[image: ]


Level 7 pre-programme activities

Welcome everyone! All of us look forward to meeting you all and working with you on the PGCE Primary Education programme this year. Below I describe the intent behind our Level 7 curriculum as well as some thinking and questions to get you started. 
Teacher education has entered a new phase of reform and consolidation. Earlier policy shifts, including Educational Excellence Everywhere (DfE, 2016), signalled a move towards school-led provision and diversified routes into teaching. This direction has since been strengthened through a series of reforms focused on improving quality, coherence and evidence-informed practice. The publication of the Initial Teacher Training and Early Career Framework represents a significant shift, bringing together ITT and early career induction into a single, progressive framework that defines the knowledge, skills and behaviours expected of teachers at the start of their careers. This reflects an ongoing emphasis on evidence-informed practice, adaptive teaching (including support for pupils with SEND), and clearer progression across the early career phase.
The COVID-19 pandemic further reshaped the landscape of teacher education, creating both challenges and opportunities. It accelerated the development of digital and blended pedagogies, while reinforcing the importance of adaptive expertise, assessment literacy, and responsiveness to pupil need. In the current climate, there is an increased emphasis on demonstrating pupil progress, alongside a growing expectation that beginning teachers engage with a coherent, research-informed model of professional learning. These developments sit within broader national and international debates concerning the knowledge, skills and professional judgement required for effective teaching in an increasingly complex and globalised educational context.
[bookmark: _Int_V8tee42c]All the above has provided an opportunity to provide programmes of professional study at L7 that are not only responsive to change, but which lead change. The benefits to individual teachers, to schools and to the teaching profession of M level Initial Teacher Education shows that:
· Teaching should be an aspirational and inspirational career. 
· Becoming a teacher is to become an educator and community leader. 
· Teachers need to be able to draw on research and evidence-based practice. 
· Teachers with research skills can bring about change.
In advance of the Level 7 work together, I’d like you to undertake the following pre-programme tasks which will orient you towards the intention for our L7 modules.

Task 1. What Teachers Make 
One of the reasons our student teachers give for becoming a teacher is the opportunity to contribute to your community in a meaningful way. Teaching is one of the most direct ways to make an impact, and if you are driven by the desire to help those around you, being a teacher is an invaluable contribution. For example, perhaps you grew up in a high-needs area and are personally connected to the struggle of students who come from low-income neighbourhoods and who may go to schools with little funding. Maybe an amazing teacher changed your life when you were younger, and you want to share that with a new generation of pupils. This sort of perspective allows you to recognise how much of a difference a knowledgeable and critically reflexive teacher can make with their pupils. 

Read/Watch ‘What Teachers Make’ by performance poet Taylor Mali and think about the following questions
· What values about education are embedded in this piece?
· How does the teacher influence students’ character as well as attainment?
· What does the text suggest about the emotional labour of teaching?
· How does it portray the role of teachers in shaping society?

What Teachers Make - Taylor Mali
Taylor Mali on "What Teachers Make" (youtube.com)

Task 2. Pupil Perspective
Getting inside the lived experience of a pupil is central to effective teaching because it shifts practice from generic delivery to responsive, inclusive, and meaningful learning. When teachers understand how school feels, from a pupil’s perspective, they respond with empathy rather than frustration build trust and psychological safety. Furthermore, understanding that pupils’ experiences are shaped by culture, language, and identity as well as home life and socio-economic context prevents deficit thinking and supports equity in education. Read through the following vignette and ask yourself the following questions:
Sam sits near the back of the classroom, watching the other children get started straight away. The teacher has just given a set of instructions for the writing task, but Sam only caught the first part. By the time Sam tries to remember what to do next, everyone else is already writing.
The words on the board seem to move around when Sam looks at them for too long. Copying them takes a lot of effort, and by the time Sam has written the first sentence, the rest of the class is halfway down the page. Sam keeps glancing around, hoping no one notices.
When the teacher asks for answers, Sam knows some of them but the thought of reading aloud makes their heart race. Last time they tried, a few children laughed when they stumbled over a word. Now Sam keeps their head down, hoping not to be picked.
The teaching assistant comes over sometimes, which helps but it also makes Sam feel different. Other children sometimes say, “Why do you always get help?” Sam shrugs it off, but it sticks.
At break time, Sam is chatty and confident with friends. But in lessons, it feels like everyone else is just faster. Faster at reading, faster at writing, faster at understanding. Sam has started to think that maybe he is just not very good at school.
· What might Sam be experiencing in this classroom?
· What barriers to learning can you identify?
· What might the teacher do to support Sam more effectively?

Task 3. Teachers make a difference! Now what about you?
Your first academic module is on the topic of inclusion. Inclusion is a concept that is interpreted in a range of ways. Diversity and inclusion are also used interchangeably, but there is recognised agreement that it is about removal of barriers to learning, about participation not exclusion, that it involves supporting people from different groups and identifying different strengths, needs and abilities. In doing so, you will be asked to think reflectively about how you have supported pupils during your school-based placements. However, let’s start by thinking about you.

Write a 500-word reflection on a personal experience in which you were supported (or perhaps not supported) by someone who taught you. Your experience does not have to have taken place during your education (but it must be educational!) It’s fine to refer to yourself as I, my or me. You can use the following writing model to help you.

· What? A brief description of the incident/experience: who, what, why, when, where.
· So What? This is the sense-making section where you discuss the significance, your position, understanding, feelings and begin relating to literature/theories.
· Now What? This section makes connections from the experience to inform future actions. What you would do differently or the same? What do you hope that others will do?

Please bring your answers and any written notes on the above to our introductory lecture. 

I look forward to getting to know you.

Best wishes

Dr Naziya O’Reilly 
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