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1. [bookmark: _Toc209510127]Introduction 
This Booklet provides an overview of the expectations for both the School Mentor and the Trainee during School Experience. It has also been designed to provide a link between content delivered at the Centre (University and/or Delivery Partner) and practice in school. 

Whilst the Trainee will be expected to take the lead in organising their own professional learning, we expect School Mentors and class teachers to be involved in the process. This will be through the facilitation of observations and dialogue; providing feedback and target setting; co-planning and evaluating; ensuring access to relevant resources and monitoring ongoing engagement with the big questions. 

The Directed Tasks themselves are not meant to be box ticking exercises. They reflect the key knowledge that Trainees need to complete each specific stage of their training The tasks relate closely to the entitlements of the Initial Teacher Training and Early Career Framework (ITTECF) and our Core Competencies. 

This booklet provides pertinent information that relates to each week of school experience. It includes:

· An overview of the Core Competency domain that will be addressed that week, 
· The Big Question,
· A reading, 
· Expectations for Trainees, class teachers and School Mentors and
· School Experience Directed Tasks.

Each week will be supported by an accompanying Curriculum Connections video that will review expectations and pick up on anything additional that will need to be addressed. A checklist of what is expected to be completed each week and where it is to be filed can be found in the next section of this booklet. 

We appreciate that schools work in different ways and if the tasks that we have identified do not fit your school’s way of working, or if you feel there are other tasks that you would prefer the Trainee to complete that link to that domain, please liaise with the relevant Lead Mentor. 

The Big Questions have been framed to support the class teacher, School Mentor, and Trainee to think reflectively about the theme for that week. Trainees will record their response to this question in their Development Record. 



2. [bookmark: _Toc205297210][bookmark: _Toc209510128]Curriculum Tracking Grids  

· Please use the pro forma overleaf to track the session that you have observed and taught. There are versions for both EFYS and KS1 & 2 - only use the one that reflects the age phase you are placed in.  
· You must complete this tracker weekly when you are on School Experience.  
· It will be reviewed by your Lead Mentor and used to monitor the experience you are gaining across the curriculum. 
· Each row represents one week of School Experience. Put the date in the first column and then use the codes you can find on the table below to indicate your activities that week.  
· At the end of the School Experience, you will upload this to Abyasa. 
 
Suggested Key 
 
	0 
	Observed an expert colleague delivering a lesson and kept notes about what was seen  

	T 
	Taught a lesson that you had planned  

	CT 
	Co-taught alongside an expert colleague, using their planning - this might include supporting small groups of learners during a lesson led by your class teacher.  


 
 
[image: Leeds Trinity University in partnership with logo.]
[image: Leeds Trinity University in partnership with logo.]
1. 


2

Curriculum Tracking Grid – Key Stage 1 and 2  

Key Stages 1 and 2: Please indicate on the grid the sessions that you have observed, co-taught and taught, with the date. 

	

	Week 
Commencing 
	Reading 
	Writing 
	Phonics 
	Maths 
	Science 
	ICT 
	History 
	Geog 
	Art 
	DT 
	Music 
	PSHCE 
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	Log of additional experiences with different year groups: Continue on a separate sheet if necessary; include here any across age phase observations etc.  
 
 
 
 
 
 
 


 
2. 
Curriculum Tracking Grid – Foundation Stage  

 Foundation Stage: Please indicate on the grid the sessions that you have observed, co-taught and taught with the date. 

	  
	The Prime Areas 
	The Specific Areas 

	Week 
Commencing 
	Communication and Language 
	Physical Development 
	Personal, Social, and Emotional development 
	Literacy 
	Mathematics 
	Understanding the World 
	Expressive Arts and Design 

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  

	Log of additional experiences with different year groups: Continue on a separate sheet if necessary; include here any across age phase observations etc.  
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Domain: Professional Behaviours
	[image: ]
	Foundational Competencies for Stage 1 & 2
	Additional Competencies for Stage 3

	Build positive working relationships with expert colleagues
	· A commitment is shown to the teaching profession through attendance, punctuality, and preparedness.  
· Planning is shared within the deadlines for review that has been agreed with colleagues. 
· Resources are identified and organised prior to teaching.  
· Conduct s respectful when observing colleagues’ lessons.
	· Proactive collaboration with colleagues, sharing the load of planning and preparation as appropriate. 
· A contribution is made to the wider school culture, showing an understanding of the impact the school has on the lives of children and young people. 

	Draw upon research and evidence informed practice
	· Use is made of research and other evidence sources to inform practice in the classroom. 
· An active part is taken in professional learning communities such as engagement in the department or through participation in all university sessions. 
	· Reliable sources of research and evidence are identified with growing independence. Reflection is made on the impact these have on professional practice. 

	Utilise the expertise of other professionals
	· The different responsibilities of colleagues in the school are understood. There is knowledge of when to call on expertise of colleagues (SENCO/ DSL), including knowledge of who to contact with safeguarding or pupil mental health concerns.
· The role other adults are expected play across each element of the lesson is included on planning.
	· Other adults who are tasked with supporting learning in the classroom understand prior to the lesson how they will supplement the work of the teacher.

	Engage in reflective practice for professional growth
	· Appropriate reflection is made on professional practice through the Development Record
· An appropriate response is made to advice and feedback given by expert colleagues. Targets are responded to.
· Uses observations of colleagues to respond to targets and develop teaching.
	· Autonomy is shown in identifying and engaging in activities that support continual professional development (CPD) in response to targets.




	
Communicate professionally
	· Communication with colleagues is in line with school / university expectations. 
· Agreed protocols are followed when reporting absence. 
· Communication with parents and caregivers takes place in line with the policy of the school or setting. 
	· Opportunities are taken to engage with parents and carers following the policy of the school.  Activities might include attendance at parents’ evenings, gate duties at the end or beginning of the day and/or report writing etc.


	Manage workload
	· Effective use is made of designated time away from the classroom.
· Support for workload and wellbeing is sought in a timely manner.

	· Non-contact time is used effectively, and work-life balance is maintained to ensure well-being.




	Uphold professional standards
	Professional standards and school expectations of staff conduct are maintained in line with Personal, Professional Conduct expectations, the School Codes of Conduct and Part 2 of the Teachers’ Standards. 
· High standards of attendance and punctuality are maintained across the programme. 
· High standards of personal and professional conduct including openness and honesty are evident in conduct and communication.




Domain: Curriculum and Subject
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	Foundational Competencies for Stage 1 &2
	Additional Competencies for end of Stage 3

	Demonstrate knowledge of the curriculum
	· Lesson planning fits with the school curriculum and shows awareness of relevant curriculum requirements for the subject / age phase.
· Understanding is shown of statutory curriculum requirements (e.g., National Curriculum, Early Years Foundation Stage Framework). 
	· Lesson and sequence planning ensures pupils can develop core knowledge and skills required by the school curriculum. Sequences of lessons develop logically and have links to the broader curriculum.
· Where appropriate, connections in planning and teaching are made to other curriculum areas / across years.

	Use accurate subject content knowledge
	· Gaps in subject knowledge are identified. Relevant action is taken to address these gaps. 
· Predominantly accurate subject knowledge is evident across professional practice (planning, teaching, and assessing). 
	· Proactivity and autonomy are shown in the development of subject knowledge.
· Good knowledge is shown of the content of any lessons taken from existing school lessons or resources.

	Utilise Pedagogical content knowledge
	· Planning makes use of relevant pedagogical strategies that are appropriate for the subject being taught.
	· Pedagogical choices are appropriate and have a positive impact on pupils’ knowledge and understanding. A rationale for these choices in relation to the subject being taught can be articulated.

	Meet stated curricular aims
	· Lesson and sequence planning fit with the intent of the school’s curriculum and planning documents.
· Plans and resources are appropriate for subject and age phase
· Key knowledge and concepts which pupils need to learn in a unit can be identified.
	· Lesson and sequence planning ensure pupils develop core knowledge and skills required by the overall curriculum plan. 
· Appropriate adaptations are made to existing lessons and resources.
· Lesson sequences are appropriate for groups being taught and planned to develop logically. 
· There is a focus on developing pupils’ interest in the subject.

	Develop pupils’ literacy and oracy
	Primary
· A clear understanding of systematic synthetic phonics is demonstrated, particularly if teaching early reading and spelling. 
· Support is given to younger pupils in becoming fluent writers through explicit teaching and practice of spelling and handwriting, with modelling and feedback, such as addressing both the process and product of letter formation when developing pupils’ handwriting. 

Primary and Secondary
· Unfamiliar vocabulary is taught explicitly 
· High quality oral and written language are modelled.
	Primary and secondary
· Modelling of high quality oral and written language are accurate, appropriate and proactive.
· Planning identifies new and unfamiliar vocabulary, and a range of methods are used to teach these.
 





Domain: Planning and Teaching
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	Foundational Competencies for Stage 1 & 2
	Additional Competencies for end of Stage 3

	Set appropriate objectives and outcomes
	· Lesson objectives and outcomes are used to structure lessons 
· There is an awareness of the knowledge and understanding pupils need to develop in each lesson.
	· Lesson objectives are well understood and offer appropriate challenge.
· There is a clear awareness of the key knowledge and understanding the lesson / sequence is developing.
· Knowledge of pupils’ prior learning is used to adapt planning, teaching or resources as needed.  

	Structure lessons appropriately 
	· Knowledge of effective lesson structures is evident in planning. 
· Tasks connect with the lesson objectives.
· Planning ensures lesson content is broken down into chunks to facilitate more effective learning.
	· Lessons are structured so that they flow logically through outlines, explanations, practice, and consolidation. 
· Tasks are well linked to objectives and have a positive impact on pupil learning. 

	Be clear about planned tasks and activities
	· Time is given to explaining tasks to pupils. 
· Efforts are made to check pupils understand tasks being set.
	
· Tasks are explained clearly so that most pupils can engage fully. 
· The purposes of tasks are explained for pupils.

	Demonstrate knowledge of how pupils learn
	· Planning shows awareness of the role of memory in learning, especially the importance of building on prior knowledge and embedding new knowledge through appropriate teacher input or tasks.
	· Opportunities for recall, breaking complex material into smaller chunks, sequencing, and modelling are included in lessons or activities. 

	Explain key content, ideas, concepts, or skills
	· Key ideas or concepts of the lesson are identified on planning.
· Time is allocated when teaching to explain core content, ideas, concepts, or skills.
· Sensitive topics are given appropriate care.
	· Teacher explanations are well thought through and are included at appropriate points in lessons.
· Teacher exposition is well supported with appropriate examples
· Careful attention is given to approaching sensitive topic areas to ensure there is a focus on equality and inclusion.

	Share lesson objectives or outcomes with pupils
	· Purposes or objectives of lessons and/or tasks are explained to pupils at the start of the lesson. 
	· Purposes of lessons/sequences are linked to lesson tasks.

	Use appropriate resources to support learning
	· Resources are used, adapted or created to support learners in accessing the content of lessons. 
· Errors are minimal.
	· Resources are adapted or created appropriately to support the learning of the majority of pupils. 
· Care is taken in the organisation and management of these to ensure they do not provide a distraction from learning.   

	Model and scaffold effectively

	· Pupils are aware of what the teacher expects from their learning in lessons or activities.  
· Opportunities for modelling and scaffolding of core content, concepts, skills, or tasks are included in teaching. 
· Use is made of demonstrations, aides, or examples in explaining as required.
	· Modelling and scaffolding are introduced or faded as necessary over time.
· Metacognitive approaches are used to support learning (e.g., narrating thought processes aloud, outlining memorable steps in processes, identifying potential pitfalls and how to avoid them etc.).   




Domain: Planning and Teaching continued
	[image: ]
	Foundational Competencies for Stage 1 & 2
	Additional Competencies for end of Stage 3

	Identify and manage potential misconceptions
	· Lessons / sequences are planned with awareness of common barriers or misconceptions about a topic and with reference to pupils’ prior knowledge.
· Pupils are encouraged to share their emerging understanding so that misconceptions can be addressed.
	· Lessons and sequences take care to address common misconceptions
· Misconceptions are addressed appropriately when teaching. 

	Set appropriate home learning
	· Where appropriate, out of class activities are set in line with school policies.  
	· Out of class activities prepare students for new learning or consolidating existing learning in line with school policies.  







Domain: Assessment and Feedback 
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Monitor pupils’ understanding
	· Diagnostic assessment techniques are used to monitor pupils’ understanding and check for progress during lessons.  
	· A range of diagnostic assessment techniques are used to identify and respond to emerging issues in pupils’ understanding during lessons. 
· Assessments made of pupil understanding are broadly accurate and from this can identify what is required for individuals to meet their next steps in learning. 

	Use questioning with purpose
	· A mixture of open and closed questioning opportunities is included on planning and used when teaching lesson. 
· Pupils are prompted to elaborate when responding to questioning to check that a correct answer stems from secure understanding.  
· Pupils’ responses are acknowledged. Correct and incorrect answers are highlighted. Effort is praised.
	· Questions are clearly phrased and appropriate for the lesson; they enable broad participation from the class and build involvement and motivation.  
· Questioning is used to explore and deepen pupils’ thinking.
· Thinking-time techniques are deployed effectively to maximise student engagement.
· Responses to pupils’ answers are timely. Misconceptions are identified and addressed. Praise is used well to build a collective sense of responsibility for learning.
· Monitoring is used to adapt teaching.

	Assess accurately and provide meaningful feedback
	· Pupils are offered feedback on their work or responses.
· Written feedback is in line with the policy of the school or setting. 
	· Assessments of pupil understanding are broadly accurate and show awareness of the relevant assessment schemes.
· Feedback is clear and developmental. 

	Utilise assessment information
effectively
	· Assessment of pupils’ learning is used to provide information for reflection and/or discussion with mentor, host teachers or other expert colleagues.   
	· Conclusions are drawn about pupil learning by looking at patterns of performance over time. 
· Assessments of pupils’ learning are used to develop or adapt planning, teaching or resources.  
· School assessment and data systems are used effectively where appropriate.






Domain: Adaptive and Inclusive Teaching 
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Demonstrate anti-racist & inclusive practice
	· Practice upholds the Equality Act and related duties.
· A culture of respect is evident in classroom interactions.
· Classroom materials develop positive representations of minoritised ethnicities and groups.
· Inclusive practice is followed, including responding to any incidents relating to protected characteristics in line with school policies.   
	· Pupils are encouraged to think critically about matters that relate to equality/inequality, justice/injustice, inclusion/exclusion, and marginalisation.

	Promote the academic potential of all pupils
	· A culture of respect in the classroom is upheld that supports pupils to succeed (e.g., by being organised and prepared and modelling the types of behaviour expected of pupils)
· Pupil effort is acknowledged and praised.
· The content of lessons takes account of prior knowledge/ learning. 
	· Intentional language is used to promote aspiration.  
· Appropriate challenge and stretch in evident for pupils in lessons or sequences of learning.
· Scaffolding is used appropriately to meet the individual needs of all pupils.

	Support pupils with additional and complex needs
	· SEND information is used to inform planning and teaching.
· Adaptations are put in place for pupils with identified SEND

	· An understanding is shown of systems and processes in the school or setting for supporting pupils with identified SEND. 
· There is a knowledge of which pupils require additional support and, with support from expert colleagues, suitable adaptations are made to meet these specific needs. 
· Support is given for multilingual learners and those who are new to English.




Domain: Behaviour Management  
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	Foundational Competencies for Stage 1&2
	Additional Competencies for end of Stage 3

	Develop a positive, predictable, and safe learning environment
	· Rules for engaging with lessons are explained to pupils as appropriate. 
· Time is given to establishing a purposeful classroom environment – setting boundaries and reinforcing rules. 
· Behavioural instructions are manageable, specific, and sequential.
· Use is made of consistent language and non-verbal signals for common classroom directions.
	· Responsibility is taken for establishing and reinforcing an appropriate environment for learning at the start of lessons, during teacher talk, during tasks and at the end of lessons.
· School systems are used to respond to major and minor disorder appropriately, encouraging a respect of boundaries. This can be with the support of expert colleagues if a pupil needs additional support. Poor behaviour improves over time in most cases.

	Establish on-task behaviour
	· Boundaries are set for specific tasks.
· Pupils are praised for engagement with learning.
· Time is given to involving and motivating pupils in their learning. 
· Attempts are made to control off-task behaviours using praise and sanctions as appropriate in line with school policy

	· Specific strategies are used to good effect to maintain on-task behaviour during lessons.
· Pupils are encouraged in their learning so that the majority are well motivated and disruption to learning is reduced in most cases. 
· Understanding is shown of how the teacher can help pupils to journey from needing extrinsic motivation to being motivated to work intrinsically. 
· Off-task behaviour is managed effectively, with support where necessary.  

	Manage transitions effectively
	· Transitions between lesson elements are signalled and attempts are made to manage these.
	· Transitions between parts of lessons are managed effectively, minimising disruptions.

	Build trusting relationships
	· The school’s behaviour policy is used when teaching, creating a predictable and consistent environment for learning. 
· An awareness of the cultures and backgrounds of pupils is evident (e.g., through choices of resources to reflect different cultural backgrounds). 
	· Consistent and coherent use is made of school systems for liaising with parents and/or caregivers. 
· Attention is paid to understanding pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
· Attempts are made to restore relationships with pupils when these have broken down.
· Different cultures and perspectives are acknowledged and celebrated in all aspects of practice. 

	Develop pupils’ self-regulation
	· Disruptions and/or breaches of rules are responded to appropriately and explanations are given for sanctions as needed. 
	· Pupils are supported to think through scenarios before they occur, using cues to help them recall agreed upon behaviours. 
· Opportunities to practice self-regulation are embedded and the youngest pupils are supported in practicing impulse control.





4. [bookmark: _Toc205297212][bookmark: _Toc209510130]Overview of School Experience: Stage 1

Key Information about this Stage. 
Stage 1 provides a guided and supported induction to classroom practice and the primary curriculum which will include: 
· Four weeks of Centre-based Training, which has been designed to provide a firm foundation for future professional practice.  
· Eight weeks of School Experience, facilitated by expert colleagues in one of our Partnership schools. 
· Two weeks of Intensive Training and Practice (ITAP), focusing on Planning and Teaching. 
	Curriculum Coverage
	· The following subjects should be planned and taught: 
· English/Literacy (including phonics in Foundation Stage and Key Stage 1) 
· Maths 
· Science/Understanding the World (EYFS) 
· PE (supporting the class teacher or the coach delivering the sessions)/Physical Development (EYFS) 
	Trainees should also observe teaching across the curriculum and gain experience of co-teaching as appropriate. 

	Planning
	· During Stage 1, the Trainees should plan with the class teacher. They will initially work with small groups of pupils, building up to teaching larger groups and then the whole class as appropriate. 
· Trainees should use the University’s lesson planning pro forma for all subjects.
· If a published scheme is in use to support planning, Trainees are expected to make the planning their own by recasting relevant information onto the LTU planning pro forma. 

	Pupil Progress
	· Trainees are required to engage in the formative assessment of a group of pupils in English and mathematics. 
· At Stage 1 Trainees should be helped by their School Mentor to choose 6 pupils who have a range of abilities and needs.
· One of these children will provide a focus for the Level 7 portfolio. 

	Systematic Synthetic Phonics and Early Reading
	· All Trainees on all programmes are required to plan and teach phonics (SSP) at each Stage of training. 
· If Trainees are placed in Key Stage 2, they should teach phonics to groups of pupils, either as part of an intervention programme or to a small group outside their age phase. If this is the case, they should teach phonics for at least 2 weeks of this School Experience.
· All Trainees on all programmes should have a formal observation of their teaching of SSP for each stage of School Experience. 

	PPA
Planning, Preparation and Assessment
	· Trainees are entitled to one half day per week of PPA, where possible with the class teacher. This could be divided into shorter sessions across the week.
· Where a class has a job share teacher, the Trainee should have time with both members of staff to support preparation for the following week.

	CPD
Continual Professional Development
	· Trainees are entitled to one half day per week. 
· This time should be ring-fenced for completing the tasks that are outlined in this booklet. 
· CPD time should be in addition to training provided from Delivery Partners.
· Trainees should not use CPD time as additional PPA hours.




5. [bookmark: _Toc205297213][bookmark: _Toc209510131]School Experience Expectations and Directed Tasks

[bookmark: _Toc205297214][bookmark: _Toc209510132]Domain Spotlight: Professional Behaviours (Orientation and Induction) 
	The Big Question

	What do you need to know to be a teaching professional? 

	Overview 

	As you begin this stage of your School Experience, the induction days provide a valuable opportunity to apply and build on what you have already explored at university. Throughout your university sessions, we have emphasised the importance of understanding the broader context in which teaching and learning take place. You’ve considered how children’s backgrounds, needs, and prior experiences influence their learning, and the role that environment, routine, and relationships play in effective classroom practice. Now is the time to put that learning into action.
By taking time to understand the specific context in which you are teaching, you will be better placed to plan purposeful, inclusive learning and respond to the needs of all pupils. This is a core part of what it means to be an effective teacher.


	Reading: 

	Peacock, A. (nd). Why Teachers Matter. Early Career Hub. Accessible from Why teachers matter: My College (chartered.college)



	Trainee Expectations
	School Mentor/Class Teacher Expectations

	
Complete the relevant Induction and Orientation School Experience Directed Tasks and update your Development Record.

You will be asked to: 
· Begin to build positive relationships with the children and colleagues in your class or setting. 
· Under the guidance of the teacher, support groups of learners and begin to note children’s progress. 
· Find out about the needs of individual pupils. 


	
Watch the Curriculum Connections video for this week. 
· Ensure that the Trainee has shared their OneDrive folder, and you have access to Abyasa Pro. 
· Give Trainees access to the documentation they need for this School Experience. 
· Talk to them about their Centre-based Training and elicit the data they will need to gather for their Level 7 assignment. 
· Support Trainees with their reflections on practice. 
· Ensure that the Trainee is aware of what they will be expected to teach as they begin School Experience and that they have access to planning. 



	

School Experience Directed Tasks

	Safeguarding 
· As a priority, ensure that you are familiar with the safeguarding policy of your school or setting. 
· Find out what the role of the designated officer responsible for keeping children safe in education entails and how can they be contacted.
· Ensure that you know what to do if you were worried about the welfare of a child.
· Find out the routines at the beginning and end of the day to ensure that children enter and leave school safely.

Getting to Know your School or Setting
· Review the information that is available about the school on their website. Consider what this tells you about the ethos and climate for learning that is created in that school or setting. 
· If you are in a faith school setting, make sure that you are familiar with the curriculum for religious education. Make sure that you aware of how collective worship is part of the school day and the way that faith plays a part in all aspects of school life. 
· Make sure that you are aware of all colleagues who will support you during your School Experience and what their role is. 
· Find out when staff meetings or CPD sessions are. Discuss with your class teacher/School Mentor which meetings you would benefit from attending.
· Find out if there are any additional year group planning meetings that you can be a part of. You will be expected to attend and participate in these. 
· Find out about the playground duty rota for any break times and lunch time. Observe your class teacher as they undertake this duty. What does this involve?

Getting to Know your Children. 
· Complete the scaffold overleaf to collate key information about the children you will be working with and upload this to Abyasa. You should also share this with your Lead Mentor as it provides the contextual information that will help them to support you during this period of School Experience. 





Contextual Information about your Class or Setting  

	
	Number of children in the class or setting
	

	
	Points to Consider
	Notes

	Birth Date 
	· How many summer-born children do you have in your class? (Birthday from 1 April-31 August) 
	

	Race and Ethnicity
	· What are the cultural and ethnic heritages of the children? 
· What are the resources from other places and cultures you will have available to support your teaching? 
· Which festivals will be celebrated during this School Experience? 
	

	Linguistic Diversity
	· How many children speak a language other than English at home? 
· What languages are used and celebrated? 
	

	Multilingual Learners
	· Do you have any children who are new to English? What are their home languages?
· Do you have children who are multilingual learners (at a more advanced stage of learning English)? What are their needs? 
	

	Refugee/ Asylum Seeker Status
	· How many children in the school/ classroom or setting come from Refugee or Asylum seeker backgrounds? 
· What do you know about the experiences of these children? 
	

	Children with an Education and Health Care Plan (EHCP)
	· How many children in your class or setting have an EHCP? 
· What are their needs? 
· What additional support do these children receive?
	

	Number of children with a recognised additional need (without EHCP)
	· How many children in your class or setting have other additional needs? 
· What are their needs?
· What additional support do these children receive? 
	



	What are the implications of this information for this block of School Experience? Are there any areas you need to read up about? What support might you need?











[bookmark: _Toc205297215][bookmark: _Toc209510133]Week Commencing: 13th October: Professional Behaviours 

	The Big Question

	How can you establish purposeful relationships with pupils? 

	Overview 

	
In your sessions at LTU, you have explored what it means to be a teaching professional, including the behaviours, responsibilities, and expectations that underpin this role. You have also been introduced to the key legislation that informs professional practice and the statutory duties you must uphold when working with children. As you begin your first full week in school, you will continue to build purposeful relationships with the children in your classroom or setting. Start to consider what you are learning about them and their lives and reflect on how this knowledge can support you in planning for and responding to their individual learning needs.


	Reading: 

	EYFS: James, F (2022) EEF blog: Supporting high-quality interactions in early years EEF blog: Supporting high-quality interactions in early years | EEF (educationendowmentfoundation.org.uk)
KS 1 and 2:  EEF (2021) Improving Behaviour in School: Summary of Recommendations Improving behaviour in schools (d2tic4wvo1iusb.cloudfront.net)



	Trainee Expectations
	School Mentor/Class Teacher Expectations

	Complete the relevant Induction School Experience Directed Tasks (if you have not done so already). Update your Development Record.

You will be asked to: 
· Begin to build positive relationships with the children and colleagues in your class or setting. 
· Under the guidance of the teacher, support groups of learners and begin to note children’s progress. 
· Find out about the needs of individual pupils. 

	Watch the Curriculum Connections video and ensure that you are aware of the School Experience Directed Tasks for this week of learning. 

· Ensure you have all the information that you need to support your trainee this week. 
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning. 

School Mentor and Trainee complete Initial Impressions Check (Check Point 1) this week. 




	School Experience Directed Tasks

	Building Relationships: Your Six Focus children 
· With the support of your class teacher or School Mentor, identify six children to track throughout your School Experience. Aim to select children with a range of different characteristics, as one of them will be the focus of your Level 7 portfolio, so choose thoughtfully. 
· Over the course of the week, spend time observing, interacting with, and playing alongside these children. 
· Begin to build a pen portrait for each, using the pro forma provided. Where appropriate, pay attention to how they engage across different contexts. 
· Remember to use only initials when identifying children. By the end of the week, upload your completed pro forma to Abyasa.




Pen Portrait: Observations 1

Talk to your class teacher and identify the six children you will focus upon during this School Experience.
Make a note on this table of all that you have learned about them and begin to consider the impact this information might have on your practice (Keep it concise. No more than 200 words on each child) 
· You may want to consider: Who their friends are, what they are interested in, their attitudes to different subjects, where they choose to play, if they have any specific needs, the language they speak, their ethnicity, their religion etc. 

	Initials of Child
	Notes

	
	

	
	

	
	

	
	

	
	

	
	

	
	




[bookmark: _Toc205297216][bookmark: _Toc209510134]Week Commencing: 20th October: Behaviour Management 

	The Big Question

	What does learning look like in my classroom or setting?

	Overview 

	
This week, you will focus on understanding what behaviour for learning looks like in your classroom or setting. Building on the SKAP sessions at LTU and your observations from last week, you will watch expert colleagues in action and reflect on how they create a positive and purposeful climate for learning. You’ll also begin to plan and deliver short episodes of learning, applying some of the strategies you’ve observed and receiving feedback to support your development.


	Reading 

	
Cambridge International Education Brief (2023): Behaviour for Learning  Education Brief: Behaviour for Learning (cambridgeinternational.org)




	Trainee Expectations
	School Mentor/Class Teacher Expectations 

	Early Years Foundation Stage 
· Each day this week, you will be expected to plan and teach one adult led activity, this could be in tandem with an expert colleague. 
· You must present a detailed plan for this activity and evaluate your input, noticing the responses of the children. 
· With the support of expert colleagues, understand how your activity leads into continuous provision. 
· When you are not engaged in leading your planned activities, it is expected that you will support children in both indoor and outdoor provision. This will include playing alongside your children. 
 
Key Stages 1 and 2: 
· Plan and teach a minimum of one group or part of a lesson each day. This should be in either maths or English (including phonics) and should be with the support of your class teacher. 
· You must present a detailed plan for this activity and evaluate your input noticing the responses of the children to your teaching. 
· During your contact time, you are expected to support your children with their learning. 

	Watch the Curriculum Connections video and ensure that you are aware of the School Experience Directed Tasks for this week of learning. 

· The class teacher should carry out a weekly observation this week which should be uploaded to Abyasa.
· Written feedback and targets should be discussed with the Trainee in the weekly meeting with the School Mentor. 
· Trainee to record feedback and reflect on outcomes using the Development Record. 
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/resources. 
· The Lead Mentor may complete a compliance check this week. 







	School Experience Directed Tasks

	Observation of Expert Colleagues
· Across the week, observe a minimum of two lessons delivered by an expert colleague. Use the Observation Scaffold overleaf to help you notice and reflect on what is happening in your classroom. 
· Please note that this is not an opportunity for you to critique their teaching, it is for you find out what informed their choices.
· At the end of the week, upload your observations to Abyasa. 

The Learning Environment
· In your Development Record for this week, draw a quick sketch map of your classroom or setting. Note the resources that you have available and where they are stored and where learning takes place. 
· As you create your map Look at any displays and consider what they tell you about teaching and learning in that space.
· As you look around, also think about what the classroom looks like from a child’s perspective. Get onto their level and see what they can and cannot see. Are there any practical implications that you need to consider (like visibility) when you are teaching? Reflect on this in your Development Record. 








	[bookmark: _Hlk172558167]Early Years Foundations Stage:  Managing Behaviour for Learning

	Please share this with the colleague that you are observing before the lesson. You should complete two of these scaffolds this week in two different contexts. If appropriate, one of these can be outside of the classroom or setting you are placed in. 

	 From the Start 
· How do the children arrive in the setting?   
· How does the teacher settle them?    
· Are there any routines in evidence?  
	  

	During Learning 
· How does the teacher use their voice to set the tone for learning?  
· How effectively does the teacher use their presence (non-verbal communication)? 
· Is the activity broken into manageable and meaningful sections? 
· Where are the adults positioned during continuous provision? 
· How do they engage with children as they play? 
· How are transitions between activities managed?  
	  

	Addressing disruptions
· Do children behave in ways that require the teacher to intervene to manage behaviour?   
· What happens before this behaviour starts?  What does the teacher do? How do pupils respond?  
· How intrusive/obtrusive was this intervention? 
	  

	At the end
· How is the end of the session signalled?   
· How do pupils respond?    
· How is the end of the session managed?   
	  

	In reviewing the observations that you have made and answering the Big Question; you will need to consider the extent to which the teacher: 
· Made use of the school or setting's systems and processes. 
· Gave manageable, specific and sequential instructions. 
· Used consistent language and appropriate non-verbal signals for standard classroom directions. 
· Used early and least-intrusive interventions as an initial response to low-level disruption. 






	Key Stage 1 & 2: Managing Behaviour for Learning 

	Please share this with the colleague that you are observing before the lesson. You should complete two of these scaffolds this week in two different subjects. If appropriate, one of these can be outside of the classroom or setting you are placed in. 

	From the Start 
· How do the children arrive in the classroom or setting?   
· How does the teacher settle them?    
· Are there any routines in evidence?  
	  

	During the lesson
· How does the teacher use their voice to set the tone for learning?  
· How effectively does the teacher use their presence (non-verbal communication) to set the tone? 
· How is the content of the lesson structured? 
· How does the teacher check for understanding before a task? 
· How are transitions between learning activities managed?  
	  

	Addressing disruptions
· Do children behave in ways that require the teacher to intervene to manage behaviour?   
· What happens before this behaviour starts?  What does the teacher do? How do pupils respond?  
· How intrusive/obtrusive was this intervention? 
	  

	At the end
· How is the end of the session signalled?   
· How do pupils respond?    
· Does the lesson end on time?    
· How is the end of the lesson managed?   
	  

	In reviewing the observations that you have made and answering the Big Question; you will need to consider the extent to which the teacher: 
· Made use of the school or setting's system of rewards and sanctions. 
· Gave manageable, specific and sequential instructions. 
· Checked pupils' understanding of instructions before a task begins. 
· Used consistent language and appropriate non-verbal signals for standard classroom directions. 
· Used early and least-intrusive interventions as an initial response to low-level disruption






[bookmark: _Toc205297217][bookmark: _Toc209510135]Week Commencing: 3rd November: Planning (ITAP) 

	Please refer to the ITAP Handbook




[bookmark: _Toc205297218][bookmark: _Toc209510136]Week Commencing: 10th November: Behaviour Management

	The Big Question

	How are routines, relationships and rules used to manage behaviour across the curriculum? 

	Overview 

	
This week, we will build on your learning about creating a positive climate for learning by exploring the crucial role that rules, routines, and relationships play in managing behaviour effectively. Establishing clear expectations and consistent routines helps create a sense of security and structure for children, while strong, respectful relationships underpin positive behaviour and engagement. You will have the opportunity to apply this understanding as you begin to take greater responsibility for leading learning in your classroom or setting. This will support the development of your confidence and competence in managing the learning environment and responding to behaviour in a calm, purposeful, and professional way.


	Reading 

	
Bennett, T. (2016). The Beginning Teachers’ Behaviour Management Toolkit  https://tombennetttraining.co.uk/wp-content/uploads/2020/05/Tom_Bennett_summary.pdf




	Trainee Expectations
	School Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Directed Tasks and your Development Record. 

Early Years Foundation Stage 
· You will be expected to plan, resource, lead and evaluate one adult led activity per day. This should be with the support of a member of your team. 
· You should engage in meaningful interactions that scaffold children’s learning and contribute to the recording of “teachable moments” in continuous provision. 
· You should focus your teaching upon Communication and Language/Literacy and Mathematical Development. 

 Key Stages 1 and 2 
· Plan and resource one lesson each day. These should be in either maths or English (including phonics). 
· You must present a detailed plan for each session and evaluate the impact of each lesson you planned.
· When you are not engaged in leading your planned activities, it is expected that you will support pupils or observe expert colleagues in action. 
	Watch the Curriculum Connections video and ensure that you are aware of the School Experience Directed Tasks for this unit of learning.

·  The class teacher should carry out a weekly observation this week which should be uploaded to Abyasa.
· Support the Trainee in reflecting using their Development Record.
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/resources.
· The Lead Mentor may conduct a compliance check this week. 

The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance. 






	School Experience Directed Tasks 

	
Understanding the Policy 
· Managing behaviour in your school will be informed by the schools’ policy and it is important that as a teacher you are fully aware of the expectations of that policy. 
· Make time to review the behaviour policy of your school or setting. Take some notes about what you feel to be the most important parts of this policy. 
· How does this align with the principles and theory discussed in our Professional Studies session?  Reflect on this in your Development Record. 

Learning Behaviours of your Focus Children 
· Notice how your six focus children engage in learning across the curriculum. 
· Observe them as they engage in the lessons taught by yourself and other expert colleagues and if appropriate spend some time noticing how they engage in activities out of the classroom.
· Collate a pen portrait of what you notice about their learning behaviours (see the pro forma overleaf) 
· If appropriate, you should notice the way that they engage in a range of contexts. 
· Make sure you only use initials to identify the children. 
· At the end of this week, upload the pro forma overleaf to Abyasa. 

Behaviour Management in Action 
· Alongside your weekly targets, your class teacher/School Mentor should also focus on how you manage behaviour during their observation this week. 
· Agree with them before the observation the strategies that you will be using, and they will help you understand how effective these have been in your lesson. 
· In your mentor meeting, you should talk to your School Mentor about how you have actualised the policy of the school in your practice. 






Pen Portrait: Observations 2

Return to your six focus children this week to consider their behaviour when learning. 
Make a note about what you have learned about them and begin to consider the impact this information might have on your practice (Keep it concise. No more than 200 words on each child) 
· You may want to consider: Where they sit and who they sit next to or choose to play with, their strengths and areas of need, the subject or areas they enjoy the most and how they show this, the support they need to engage in learning and how they respond to this and their on and off task behaviour. 
· You should also notice the vocabulary that they use and ways in which they articulate what they have learned.

	Initials of Child
	Notes

	
	

	
	

	
	

	
	

	
	

	
	




[bookmark: _Toc205297219][bookmark: _Toc209510137]Week Commencing: 17th November: Assessment 

	[bookmark: _Hlk141708341]The Big Question

	How are teachers accountable for the progress of their pupils? 

	Overview 

	
Over the past few weeks, you will have developed a clearer understanding of how your class teacher plans with the needs of their pupils at the forefront. Building on this, the focus of this unit will turn to the principles of assessment. You will explore how teachers track and report pupil progress, and how they are held accountable for attainment, progress, and outcomes. This will help you begin to understand the crucial role assessment plays in shaping teaching and learning, informing next steps, and demonstrating impact within the wider accountability framework of schools.


	Reading/Watching 

	Earle, S. (2021) Principles and Purposes of Assessment in the Classroom. Impact Principles and purposes of assessment in the classroom (chartered.college)



	Trainee Expectations
	School Mentor/Class Teacher Expectations

	Complete the relevant School Experience Directed Tasks and reflection in your Development Record. 

EYFS
· Using what you have learned from ITAP experiences, plan, resource, lead and evaluate a minimum of one adult led activity per day. You should focus upon Communication and Language/Literacy and Mathematical Development
· Your sessions should lead into continuous provision. 
· Observe the place that Physical Development has in your setting. Is this inside or outside? Is equipment used? If so, what sort of equipment? Does the physical development teaching follow a theme? How does teaching within this area link to the PE Curriculum in KS1?

KS1 and 2: 
· Using what you have learned from ITAP experiences, plan, resource, teach and evaluate at least one whole lesson each day. These should be in Maths and English (including phonics).
· Observe PE in your class to consider; is this inside or outside? Is equipment used? If so, what sort of equipment? How does teaching within this area link to the PE Curriculum in the years before and after the one that you are working in? 
	Watch the Curriculum Connections video and ensure that you are aware of the School Experience Direct Tasks for this unit of learning.

· Carry out the weekly observation and upload this onto Abyasa.
· Conduct a weekly School Mentor meeting to review progress. 
· Support the Trainee in reflecting on the outcome of the observation using their Development Record. 
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/resources. 
· The Lead Mentor may conduct a compliance check this week. 








	[bookmark: _Hlk141712747]School Experience Directed Tasks 

	Understanding Assessment 
· Look at the assessment policy of your school or setting, what does this tell you about how the teacher is accountable for learning in their classroom or setting? 
· Find out from your class teacher the data they must collect and pass on across the year. Where does this data go? 
· You should also look outside English and maths to consider what assessment looks like across the curriculum or framework. 
· Record what you have learned in your Development Record.

Assessing your Focus Children 
· For each lesson/activity that you teach in Communication, Language/Literacy and Mathematical Development (EYFS) and English and Maths (KS 1 and 2) for the rest of School Experience, track the progress that your focus children have made using the proformas overleaf. 
· Keep one proforma for each curriculum area across the school experience and add to this weekly.  

Understanding Statutory Assessment 
· Talk to your class teacher about the Statutory Assessment that takes place in your school or setting. 
· Look at your school’s progression document and see if you can identify the connections to statutory frameworks (Development Matters, Birth to 5 or the National Curriculum.





Stage 1: Assessment Tracking Pro-forma for Focus Children
Subject: Communication and Language/ English
	Partly Achieved
	Mostly Achieved
	Fully Achieved

	.
	/
	x



	Date 
	Learning Objectives/ Outcomes
	Child 1 Initials
	Child 2 Initials
	Child 3 Initials
	Child 4 Initials
	Child 5 Initials
	Child 6 Initials

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	




Stage 1 Tracking Pro-forma: Focus Children
Subject: Mathematical Development/ Maths 
	Partly Achieved
	Mostly Achieved
	Fully Achieved
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	x



	Date 
	Learning Objectives/ Outcomes
	Child 1 Initials
	Child 2 Initials
	Child 3 Initials
	Child 4 Initials
	Child 5 Initials
	Child 6 Initials

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	




[bookmark: _Toc205297220][bookmark: _Toc209510138]Week Commencing: 24th November: Assessment 

	The Big Question

	What are the characteristics of effective feedback?

	Overview 

	
This focus on feedback builds directly on your university learning around assessment for learning, responsive teaching, and pupil progress. In earlier sessions, you explored how effective assessment is ongoing and integrated into classroom practice, rather than limited to end-point judgements. You also considered the importance of formative feedback in supporting pupils to reflect, improve, and take ownership of their learning. This week’s school-based work allows you to observe these principles in action, evaluate how different forms of feedback are used in real classrooms, and begin applying these approaches in ways that are aligned with your school’s policy but also grounded in your growing pedagogical understanding.

Whilst you will be expected to follow the marking feedback or assessment policy of your school or setting, this week you will be asked to consider the value of the different forms of feedback to enable you to make more meaningful choices in the future. 


	Reading 

	Downing, V. (2021) Reimagining the ‘characteristics of effective teaching and learning’ as a framework for feedback in the Early Years (chartered.college)
This article provides an overview of effective feedback in the early years, but the content also has resonance for Key Stages 1 and 2. 



	
Trainee Expectations
	School Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Directed Tasks and reflection in your Development Record. 

EYFS: 
· You will be expected to build towards planning, resourcing, and leading two adult led activities per day. Your planning should include phonics or early reading. 
· Your planning should build to continuous provision. 
· You should work with expert colleagues to understand the place of ‘Understanding of the World’ in your setting. 

KS1 and 2: 
· You will be expected to build towards planning, resourcing, teaching, and evaluating at least two whole lessons each day, this should include phonics.
· You should familiarise yourself with the teaching of science in your school or setting, observing/co-planning and teach relevant aspects of the science curriculum as appropriate. 
· You need also to gain experience across the wider curriculum with a focus upon Art and Design, Design Technology and Music. 

	Watch the Curriculum Connections video and ensure that you are aware of the School Experience Directed Tasks for this unit of learning.

· The class teacher should carry out a weekly observation this week which should be uploaded to Abyasa.
· Support the Trainee in reflecting using their Development Record. 
· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/resources.
· The Lead Mentor may conduct a compliance check this week. 

The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance. 




	[bookmark: _Hlk141714671]School Experience Directed Tasks 

	
Providing Feedback 
· If you are in the EYFS, notice the way that feedback is given in the moment. What are the characteristics of this? What is the importance of dialogue? How are question used to extend ideas? 
· If you are in key Stages 1 and 2, mark the work of your focus children alongside your class teacher and School Mentor. Find out what they respond to when providing feedback and consider the language they choose to use to feedback to individuals. 
· Record your findings in your Development Record. 

Observation of Feedback in Action 
· Observe an expert colleague in action. Note the ways that they provide feedback to individuals. As part of your observation, you should note: 
· How the children are made aware of what will be assessed (sharing of learning outcomes, expectations etc) 
· The strategies for assessing used in the lesson (questions, mini whiteboards etc) 
· How the teacher responds to correct or incorrect answers? 
· For Trainees in EYFS, you should consider how teachers respond to the “teachable moments” that occur during continuous provision. Consider the language that those experts use and talk to them about the choices that they make as they work with individuals.

Assessing your Focus Children 
For each lesson/ activity that you teach in English and Maths for the rest of the placement, track the progress that your focus children have made using the proformas you began last week. 





[bookmark: _Toc205297221][bookmark: _Toc209510139]Week Commencing: 1st December: Adapting Teaching (ItaP)

	Please refer to the ITAP Handbook




[bookmark: _Toc205297222][bookmark: _Toc209510140]Week Commencing: 8th December: Adaptive Teaching 	

	The Big Question

	What do I need to know to support individuals with specific needs? 

	Overview 

	
Building on the work you completed last week; we will now explore in greater depth the strategies you can use to ensure your teaching is responsive to the needs of individual learners. Rather than using the term differentiation, we now refer to adaptive teaching—a shift that reflects a belief that all children have the potential to succeed, and therefore deserve appropriate stretch and challenge. The skill of the teacher lies in their ability to adapt teaching in a way that makes learning both accessible and ambitious for every pupil. This involves making informed, flexible decisions during planning and in the moment, to remove barriers and support progress for all learners.

During these two weeks, you will have a tutorial with a tutor at Leeds Trinity to discuss your Level 7 assignment.


	Reading 

	 
EEF (2020) Five-a-day-poster_1.1.pdf (d2tic4wvo1iusb.cloudfront.net) (accessed 03/08/23) 




	
Trainee Expectations
	School Mentor/Class Teacher Expectations 

	Complete the relevant School Experience Directed Tasks and reflection in your Development Record. 

EYFS: 
· You will be expected to plan, resource and deliver two adult led activities per day, with a focus upon Communication and Language/Literacy and Mathematical Development. 
· In your planning, clear connections should be made to continuous provision. Please remember to take photographs of the activities you develop for this provision. 
· Over the course of the week, planning and teaching should cover both indoor and outdoor learning. 
· You should work with expert colleagues to understand how is addressed in your school or setting. 

KS1 and 2: 
· Plan, resource, teach and evaluate at least two whole lessons each day. These should be in Maths and English (including phonics).
· In addition, this week you should continue to familiarise yourself with the teaching of PE in your school or setting and observe/co-plan and teach relevant aspects of the Science curriculum as appropriate. 
· You need also to gain experience across the wider curriculum with a focus upon History and Geography and RE. 

In addition, all Trainees need to take some responsibility for managing the children outside of learning. This should include welcoming, transitions between lessons and tidying up etc. 
	The Assessment Report is to be completed on Abyasa by the end of this week.

· Ensure that the Trainee is aware of what they will be expected to teach in the following week and that they have appropriate access to planning/resources. 
· School Mentors need to arrange to meet with the Trainees to review evidence against each of the School Experience Competencies and identify strengths and areas for development. 
· Please note that the report will be shared with the Lead Mentor, next School Mentor, and Personal Tutor. School Mentor comments are used to inform the reference that is written by the Personal Tutor, should it be needed.
· Please complete School Experience Evaluation. 
· The Lead Mentor will review the Assessment Report once complete, adding their testimonial. 
· The Lead Mentor may conduct their second compliance check this week. 

The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance.




	School Experience Directed Tasks  

	
One of Five a Day 
· Return to the pen portraits that you completed at the start of this Stage, reflect on what you now know about the specific learning needs of your chosen children. 
· This week, as you plan ensure that you include specific reference to how you will adapt your teaching to ensure that they can access the curriculum. The EEF poster Five a Day linked above might help you with this. 
· Discuss these adaptions with your School Mentor and evaluate the impact in your Development Record in response to the big question. 

Assessing your Focus Children 
For each lesson/activity that you teach in English and Maths for the rest of School Experience, track the progress that your focus children have made this week. 






[bookmark: _Toc205297223][bookmark: _Toc209510141]Week Commencing: 15th December: Planning and Teaching 

	 The Big Question

	What do I need to know to be successful in Stage 2 of my training? 

	Overview 

	
As you move into the final week of Stage 1, you are encouraged to reflect on the learning you have gained over the course of this first term. This week may include festive and end-of-term activities, but it is also a valuable opportunity to consolidate your understanding of how purposeful planning supports effective teaching, even during less structured times. Drawing on what you have learned so far about curriculum intent, sequencing, and pupil engagement, consider how activities can still have clear learning objectives, provide meaningful experiences for children, and reinforce key knowledge and skills. Whether you are leading a input, supporting a creative task, or adapting a lesson to suit the rhythm of the final week, this is a chance to put your developing knowledge of planning and pedagogy into practice in a way that is responsive, inclusive, and reflective of the needs of the class.



	Reading 

	



	Trainee Expectations
	School Mentor/Class teacher Tasks

	As this final week may involve some flexibility due to Christmas activities, continue to apply your learning around planning, adaptive teaching, and maintaining high expectations. Use your reflections to consider how your role as a teacher extends beyond the lesson itself.

EYFS: 
· You will be expected to plan, resource and deliver two adult led activities per day, with a focus upon Communication and Language/Literacy and Mathematical Development. 
· In your planning, clear connections should be made to continuous provision. Please remember to take photographs of the activities you develop for this provision. 
· Over the course of the week, planning and teaching should cover both indoor and outdoor learning. 
· You should work with expert colleagues to understand how is addressed in your school or setting. 

KS1 and 2: 
· Plan, resource, teach and evaluate at least two whole lessons each day. These should be in Maths and English (including phonics).
· In addition, this week you should continue to familiarise yourself with the teaching of PE in your school or setting and observe/co-plan and teach relevant aspects of the Science curriculum as appropriate. 
· You need also to gain experience across the wider curriculum with a focus upon History and Geography and RE. 

In addition, all Trainees need to take some responsibility for managing the children outside of learning. This should include welcoming, transitions between lessons and tidying up etc.
	Please ensure that the Trainee has completed all aspects of their School Experience, they have uploaded all required documentation onto Abyasa and that their Development Record is complete.

The School Mentor should contact the Lead Mentor if there are significant concerns about a Trainee’s professional conduct or performance.





	School Experience Directed Tasks 

	
Preparation for Stage 2 Placement: Focused Observation 
To help you prepare for Stage 2 of your school experience, you will spend a morning or afternoon in a class within the age phase you will be working in for stage 2 of your training. This visit is an opportunity to gain valuable insight into what is currently being taught, the expected progress for children in that phase, and how learning is structured and supported.
During your visit, focus on the following:

Curriculum Content
· What subjects and topics are currently being taught in this age phase?
· How is content introduced, built upon, and connected to prior learning?
· Are particular schemes or frameworks being used (e.g. phonics, maths mastery, writing units)?

Expected Progress
· What are the age-related expectations for children at this stage?
· How is progress described or evidenced – what does “expected”, “working towards”, or “greater depth” look like?
· Are there examples of how children are being supported to meet or exceed these expectations?

Teaching Approaches
· What strategies are being used to introduce and reinforce new learning?
· How are children supported to make progress (e.g. scaffolding, questioning, use of resources)?
· Is there evidence of retrieval practice or formative assessment in use?

Record your reflections in your Development Record. 
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