.
To deepen your understanding, we’ll be joined by a panel of expert colleagues from schools, who will share their insights and experiences in using data effectively to support pupil achievement. 




	11:00-1:00 

	By the end of this session, you will: 
· Analyse sequences of learning to identify strategies that effectively support pupil progress in lessons.
· Evaluate their responses to incorrect or incomplete pupil answers, understanding how to turn these moments into opportunities for learning.
· Understand the key factors that influence how feedback is delivered, ensuring it is constructive and supports pupil progress.


	Session Content 

	
In this session, we will analyse sequences of learning to identify the specific strategies that enable pupils to make progress in lessons. A key focus will be on what happens when questioning doesn’t go as planned—when pupils answer incorrectly, misunderstand, or refuse to engage. Drawing on your observations from school, we will explore how you have responded to these situations and the impact of your responses on learning. Together, we will reflect on how to use these moments as opportunities for deeper understanding and improvement, considering the factors that inform effective feedback and support pupil progress.





	2:00-4:00 Directed Study 

	Use this time to reflect on the learning you have gained throughout this ItaP so far and consider how your knowledge, understanding, and practice have developed through the activities and tasks you have completed. Use the time also to complete your ITAP Mid-Point Reflection and answer the Big Question.

You will not need to complete a Development Record Entry this week.




2
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ITAP Mid-Point Reflection 

	
Domain: Assessment and Feedback 
	

	[image: ]
	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3
	ITAP Mid-Point Reflection

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons.  
	· A range of diagnostic assessment techniques are used to identify and respond to emerging issues in pupils’ understanding during lessons. 
· Assessments made of pupil understanding are broadly accurate and from this can identify what is required for individuals to meet their next steps in learning. 
	

	Use questioning with purpose
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.  
· Pupils’ responses are acknowledged. Correct and incorrect answers are highlighted. Effort is praised.
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation.  
· Questioning is used to explore and deepen pupils’ thinking.
· Thinking-time techniques are deployed effectively to maximise student engagement.
· Responses to pupils’ answers are timely. Misconceptions are identified and addressed. Praise is used well to build a collective sense of responsibility for learning.
· Monitoring is used to adapt teaching.
	

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses.
· Written feedback is in line with the policy of the school or setting. 
	· Assessments of pupil understanding are broadly accurate and show awareness of the relevant assessment schemes.
· Feedback is clear and developmental. 
	

	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues.   
	· Conclusions are drawn about pupil learning by looking at patterns of performance over time. 
· Assessments of pupils’ learning are used to develop or adapt planning, teaching or resources.  
· School assessment and data systems are used effectively where appropriate.
	

	My Answer to the Big Question 
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[bookmark: _Toc214370775][bookmark: _Toc215825318]5.3 Week Commencing 23rd March: Harnessing the Power of Assessment  

This week, you will need to identify two days on which you will complete your ITaP-focused tasks. These should be full working days, during which you will step away from your usual teaching timetable and instead engage primarily with the activities outlined overleaf. Please work with your mentor to agree which days are most appropriate for completing this work.

The dates of my ITAP are: 

	Date of Day 1: 
	

	Date of Day 2: 
	



Please note, you will be back at the university on Friday this week for the first of your critical panels. 

	The Big Question:  How do teachers harness the power of assessment, and why does it matter?








	Overview of Expectations for School-based Training 

	The Big Question

	How do teachers harness the power of assessment, and why does it matter?

	Overview 

	
During these two days in school, you’ll uncover how assessment drives pupil progress by observing and reflecting on its role in real-time teaching. Explore how teachers gather and use assessment data to monitor learning, adapt their approaches, and deliver impactful feedback. This ITaP experience is designed to enrich your understanding of assessment’s critical role in the classroom, preparing you for Stage 3 of your training, where you’ll take greater responsibility for planning to ensure progression. Additionally, it offers a valuable opportunity to gather insights and evidence to support your Level 7 studies.


	Reading 

	Sherrington, T. (2021, July 12). What is the purpose of assessment in education? Teacherhead. https://teacherhead.com/2021/07/12/what-is-the-purpose-of-assessment-in-education/




	Trainee Tasks
	Mentor/Class teacher Tasks

	During your chosen two days you please use the time to observe, collect, discuss, and reflect on your own experiences of assessment. You should complete the tasks outlined below. 

Task 1: Assessment Shadowing (see template overleaf for details) 

Task 2: Lesson Observation 
You will teach one lesson during this ITAP week where the focus will be feedback.  For this lesson, you will produce a detailed plan on the individual planning proforma that clearly outlines the strategies you will use to elicit where pupils are in their learning. 

This may include questioning techniques, hinge-point checks, mini whiteboard responses, observation of pupil talk, work sampling during the lesson, or live marking. Your plan should show not only how you will gather evidence of learning, but also how you will use that evidence to adapt your teaching and provide meaningful, actionable feedback.
This lesson will be the one observed by your mentor this week. Please use the scaffold overleaf for your mentor’s feedback and ensure your planning demonstrates how assessment informs teaching, supports progress, and shapes pupil understanding.
Task 3: Connecting classroom assessment with curriculum design.
Task:
Meet with the subject leader (English, maths, science) or a member of the Senior Leadership Team.  

Ask them: 
· How do you know pupils are making progress in this subject?
· What are the most common misconceptions that I need to be aware of?
· What does good assessment look like in this subject/ area of learning?
· How do you ensure consistency across the school?
Outcome: Produce three “subject-specific assessment insights” to bring to university and share during the Friday critical panel. 

	Watch the Training Video that outlines the purpose of the ITAP. 

Across the two days, please:
· Check in regularly with the trainee to review progress.
· Encourage them to reflect on what effective assessment looks like in your setting.
· Help them make explicit links between assessment, curriculum, and pupil progress.
· Support them to prepare for the Friday critical panel by clarifying their understanding and experiences.

Task 1: Assessment Shadowing
How you can support:
· Allow the trainee to shadow you (or another class teacher) during key parts of the lesson.
· Talk through what you are noticing in pupils’ learning and how this informs your decisions.
· Encourage the trainee to ask questions about the assessment moments they observe.

Task 2: Lesson Observation – Feedback Focus
How you can support:
· Discuss the trainee’s lesson plan in advance, helping them identify clear strategies to check pupils’ understanding (e.g., questioning, hinge points, mini whiteboards).
· During the lesson, observe how they gather evidence of learning and how they respond to it.
· Use the scaffold provided to give focused, constructive feedback on:
· Assessment strategies used
· Quality of feedback
· Responsiveness to pupils’ needs
· Accuracy of judgement and next steps

Task 3: Connecting Assessment with Curriculum Design
How you can support:
· Help arrange a short conversation with a subject leader or member of SLT.
· Encourage the trainee to ask the prompt questions provided.
· After the meeting, discuss with them how the insights link to classroom practice in your school.






[image: ] Assessment Shadowing 
	· Shadow your mentor (or another teacher) for part of a morning. Let them know what you are doing and what you will be looking for. 
· Use the template below to record:
· What evidence of learning the teacher notices (verbal, written, behavioural, questioning).
· How the teacher interprets this evidence (what they decide learners do/do not understand).
· How the teacher responds (reteach, scaffold, stretch, question, regroup).
· Identify 3 moments when assessment led directly to a teaching decision.
If relevant, look at written feedback from books or digital tools (e.g., Seesaw, Tapestry). Produce a bullet summary of what effective feedback looks like in your placement school.
An example might include
One moment that stood out to me occurred when a pupil’s response revealed a clear misconception. The child’s answer showed they hadn’t understood a key part of the concept, in this case, regrouping during subtraction. As soon as the teacher noticed this, they paused the lesson and gathered the class back together. Instead of continuing with the planned task, the teacher chose to re-teach the idea, giving a quick, focused model to address the gap. I heard them say, “I can see we’re not secure yet—let’s try that together one more time.”


	Example 1: 

	Example 2: 

	Example 3: 



[image: ]Observation Scaffold for Class Teachers/Mentors Observing Trainee Teaching (ITAP Week 2) 
 
	Core Competency Focus 

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons. 

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses. 
· Written feedback is in line with the policy of the school or setting. 


	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues. 


 
	Before the lesson 
	Review of planning. To what extent has the Trainee planned for assessment?  Can they explain why specific questioning strategies have been chosen?  

	 
 
 
 
 
 
 

	 
During the lesson 
 
	Please note examples of assessment strategies that are used.  What was the responses from the children and the response of the Trainee?  

	 
 
 
 
 

	After the lesson discussion 
	To what extent does the Trainee feel their assessment was successful? How secure are they about the assessment judgements they are making? 

	 
 
 
 
 

	 
	Targets/Areas for Development 
	Actions to Achieve Targets 

	 
	Please use the language of the core competencies to set targets 
	What you can do to show progress against these areas   

	1
	 
	 

	2
	 
 
	 

	3
	 
 
	 


Friday 27th February 

	9:00-11:00 Directed Study 

	Use this time to reflect on the learning you have gained throughout this ItaP so far and consider how your knowledge, understanding, and practice have developed through the activities and tasks you have completed. This is also an opportunity to organise your thinking and prepare for the critical panel that follows.



	Session 10: 11:00-1:00 

	By the end of this session, you will: 
· Analyse and justify the assessment choices made within their planned sequences of learning, explaining how these choices align with intended learning outcomes and support pupil progress.
· Compare and evaluate a range of assessment strategies used across the cohort, identifying how different approaches can address similar learning challenges in subject- and age-phase-specific contexts.
· Reflect collaboratively on the impact of assessment design, drawing on peer insights to refine their own practice and extend their repertoire of formative and summative assessment techniques.


	Session Content 

	A key part of this session will involve sharing expertise across the cohort. You will work collaboratively to discuss and reflect on the assessment choices you made while planning sequences of learning, exploring how and why you selected particular approaches. By reporting back on your decisions and hearing how others approached similar challenges, you will deepen your understanding of assessment design, broaden your repertoire of strategies, and learn from the diverse perspectives and subject strengths within the group.

Please note, you will receive further input about assessment in these subject areas in your next SKAP sessions. 




	2:00-4:00 Directed Study 

	Use this time to reflect on the learning you have gained throughout this ItaP so far and consider how your knowledge, understanding, and practice have developed through the activities and tasks you have completed. This is also an opportunity to organise your thinking and prepare for the critical panel that follows. Use the time to complete the Final ITAP Reflection and answer the Big Question. 



You will not need to complete a separate Development Record entry on Abyasa this week.
2
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Final ITAP Focussed Reflection 

	
Domain: Assessment and Feedback 
	

	[image: ]
	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3
	Final ItaP Reflection 

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons.  
	· A range of diagnostic assessment techniques are used to identify and respond to emerging issues in pupils’ understanding during lessons. 
· Assessments made of pupil understanding are broadly accurate and from this can identify what is required for individuals to meet their next steps in learning. 
	

	Use questioning with purpose
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.  
· Pupils’ responses are acknowledged. Correct and incorrect answers are highlighted. Effort is praised.
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation.  
· Questioning is used to explore and deepen pupils’ thinking.
· Thinking-time techniques are deployed effectively to maximise student engagement.
· Responses to pupils’ answers are timely. Misconceptions are identified and addressed. Praise is used well to build a collective sense of responsibility for learning.
· Monitoring is used to adapt teaching.
	

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses.
· Written feedback is in line with the policy of the school or setting. 
	· Assessments of pupil understanding are broadly accurate and show awareness of the relevant assessment schemes.
· Feedback is clear and developmental. 
	

	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues.   
	· Conclusions are drawn about pupil learning by looking at patterns of performance over time. 
· Assessments of pupils’ learning are used to develop or adapt planning, teaching or resources.  
· School assessment and data systems are used effectively where appropriate.
	

	My Answer to the Big Question.
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[bookmark: _Toc214370776][bookmark: _Toc215825319]5.4 Friday 18th March: Supporting Progression Across the Curriculum 

This session marks the final component of ITaP 2: Developing Assessment Literacy. Drawing on the experience you have gained both across the stage and throughout this ITaP week, you will extend your thinking to explore what learning looks like in subjects beyond English and Maths.

	9:00-11:00 Directed Study 

	Use this time to reflect on the learning you have gained throughout this ItaP and consider how your knowledge, understanding, and practice have developed through the activities and tasks you have completed. This is also an opportunity to organise your thinking and prepare for the critical panel that follows.




	Session 10: 11:00-1:00 

	By the end of this session, you will: 
· Analyse and justify the assessment choices made within their planned sequences of learning, explaining how these choices align with intended learning outcomes and support pupil progress.
· Compare and evaluate a range of assessment strategies used across the cohort, identifying how different approaches can address similar learning challenges in subject- and age-phase-specific contexts.
· Reflect collaboratively on the impact of assessment design, drawing on peer insights to refine their own practice and extend their repertoire of formative and summative assessment techniques.


	Session Content 

	A key part of this session will involve sharing expertise across the cohort. You will work collaboratively to discuss and reflect on the assessment choices you made while planning sequences of learning, exploring how and why you selected particular approaches. By reporting back on your decisions and hearing how others approached similar challenges, you will deepen your understanding of assessment design, broaden your repertoire of strategies, and learn from the diverse perspectives and subject strengths within the group.




You will complete your usual Development Record Entry on Abyasa this week
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Figure 1. The Interconnected Model of Teacher Professional Growth (Image adapted from Clarke &
Hollingsworth, 2002).
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